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Benway School 
Content Area: Reading 
Grade Level: 5 

New Jersey Student Learning Standards Progress Indicator 
Quote accurately from a text, and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text. 

RL.5.1 

Determine the key details in a story, drama or poem to identify the theme and to summarize the text. RL.5.2 
Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details 
in the text (e.g., how characters interact). 

RL.5.3 

Determine the meaning of words and phrases as they are used in a text, including figurative language such as 
metaphors and similes. 

RL.5.4 

Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular 
story, drama, or poem. 

RL.5.5 

Describe how a narrator’s or speaker’s point of view influences how events are described. RL.5.6 
Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a text (e.g., graphic 
novel, multimedia presentation of fiction, folktale, myth, poem). 

RL.5.7 

Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) the treatment of similar themes and topics (e.g., opposition of good and evil) and patterns of events 
(e.g., the quest) in stories, myths, and traditional literature from different cultures. 

RL.5.9 

By the end of the year, read and comprehend literature, including stories, dramas, and poems at grade level 
text-complexity or above, with scaffolding as needed. 

RL.5.10 

Quote accurately from a text and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text. 

RI.5.1 

Determine two or more main ideas of a text and explain how they are supported by key details; summarize the 
text. 

RI.5.2 

Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a 
historical, scientific, or technical text based on specific information in the text. 

RI.5.3 

Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 
5 topic or subject area. 

RI.5.4 

 



Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of 
events, ideas, concepts, or information in two or more texts. 

RI.5.5 

Analyze multiple accounts of the same event or topic, noting important similarities and differences in the point 
of view they represent. 

RI.5.6 

Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a 
question quickly or to solve a problem efficiently. 

RI.5.7 

Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons 
and evidence support which point(s). 

RI.5.8 

Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) 
information from several texts on the same topic in order to write or speak about the subject knowledgeably. 

RI.5.9 

By the end of year, read and comprehend literary nonfiction at grade level text-complexity or above, with 
scaffolding as needed. 

RI.5.10 

Know and apply grade-level phonics and word analysis skills in decoding and encoding words. 
A. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., 

roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context.  

RF.5.3 

Read with sufficient accuracy and fluency to support comprehension. 
A. Read grade-level text with purpose and understanding. 
B. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression. 
C. Use context to confirm or self-correct word recognition and understanding, rereading as 

necessary. 

RF.5.4 

Write opinion pieces on topics or texts, supporting a point of view with reasons and information.  
A. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which 

ideas are logically grouped to support the writer’s purpose.  
B. Provide logically ordered reasons that are supported by facts and details from text(s), quote directly 

from text when appropriate.  
C. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically).  
D. Provide a conclusion related to the opinion presented.  

W.5.1 

 



 

Conduct short research projects that use several sources to build knowledge through investigation of different 
perspectives of a topic. 

W.5.7 

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 

A. Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion.  

B. Follow agreed-upon rules for discussions and carry out assigned roles. 
C. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate 

on the remarks of others. 
D. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from 

the discussions. 

SL.5.1 

Summarize a written text read aloud or information presented in diverse media and formats (e.g., visually, 
quantitatively, and orally). 

SL.5.2 

Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence. SL.5.3 
Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and 
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace. 

SL.5.4 

Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to 
enhance the development of main ideas or themes. 

SL.5.5 

Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. SL.5.6 

Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 
reading and content, choosing flexibly from a range of strategies.  
A. Use context (e.g., cause/effect relationships and comparisons in text) as a clue to the meaning of a word or 

phrase. 
B. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., 

photograph, photosynthesis). 
C. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the 

pronunciation and determine or clarify the precise meaning of key words and phrases. 

L.5.4 

Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  L.5.5 

 



 

A. Interpret figurative language, including similes and metaphors, in context. 
B. Recognize and explain the meaning of common idioms, adages, and proverbs. 
C. Use the relationship between particular words (e.g., synonyms, antonyms, homographs) to better understand 

each of the words. 

Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, 
including those that signal contrast, addition, and other logical relationships (e.g., however, although, 
nevertheless, similarly, moreover, in addition). 

L.5.6 

New Jersey Student Learning Standards 
Technology 

(Additional standards should be applied, as needed, to enrich instruction and foster student achievement.) 

Indicator 

Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving 
problems. 

8.1.5.A.1 

Format a document using a word processing application to enhance text and include graphics, symbols and/ or 
pictures. 

8.1.5.A.2 

Use a graphic organizer to organize information about problem or issue 8.1.5.A.3 
Collaborative to produce a digital story about a significant local event or issue based on first-person interviews. 8.1.5.B.1 
Understand the need for and use of copyrights. 8.1.5.D.1 
Analyze the resource citations in online materials for proper use. 8.1.5.D.2 
Demonstrate an understanding of the need to practice cyber safety, cyber security, and cyber ethics when using 
technologies and social media. 

8.1.5.D.3 

Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and 
non-print electronic information sources to complete a variety of tasks. 

8.1.5.E.1 

New Jersey Student Learning Standards 
21st Century Life and Career Skills 

(Additional standards should be applied, as needed, to enrich instruction and foster student achievement.) 

Indicator 

Relate how career choices, education choices, skills, entrepreneurship, and economic conditions affect income. 9.1.8.A.2 
Relate earning power to quality of life across cultures. 9.1.8.A.4 
Evaluate the relationship of cultural traditions and historical influences on financial practice. 9.1.8.B.6 
Compare and contrast product facts versus advertising claims. 9.1.8.E.3 
Recognize the techniques and effects of deceptive advertising. 9.1.8.E.8 

 



Evaluate how traditional and nontraditional careers have evolved regionally, nationally, and globally. 9.2.8.B.4 
Career Ready Practices Indicator 

Act as a responsible and contributing citizen and employee. CRP1 
Apply appropriate academic and technical skills. CRP2 
Communicate clearly and effectively and with reason. CRP4 
Demonstrate creativity and innovation. CRP6 
Employ valid and reliable research strategies. CRP7 
Use technology to enhance productivity. CRP11 
Work productively in teams while using cultural global competence. CRP12 
 

  

 



Fifth Grade: Reading Unit 1 
Interpretation Book Clubs: Analyzing Themes 

September-October (6-8 weeks) 
Essential Questions:  

● What responsibility can I take for my own progress as a 
reader?  How can I help others make progress? 

● What is close reading? 
● How do the choices authors make impact texts and 

audiences? 
● Do texts contain only one theme? 
● How is the same theme represented in other texts? 
● How can writing about reading help me grow my ideas? 
● How does a reader collaborate with others for meaningful 

discussions? 

Enduring Understandings: 
● Readers know which places are worthwhile to stop, jot, 

and read closely. 
● Readers form routines for managing book clubs. 
● Readers compare themes across texts with text evidence. 
● We write about texts with voice and investment. 
● Talking about literature can help us see more than we 

would have on our own. 

1: Students will take 
charge of their reading 
life by setting specific 
goals and working 
toward them. 
 

2: Students will explore 
and establish what it 
means to write well 
about reading by 
studying mentor texts. 

3: Students will see more 
in their books by writing 
about their reading. 

4: Students will develop 
a theory and revisit the 
text with that idea as a 
lens. 

5: Students will consider 
the perspective a story is 
being told from and the 
effect the narrator’s 
voice has on the way the 
story is being told. 

6: Students will think 
analytically by selecting, 
ranking, and comparing 
parts of text. 

7: Students will revise 
their writing about 
reading. 

8: Students will read 
interpretively and have 
accountable book talks. 
(Book clubs begin) 

9: Students will think 
thematically by naming 
the problem the 
character faces and the 
lessons learned. 

10: Students will 
consider the perspectives 
of their book club 
members in order to see 
more than they would 
have seen on their own. 

11: Students will link 
ideas together in order to 
build larger theories and 
uncover a larger lesson. 

12: Students will gather 
more evidence to deepen 
their theories. 
 

13: Students will debate 
differing viewpoints and 
supports their side with 
evidence. 

14: Students will elevate 
the level of reading, 
thinking, and 
conversations in book 

15: Students will 
compare and contrast 
themes across different 
texts. 

 



 
 

 
 

clubs by studying a 
strong book talk. 

 
 

16: Students will 
examine texts with 
similar themes and 
consider how they 
convey slightly different 
messages. 

17: Students will think 
about theme in more 
complex ways by 
considering how 
different characters 
represent or work 
against a theme. 

18: Students will 
develop insights by 
thinking about the 
choices that authors 
make (and the ones they 
don’t). 
 

19: Students will analyze 
a text by studying the 
author’s goals and how 
he or she achieves them 
in specific parts of the 
text. 

20: Students will 
celebrate by 
participating in a literary 
salon. 
 
 
 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

o Celebration: 
▪ Book evaluation: Partners engage in a book talk-discuss title, author, interesting characters, favorite parts, exciting 

events, similar books, and what makes the book great. 
▪ CD cover that depicts the theme of your favorite novel, a character blog or website, a theme collage, a journey map, 

or a setting pamphlet.  
▪ http://www.scholastic.com/teachers/article/classroom-activities-25-book-report-alternatives  

● Readers understand and enjoy reading by choosing books that are just right. 
o Read with purpose and understanding by choosing books that are just right for us. 
o Find a book that is a better fit for by stopping (reading) a book for many different reasoning after giving it a good chance.  
o Find books we enjoy by thinking about our reading interests and making a list of all the topics we like. 

● Readers form routines for managing book clubs. 
o Establish respectful routines with our group members by agreeing on a set of rules for your group members to follow. 
o Make conversations about our book meaningful by actively listening and participating in discussions. 
o Prepare to have a conversation by coming to the conversation with a ‘starter.’  
o Discuss ideas about possible themes with our book club by looking back at patterns within our discussions. 

● Readers learn about their own thinking as well as others thinking by listening and talking about book 
o Remember what we are learning by thinking and talking about what we are reading. 

 

http://www.scholastic.com/teachers/article/classroom-activities-25-book-report-alternatives


o Share how books make us feel by thinking and talking about our feelings with others. 
o Learn a lot of about our own thinking as well as others thinking by listening and talking about books.  
o Form opinions and talk about what our reading with others by writing what we are thinking about text in our notebook.  
o Develop opinions by thinking about their life and comparing it to the events and or character in the text. 

● Readers self-monitor and set goals before, during, and after reading. 
o Track your reading by recording your reading progress (i.e.: reading log, reader’s notebook, etc.) 
o Make sense of text by reading with accuracy and fluency, making sure they are reading the words on the page smoothly. 
o Read with purpose and understanding by choosing books that are just right/enjoyable.  One way to be sure the book fits is 

by reading a portion and making sure you can picture what is happening. 
o Increase stamina by reading daily for a set amount of time and then work hard to read more and more every day. 
o Improve accuracy, rate, and expression by reading aloud to others. Their partner can help by giving feedback like, “Would 

you smooth that part out a little more?  I really hear how the character is feeling through your voice.” 
● Readers can use multiple strategies to understand the text. 

o Restate a passage in your own words by reflecting on what you already read.  
o Ask and answer questions you have while reading by combining information from different parts of the text.  
o Solve words by looking closely at phonics patterns and context clues.  
o Self-correct word recognition and understanding by rereading.  
o Pause and think, “What have I read so far?” in order to recap and hold onto important parts of the text. 
o Do something when they realize they don’t understand.  This is often stopping, rereading, and thinking harder about that 

part to make it clear. 
o Try out many strategies, especially when one does not work, they try another and another. 

● Readers show evidence of thinking before, during, and after reading in their reader’s notebook. 
o Notice patterns and set goals as readers by keeping a record of their reading. 
o As a community, we share common routines and expectations so that we can all be successful readers, listeners, and 

thinkers. 
o Show evidence of thinking before, during, and after reading by sharing our questions and thoughts about reading in our 

reader’s notebook.  
o Recommend books to other readers by evaluating books we have read. 
o Identify with the author’s message by checking for understanding while we are reading.  
o Connect new information to what we already know by bringing background knowledge to text. 

 



● Readers know which places are worthwhile to stop, jot, and read closely. 
o Identify our emotions as we read by jotting how something made you feel. 
o To gain a deep understanding of a text, readers make connections to other texts or the world.  
o To interpret unfamiliar words and phrases as they are used in a text, readers do this by making predictions, decoding, and/or 

researching a formal definition.  
o Think deeply about a character or problem by recording our questions and or thoughts in our reader’s notebooks.  
o Make sure they comprehend that they have read by retelling important events accurately.  
o Visualize characters and events by identifying descriptive and figurative language in a text and making those words come 

alive as movies in our minds. 
● Readers form ideas as they read and support their ideas with evidence. 

o Form opinions about characters or events by analyzing characters’ actions.  
o Draw conclusions about character relationships by comparing and contrasting characters in a text and or texts 
o Dig deeply and infer the author’s message by thinking about events and how they add to the message. What is the author 

really trying to say? 
o Notice tension and predict what will happen next by bringing your own background knowledge to the story.  
o Support their thinking by quoting accurately from a text by first putting your opinion out there and then adding on events or 

moments in the story that supports your opinion. 
o Understand point of view by retelling the same events as different characters. 

● Readers share important ideas about character relationships and conflicts with their club. 
o Compare and contrast characters so they can draw conclusions about different relationships in the story.  
o Identify why characters’ change by thinking about how characters in a story may persuade other characters to change.  
o Think deeply about a story while reading by predicting what characters will do based on what we know about them.  
o Notice the highest point of tension in a story so they can describe the feelings of the main characters at that point.  
o Pay attention to strong, descriptive words that describe the mood by creating a picture in our minds.  

● Readers use close reading strategies to generate ideas about possible themes with their book club. 
o List possible themes by examining our book’s literary elements carefully (plot, setting, character, theme, mood, etc.). 
o Identify details that support our thinking about a theme by organizing our ideas clearly in our reader’s notebook. 

● Readers make claims about a book’s theme after finishing reading the text, rereading notes, and discussing it with a partner. 
o Answer a question we have about a theme of a book by looking back into the story.  
o Make a claim and use details to support our claim by bulleting and boxing our ideas.  

 



o Cite evidence from the story that supports our claim by keeping a record of the page number and quote. 
● Readers compare themes across texts with text evidence and explanation. 

o State a theme clearly in our own words by asking ourselves, “What does the author want me to know?” 
o Compare themes across texts with evidence and explanation by using sentence starters, “because, for instance, for example, 

the author stated, according to the text, on page ___, from the reading I know that, and based on what I read…” 
o Blend information and ideas from one text to another by asking, “How does one text compare to the other?”  
o Dig deep to make connections to what we know from our own life and experiences by thinking to yourself, “How does 

what I know deepen my understanding?”  
Key Vocabulary Words 

Accountable talk, conflict, determining importance, plot, resolution, self-correction, stamina 
Evidence of Learning 

Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Close Reading Assessment 
Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Chart paper 
● Smartboard 
● Laptops 
 
Read-Aloud/Demonstration Texts 
● Home of the Brave 
● Fly Away Home 

 

https://drive.google.com/open?id=1lxsR39CU9fGLfG_AngZox2II6cvPURidwSfL-aDjaBo


● “Dreams” by Langston Hughes  
●  “Wonder” by RJ Palacio (Level V) 
● “Auggie and Me” by RJ Palacio (Level V) 

 
Suggested Texts:  
● “Because of Winn-Dixie” by Kate DiCamillo (Level R) 
● “Charlotte’s Web” by E.B. White (Level R) 
● “Rules” by Cynthia Lord (Level R) 
● “Sadako and the Thousand Paper Cranes” by Eleanor Coerr (Level R )  
● “The Jacket” by Andrew Clements(Level R) 
● “Flying Solo” by Ralph Fletcher (Level S) 
● “Out of My Mind” by Sharon Draper (Level S) 
● “Warriors” by Eric Hunter (Levels R-S) 
● “Bridge to Terabithia” by Katherine Paterson (Level T) 
● “Chasing Vermeer” by Blue Balliett (Level T) 
● “Bud, Not Buddy” by Christopher Paul Curtis (Level U)  
● “Wringer” by Jerry Spinelli (Level U) 
● “Percy Jackson and the Olympians” by Rick Riordan (Levels U-W) 
● “Loser” by Jerry Spinelli (Level U) 
● “Crash” by Jerry Spinelli (Level V) 
● “Esperanza Rising” by Pam Munoz Ryan (Level V) 
●  Holes” by Louis Sachar (Level V)  
● “Stargirl” by Jerry Spinelli (Level V) 
● “Schooled” by Gordon Korman (Level V) 
● “Harry Potter” by J.K. Rowling (Level V-Z) 
● “Tuck Everlasting” by Natalie Babbitt (Level W) 
● “Freak the Mighty” by Rodman Philbrick (Level W) 

 



● “Out of the Dust” by Karen Hesse (Level X) 
● “Artemis Fowl” by Eoin Colfer (Level Y)  
● “Because of Mr. Terupt” by Rob Buyea (Level Y) 

 
Additional Launch Texts: 
● The Exceptionally, Extraordinarily, Ordinary First Day of School by Albert Lorenz 
● Miss Malarkey Leaves No Reader Behind by Judy Finchler* 
● My Mouth is a Volcano by Julia Cook 
● The Juice Box Bully: Empowering Kids to Stand up For Others by Maria Dismondy 
● Enemy Pie by Derek Munson 
● The Name Jar by Yangsook Choi 
● Chrysanthemum by Kevin Henkes 
● Tiki Tiki Tembo by Arlene Mosel and Blair Lent 
● The Man Who Walked Between the Towers by Mordicai Gerstein 
● Tuesday by David Wiesner 
● Spaghetti in a Hot Dog Bun: Having the Courage to Be Who You Are by Maria Dismondy 
● Alexander and the Terrible, Horrible, No Good, Very Bad Day by Judith Viorst 
● The Girl Who Never Made Mistakes by Gary Gubinstein 
Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● Reader's Notebook Feedback Document 
● Independent Reading Rubric Document 
● Sample Book Talk Form 
● Sample Reading Log  
● Sample Reading Log  
● Anchor Chart: Making a Claim 
● ReadWorks.org  
● Newsela.com  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg
https://drive.google.com/open?id=0B0SpWiQM2dphMWo0QTNpQ2gzdmc
https://drive.google.com/open?id=0B0SpWiQM2dphRU9WVDFiV2VxOFU
https://drive.google.com/open?id=0B6_mXjCEDPgEMlZPMV93bUs2QnVkSFVRTjcxMkM3THBCSzAw
https://drive.google.com/open?id=0B6_mXjCEDPgES0ZsQzNtNHBKaHRUekludlhueGhSN0VRaVNV
https://drive.google.com/open?id=0B0SpWiQM2dphWi1wNkJZaDVtbWc
https://www.google.com/search?q=making+a+claim+anchor+chart&biw=1366&bih=667&source=lnms&tbm=isch&sa=X&ved=0ahUKEwi_wb2Q0s3NAhXKHx4KHSlPAc4Q_AUIBigB#imgrc=T-jTck3zJ2X3DM%3A
https://www.readworks.org/
https://newsela.com/


● Raz-Kids.com  
● Zing!  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.raz-kids.com/main/Search/?searchTerms=login
http://schoolwide.com/zing


Modifications & Accommodations: 
*Please note that the following modifications and accommodations vary from unit to unit, and may be implemented for any student 

who would benefit 
Gifted and Talented 

(content, process, product, and learning environment) 
Extension Activities: 
● Create presentations to share with the class in the form of a book 

review. 
http://www.teachingwithamountainview.com/2014/09/an-amazon-list
ing-cumulative-novel.html  

● Reading journals will have higher level responses when writing about 
their current text. 

● Reading books which are one level above current reading level, 
alternating back and forth between levels to stretch reading growth.  

English Language Learners 
Modifications: 
● Create vocabulary lists of words which have been 

generated by the students as “unknown” and provide an 
online dictionary of term through google classroom. 

● Use of google translator when reading to quickly 
understand words so as to facilitate a more complete 
understanding of the current text. 

Students with Disabilities 
(appropriate accommodations, instructional adaptation, and/or modifications 

as determined by the IEP or 504 team) 
Modifications for Classroom: 
● Create vocabulary lists of words which have been generated by the 

students as “unknown” and provide an online dictionary of term 
through google classroom. 

● Pair text with visual prompts 
 
Homework and Assignments: 
● Set time aside at end of the day to re-enforce the use of the planner 

and ensure the planner properly filled out for the daily and long-term 
assignments. 

● Implement IEP/504 when giving/modifying the length and timeline 
for assignments. 

Modifications for Assessments: 
● Assessment are graded with helping the struggling student in mind.  

Students at Risk of School Failure 
Modifications for Classroom: 
● Create vocabulary lists of words which have been 

generated by the students as “unknown” and provide an 
online dictionary of term through google classroom. 

● Preferred seating, with minimal distractions 
 

 
Modifications for Homework and Assignments: 
● Set time aside at end of the day to re-enforce the use of 

the planner and ensure the planner properly filled out 
for the daily and long-term assignments. 

Modifications for Assessments: 
● Assessment are graded with helping the struggling 

student in mind.  
● Points are weighted toward effort. 

 

http://www.teachingwithamountainview.com/2014/09/an-amazon-listing-cumulative-novel.html
http://www.teachingwithamountainview.com/2014/09/an-amazon-listing-cumulative-novel.html


● Points are weighted toward effort. 
● Assessments are graded with accommodations in mind, only the 

completed work will be graded and those grades will be according to 
IEP/504 standards. 

 

 

 

Fifth Grade: Reading Unit 2 
Tackling Complexity: Moving Up Levels of Nonfiction 

October–December (6-8 weeks) 
Essential Questions:  

● What skills do readers use when texts become more 
complex? 

● Why do we read a variety of genres? 
● How can knowing the different structures of informational 

text help us learn about a topic? 
● How can we apply our knowledge of nonfiction? 

Enduring Understandings: 
● Students utilize a toolkit of strategies as they read texts 

with increasing complexity. 
● Readers compare and contrast facts from informational 

texts on the same topic to notice similarities and 
differences between texts. 

● Readers determine the main idea and key details of 
informational texts to clearly understand the author’s 
message. 

● Readers consider facts in an informational piece and draw 
inferences from them to think deeper about a topic. 

● Readers keep a record of the sources of information they 
are learning from. 

● We apply knowledge about nonfiction reading to inquiry 
projects. 

1: Students approach 
nonfiction texts with 
their knowledge of genre 

2: Students orient 
themselves to complex 
nonfiction texts and then 

3: Students engage in an 
inquiry to determine 
how complex nonfiction 

4: Students use specific 
strategies that readers 
use when they encounter 

5: Students rely on a 
host of strategies to help 
them make sense of the 

 



in mind, knowing the 
things that are apt to be 
important. 
 

hold their initial ideas 
loosely as they read 
forward, remaining open 
to revision as they 
encounter new 
information. 

gets challenging when it 
comes to determining 
the main idea. 
Select an easier 
nonfiction book where 
main idea is clearly 
stated. 

texts that teach main 
ideas implicitly. 

increasingly complex 
vocabulary used by 
authors of nonfiction 
texts. 

6: Students use word 
morphology to tackle 
tricky vocabulary. 

7: Students study and 
consider the structures of 
texts at many levels by 
thinking about how texts 
are built at the smallest 
level (sentences), to how 
part of a text is built, to 
how the entire text is 
built. 

8: Students rise to the 
challenge of nonfiction 
by monitoring their own 
comprehension and 
relying on a toolkit of 
strategies to help get 
themselves get unstuck. 
 

9: Students summarize 
complex texts, drawing 
on previous learning 
about main idea to lift 
the level of their 
summaries. 

10: Students learn from a 
variety of sources 
including videos, 
observations, 
interviews—using the 
same reading skills to 
make meaning from 
them that they do when 
they read their print 
nonfiction texts. 

11: Students conduct 
primary research to learn 
as much as they can 
about their topic, 
discover patterns, and 
determine main ideas. 

12: Students approach 
texts differently after 
having done primary 
research by knowing 
what’s important to 
know about their topic 
and see patterns not 
noticed by novice 
readers. 

13: Students write to 
understand what they are 
learning as they read and 
angle their writing so 
that it better explains the 
information. 
 
 

14: Students ask 
questions at different 
levels, from basic 
comprehension 
questions to those 
requiring more in-depth 
exploration. 

15: Students synthesize 
information across 
subtopics, within a 
single text and across 
texts. 
 
 

16: Students learn that 
the best writing about 
reading moves back and 
forth from specific 
details to big ideas. 

17: Students pay 
particular attention to 
how authors portray 
topics in similar and 
different ways. 

18: Students pay close 
attention to an author’s 
perspective, considering 
how authors may be 
swaying readers in a 

19: Students think 
differently about a topic 
due to the vast research 
they have conducted on 
it. 

 
 

 



certain direction of 
thought. 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

o Celebration: At the end of a unit of study it is helpful to take a day or two to reflect with students about what they learned, 
how they grew, and to set goals for the next unit. This can be done in conversations with partners, clubs, or whole class. 
This can also include a culminating event. Students can also research a topic of choice and gather information to present in 
class. They can create informational posters, brochures, and/ or flyers. 

● Readers compare and contrast facts from informational texts on the same topic to notice similarities and differences between texts. 
* Students read a variety of texts that combine both narrative and expository structures and that they have to read and identify 
themselves.  Create anchor chart of different structures to guide students. 

o Readers must study and consider the structure of complex texts by noticing the overall structure and how chunks of texts 
are built. 

o Readers use different structures to organize and understand nonfiction reading by identifying topic and info (description), 
compare and contrast, sequencing/ timeline of events, problem and solution, and cause and effect in reading. 

● Readers determine the main idea and key details of informational texts to clearly understand the author’s message. 
o Readers explore how nonfiction texts becomes complex with main idea by studying a text to figure out answers to the 

question: In what ways does main idea become more complex?” 
o Readers emphasize chunking the text into parts and then pause after each part to consider what the chunk seems to be 

about.  
▪ Examine a topic by reading informative / explanatory texts. 
▪ Determine main idea of a text. 
▪ Draw conclusions from informational text. 
▪ Distinguish between relevant and irrelevant information 
▪ Listen to and comprehend informational text. 

 



● Readers consider facts in an informational piece and draw inferences from them to think deeper about a topic. * Model reading one 
of your mentor texts with an eye for that central idea as well as for supporting details. You are modeling the process of outlining 
expository texts; getting students to summarize the text with a main idea and supporting details format. 

o Teach students that most expository nonfiction has a central idea followed or surrounded by supporting evidence. Teach 
them that this structure is different from the way that narrative texts (stories) are organized (story mountain vs. box and 
bullets). We can summarize what the text is about before we even read the book! We can do this by looking for the main 
idea and supporting details. 

● Readers analyze specific details in informational pieces to understand the main topic. 
o Point out the details in the pictures or diagrams that highlight what the text states. 
o Link previous learning to the new information that they just encountered by flipping back and forth to show pictures that 

build off of one another and by explaining how those pictures go together. 
▪ Use their voices to emphasize what’s important. 

o Expository text doesn’t just come in what we read, but also what we watch.  We must listen carefully for the big ideas and 
jot notes as boxes and bullets (or another structure) in order to capture the important learning within that video clip. 

o Sometimes when viewing a video clip the main idea is written right on the screen. However sometimes, the main idea does 
not pop out to us right away.  In this case we jot the important details we hear, and then we choose a heading for those 
details. That heading becomes the main idea.   (NOTE:  You may notice that only a few days of work in reading videos is 
barely sufficient.  Remember to practice using Read Aloud and Shared Reading to boost these skills.  Other teaching points 
might include:  Listen to for the words the speaker pops out when speaking.  Look not only at what is written on the screen, 
but think, what is the important information here?  Re-view the video clip for clarity when things seem foggy, etc.) 

▪ Readers often compare their notes from one text or media to the next on the same topic.  They will say things like, 
“In this text it was teaching...while in this video it taught...And I think…” 

▪ Readers lay texts next to each other browsing both and looking for similarities and differences between the main 
ideas and details. 

● Readers keep a record of the sources of information they are learning from. *Use books from the Who Was?/ Who Is?/ What Is? 
Series to show examples of bibliography pages. 

o Discuss the meaning and importance of plagiarism by having students paraphrase information into their own words. 
▪ Paraphrase: Paraphrase Anchor Chart Examples  

 

https://www.google.com/search?q=paraphrase+anchor+chart&biw=1366&bih=642&source=lnms&tbm=isch&sa=X&sqi=2&ved=0ahUKEwjp3pmqhdDNAhUCwiYKHR-cAGcQ_AUIBigB


o Discuss the meaning and importance of plagiarism by having students cite information using direct quotes. 
▪ Direct Quotations: Citation Anchor Chart Examples 

o Share examples of bibliography and references in other books by using texts with these features. Sort references by books, 
online articles, videos, etc. 

o Practice logging in sources of information by using a graphic organizer. 

Key Vocabulary Words 
Analyze, boxes and bullets, central idea, domain specific word, sequencing, synthesize, text features (e.g., index, glossary) 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Additional Assessment 
Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Social Studies or Science related texts. 
● Chart paper 
● Smartboard 
● Laptops 
 
Demonstration Texts: 
● Bats! by Nicole Iorio 
● “The Amazing Octopus” by Anna Gratz Cockerille 
● “Ready New York: NYC in an Emergency” video  

 

https://www.google.com/search?biw=1366&bih=642&tbm=isch&sa=1&q=direct+citations+anchor+chart&oq=direct+citations+anchor+chart&gs_l=img.3...445824.453232.0.453366.42.30.12.0.0.0.167.2423.23j5.28.0....0...1c.1.64.img..3.16.1051...0j0i7i30j0i7i5i30.qb6iloaUMvE&dpr=1&cad=cbv&bvch=u&sei=8zt1V_r9J8PjjwSbnKmIAg#tbm=isch&q=direct+quotes+for+citing+anchor+chart&imgrc=U0puka-d4mVxIM%3A
https://drive.google.com/open?id=1XYTvZc_8oqNkNlfLVRUm4nI86SxJNhiZD0k3Wm2FGqY


● “Earthquake Alert” from Super Science Magazine (September 2014)  
● How People Learn: Brain, Mind, Experience, and School by Committee on Developments in the Science of Learning  
● “Six Reading Habits to Develop in Your First Year at Harvard” from the Harvard Library 
● “Hagfish Slime Could Be Eco-Friendly Fabric” by Rachel Kaufman 

Read-Aloud Texts 
● When Lunch Fights Back: Wickedly Clever Animal Defenses 
● Alien Deep: Revealing the Mysterious Living World at the Bottom of the Ocean 
● Extreme Laboratories by Ann Squire 
● Scientists in the Field series 

 
Suggested Texts:  
● Farewell speech by Lou Gehrig 
● “You Make Your Own Future” speech by Barack Obama  
● Speech to the United Nations by Malala Yousafzai 
● Who Was?/ Who Is?/ What Is? series 
● “National Geographic Kids Everything Weather: Facts, Photos, and Fun that Will Blow You Away” by Kathy Furang* 
● U.S. Landforms by Dana Meachen Rau 
Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● ReadWorks.org  
● Newsela.com  
● Raz-Kids.com  
● Zing!  
● Strategies for Reading Different Text Structures Document 
● Content Area Readings 

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg
https://www.readworks.org/
https://newsela.com/
https://www.raz-kids.com/main/Search/?searchTerms=login
http://schoolwide.com/zing
https://drive.google.com/open?id=0B0SpWiQM2dphR3pKLWNkdnUweXc
http://www.tinyurl.com/pattycontentareabinder


● NJSLS breakdown by lesson: See N Drive 

 

  

 



Fifth Grade: Reading Unit 3 
Argument and Advocacy: Researching Debatable Issues 

January-February (6-8 weeks) 
Essential Questions:  

● How do we raise the level of our research? 
● How can we make a difference in the world through 

advocacy? 
● Are all nonfiction texts completely accurate? 

Enduring Understandings: 
● Readers suspend judgment while investigating both sides 

of an issue. 
● The crafting techniques authors use have an impact on 

their audience. 

1: Students recognize 
that good argument is 
supported by reasons 
backed with evidence. 

2: Students grasp both 
sides of the argument by 
focusing initially on 
texts that lay out the 
argument clearly, and 
then reading for both 
sides. 

3: Students let their 
research spur quick 
flash-debates, which can 
help them clarify their 
thinking. and know what 
further research to do. 
 

4: Students read deeply 
about an issue, 
developing background 
information that allows 
them to become 
authorities on that issue 
by asking, “How might 
this information apply to 
an argument?” 

5: Students make 
specific moves to 
strengthen their 
conversations. 

6: Students shift from 
taking in information to 
reflecting on that 
information to grow new 
ideas. 

7: Students summarize 
arguments by using their 
own words to express 
the most essential parts 
of the writer’s argument, 
while being careful to 
not distort or change 
what the writer meant. 

8: Students prepare for 
and have a debate on an 
issue they are 
researching in order to 
help them find new ways 
of thinking about their 
ideas and give them new 
insights into their issue. 
 

9: Students push 
themselves to ask new 
questions and develop 
new ideas about their 
issue, then narrow their 
focus before conducting 
further research. 

10: Students annotate a 
text in a purposeful and 
deliberate way as they 
read to help them 
remember the author’s 
big ideas as well as their 
own thoughts and ideas. 

11: Students recognize 
difficult texts and draw 
on their portfolio of 
strategies to help them 
manage the difficulty.  

12: Students figure out 
an author’s perspective 
to understand how his or 
her ideas fit into the 
issue by seeing how the 

13: Students think about 
texts in more than one 
way, considering not 
only the content, but also 

14: Students approach an 
author’s arguments 
skeptically, carefully 
evaluating evidence to 
determine whether it 

15: Students hold 
debates as a means of 
celebrating the work 
they have done, as well 

 



perspective fits into the 
progression of 
perspectives and 
studying connections 
and contradictions across 
sources. 

the choices authors make 
to shape that content. 
 
 

supports or weakens a 
claim. 

as an inspiration for 
further learning.   
 
 

16: Students start a new 
research project by 
making a plan for their 
study, drawing on all 
that they have learned 
from previous research 
studies. 

17: Students let their 
future reading be shaped 
not only by the past 
reading and thinking, but 
also by conversations 
with other readers. 

18: Students analyze by 
reading across more than 
one text, paying careful 
attention to craft, and 
comparing and 
contrasting the choices 
made by the authors of 
each text. 

19: Students bring all 
their critical lenses to 
reading nonfiction, 
noting when the text stirs 
them to a strong 
emotional response and 
analyzing how the text 
positions the reader. 

20: Students take a stand 
for their beliefs and 
become powerful 
advocates for change in 
the world. 
 

21: Students look for 
evidence, weigh and 
evaluate arguments, and 
form thoughtful, 
considered judgments on 
important issues. 

    

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

Key Vocabulary Words 
Advocate, claim, counterargument, rebuttal, suspending judgements 

Evidence of Learning 
Demonstration Texts: 
● “Vitamins and Minerals” from KidsHealth.org 
● “Schools Ban Chocolate Milk; Kids Just Stop Drinking Milk Altogether” by Rachel Nuwer  

 



● “Devoted to Dairy: An American Dairy Farmer’s Blog”  
● “The Hard Facts About Flavored Milk” (Jamie Oliver Food Foundation)  
● “It’s a Plastic World” video (www.itsaplasticworld.com)  
● “Should Orca Shows Be Banned?” by Rebecca Zissou (Scholastic)  
● “Is Bottled Water Really Better?” by Lauren Tarshis (Scholastic)  
● “Top of the World” by Simon Robinson (Time)  
● The Top of the World: Climbing Mount Everest by Steve Jenkins 
● “Kids Nationwide Reject the Blackfish Agenda” from the Awesome Ocean 

(http://awesomeocean.com/2014/11/24/kids-nationwide-reject-blackfish-agenda/) 
● “California bill would ban orca shows at SeaWorld” video 

 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Chart paper 
● Smartboard 
● Laptops 
 
Read-Aloud Texts 
● “A School Fight Over Chocolate Milk,” by Kim Severson  

 

http://www.itsaplasticworld.com/
http://awesomeocean.com/2014/11/24/kids-nationwide-reject-blackfish-agenda/


● “Should Schools Offer Chocolate Milk?” (ABC News) 
● Straight Talk: The Truth About Food by Stephanie Paris  
● Food and Nutrition by Tara Koellhoffer 
●  “Flavored Milk” from the American Dairy Association Mideast  
● “The Hard Facts About Flavored Milk” (Jamie Oliver Food Foundation) 
● “My Problem with Jamie Oliver’s War on Flavored Milk” by Bettina Elias Siegel from The Lunch Tray website 

(http://www.thelunchtray.com/my-problem-with-jamie-olivers-war-on-flavored-milk/) 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg


Fifth Grade: Reading Unit 4 
Reading in the Content Areas (Curricular Calendar) 

February-April (6-8 weeks) 
Essential Questions:  

● How can informational research deepen my understanding 
of the world around me? 

● How do readers organize and integrate research? 
● How do readers generate big ideas for the information 

gathered? 

Enduring Understandings: 
● Readers identify what they want to find out about a topic 

and where they can find that information. 
● Readers use several resources to compare and contrast 

new learning from informational texts. 
● Readers notice how the author moves from one subtopic to 

the next in a natural way. 
● Readers keep track of the sources of information they are 

learning. 
● Readers identify what they do not yet know, and consider 

how they may find what they are interested in learning 
about. 

1: Students will launch a 
study about the 
development of our 
nation by immersing 
themselves in the 
broader topic: Westward 
Expansion. 

2: Students will start a 
research project by 
gathering sources, 
generating subtopics, 
and deciding what each 
group member will do, 
assigning texts to read 
and jobs to do. 

3: Students will chunk 
the text, noticing what 
different chunks seem to 
be teaching, and then put 
those chunks together to 
determine possible main 
ideas. 
 

4: Students will 
summarize complex 
nonfiction texts by 
crafting short versions of 
a text by including the 
author’s main ideas, how 
those main ideas relate 
to each other, and the 
key supporting details. 

5: Students will 
synthesize information 
across texts. (See anchor 
chart in Teacher 
Resources section). 

6: Students will acquire 
expert terminology by 
stopping to figure out the 
meaning of new terms, 
applying the strategies 
they learned about 

7: Students will 
determine the meaning 
of words and phrases 
that are critical to 
understanding big ideas 
and concepts by finding 
words that repeat and 

8: Students will teach 
their research groups 
what they have learned 
so far to clarify their 
understanding of the 
topic and learn new 
information. 

9: Students will consider 
how the information 
they synthesized fits 
with what each club 
member synthesized and 
develop bigger ideas. 

10: Students will 
research a new topic by 
reading with their 
knowledge in mind, alert 
for parts that might fit 
with what they already 
know about their topic. 

 



looking within and 
around the word. 

asking, “What does this 
term or phrase mean? 
What concepts or ideas 
does it convey?” 

 
 

*Students will jot down a 
topic or two they want to 
study further in 
preparation for 
tomorrow. 

11: Students will reflect 
on where they are in 
their reading and all that 
they have learned how to 
do, and make a work 
plan, mapping out the 
work they’ll do next. 

12: Students will 
reorganize the 
information they are 
learning as they read by 
revising their main ideas, 
adding new ones, letting 
go of others, and 
combining several 
together into larger, 
central ideas. 

13: Students will utilize 
awareness of nonfiction 
text structure to guide 
their note-taking, by 
noticing 
cause-and-effect, 
problem-solution, etc., 
and then taking notes 
accordingly. 
 

14: Students will learn 
from varied sources by 
studying maps, photos, 
timelines, primary 
sources, and videos. 

15: Students will teach 
others, reflecting on 
what they know well and 
what gaps they have in 
their knowledge.  Then 
they will make plans to 
research the areas where 
they have gaps or take 
notes on their partner’s 
teaching. 

16: Students will mine 
texts for relevant 
information when it 
wasn’t directly and 
obviously connected to 
their immediate study. 
The text might not 
directly connect to your 
subtopic, but some 
information might shed 
light on this topic. 
*Clubs should again 
convene to grow bigger 
ideas. 

17: Students will look 
for patterns and 
connections across 
topics and across time 
periods.  Researchers dig 
deeper and go beyond 
studying one group or 
one era to truly learn 
about the world at large. 
 

18: Students will 
immerse themselves in a 
new topic by making a 
research plan. 
 

19: Students will carry 
research terms with them 
by thinking about the 
ones that they can still 
use, and searching for 
terms that are related, 
noticing words that are 
different yet represent 
similar concepts. 

20: Students will look 
across subtopics and 
time periods for 
connections by 
comparing 
apples-to-apples: one 
major figure to another, 
challenges to challenges, 
actions to actions, beliefs 
to beliefs, etc. 
 

21: Students will share 
the patterns they have 
identified and dig deeper 

22: Students will 
celebrate how they 
resolve to live 

   

 



to create their own ideas 
about those concepts. 
As a club they will push 
their thinking, sharing 
the complex ideas they 
are growing. 

differently based on 
what they have read and 
learned.  

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 

o Work in research groups to read a variety of texts that overview the era, so they come to understand the major events and 
significant players of that time period. 

o Shift from researching all about the topic, to researching a subtopic within the era in research groups. 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

o Celebration:  
▪ Share and or discuss pictures, articles, or information they have gathered about a topic with a partner or whole class. 
▪ Develop a documentary. 

● Readers identify what they want to find out about a topic and where they can find that information. 
o Think about our own reading interests by making a list of informational topics we might like to research.  
o Choose a section and begin to think aloud, “Let's see, what do I notice that looks important?”  

▪ As you find things that are important, use a sticky note and jot down, “I notice (fill in with important info)”, “I 
see___” on another, and so on, so that students get a good feel for how to record observations, either written or 
drawn (“quick-pic”), that relate to important information that they have read. 

o Pause and consider whether information is important and the topic is focused.  
o Think like a social scientist by gathering our observations (either written or drawn) to learn more about a topic.  
o Become a researcher and writer of social sciences and become experts on their topics.  When we are an “expert” we are 

then able to teach others about our topic through writing.  A researcher then gains knowledge in their topics by observing 
and recording what they learn. 

● Readers envision a mental movie when studying nonfiction, specifically narrative nonfiction. 
● Readers keep track of the sources of information they are learning. 

 



o Students read for longer chunks before stopping to note—take to determine what’s important 
▪ Utilize boxes and bullets to put the research in their own words 

o Citing sources and noting page numbers 
▪ Think back to all the things we have learned as readers by keeping a record of all the text we have read.  

o Notes reflect that they are synthesizing across texts 
▪ Weave in new information to organized existing notes 

o Notes mirror the structure of the text (e.g., cause and effect) 
▪ We can take notes about events that happened in sequence using an annotated timeline (or other organizer). 

o Consider adding specific quotes that will add power to their reports. 
o Generate big ideas from our research by rereading notes and looking at smaller details. 

● Readers use several resources to compare and contrast new learning from informational texts. 
o Compare and contrast the facts from two informational texts on the same topic by noticing things that are the same or 

different between the two texts. 
▪ Language used in compare/contrast includes “similarities/differences,” “like/unlike,” same/different,” comparative 

adjectives (less, more, most) 
o Picture what we have read about, and write about every little tiny thing we see, using the most precise words we possibly 

can by recording our observations.  
o Understand new things by comparing and contrasting new learning from informational text to what they already know. 
o Think deeper about a topic by considering the facts in an informational piece and drawing inferences from them. 

● Readers notice how the author moves from one subtopic to the next in a natural way. 
o Show how one action/event affects another by using cause and effect writing, with language such as “this leads to...,” “this 

results in...,” “one effect of...” 
o Understand the topic so they can learn new information by using all the text features present in an informational piece. 
o Understand new information easily by noticing how the author moves from one subtopic to the next in a natural way. 
o Value the process of reading for information by describing the connections from one step to the next in an informational 

piece. 
● Readers identify what they do not yet know, and consider how they may find what they are interested in learning about. 

 



o Determine the main idea and supporting details of a topic.  Often times we will use the table of contents, index and our 
notes to determine what we need to reread so that we can answer the questions: “What is the most important part of this?” 
“What facts support that important part?” and “What are some key vocabulary words that support the topic?” 

o Understand the main topic by noticing specific details in informational pieces.  
▪ Use observations and diagrams to synthesize research in order to capture the main idea and supporting facts of the 

research.  Often, researchers will organize this information in boxes and bullets to get a clear sense of these main 
ideas and supporting details. 

o Refer to some of the questions we have jotted down throughout our research, or create new questions so that we can begin 
to write longer about the notes and observations we have made.  

o Think deeper about a topic by learning about new vocabulary in informational text and how it adds to the meaning. 
o Fuel our own research by coming up with questions in our notebooks to pursue a line of thinking. 

▪ Generate questions: 
● “What/when” questions elicit shorter responses 
● “Why, how” questions elicit longer response 

● Readers determine the author’s goals and techniques and how the text would be different if the author made different choices. 
● Readers determine multiple perspectives. 
● Readers make inferences, specifically regarding how the historical event impacted life today. 

Key Vocabulary Words 
Nonfiction text structures: cause/effect, chronological, compare/contrast, problem/solution 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

 



● Informational Reading Assessment 
Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Science and Social Studies related texts 
● Chart paper 
● Smartboard 
● Laptops 
 
Mentor Text: 
● Who Settled the West? (Life in the Old West) by Bobbie Kalman 

 
Additional Texts 
● Westward Expansion Map (Online writing resources Session 4) 
● Westward Expansion Master Timeline (Online writing resources Session 6)  
● Suggested Texts to Read Aloud (Online writing resources Session 10)  
● Transcontinental Railroad video link (Online writing resources Session 10)  
● William Swain Letter (Online writing resources Session 11)  
● Online Sources for Gathering Primary Document Resources (Online writing resources Session 11) 
● Pony Express Rider photograph (Online writing resources Session 14)  
● Transcontinental Railroad / Golden Spike photograph (Online writing resources Session 14) 

 
Suggested Texts: 
Information Books  
● Daily Life in a Covered Wagon by Paul Erickson 
● Westward Expansion (The Story of America) by Greg Roza 

 
Information Books – Narrative Structure  

 

https://drive.google.com/open?id=1sWazxrFn0OujxQ2Nslnm97uHLZ20lQ7WfUWxsgWf0f4


● They’re Off! The Story of the Pony Express by Cheryl Harness 
● Amazing Impossible Erie Canal by Cheryl Harness  

 
 Information Book – Ideas on Formats  
● Castle by David Macaulay  

Information Books – Text Features  
● They’re Off! The Story of the Pony Express by Cheryl Harness 
● Life of a Miner (Life in the Old West) by Bobbie Kalman 

 
Texts to Read Aloud 
● They’re Off: The Story of the Pony Express by Cheryl Harness 
● Amazing Impossible Erie Canal by Cheryl Harness 
● If You Traveled West in a Covered Wagon by Ellen Levine  
● Saga of the Sioux by Dwight Jon Zimmerman 
● Wagon Trains and Settlers by Ellen Todras 
● The Life of a Miner (Life in the Old West) by Bobbie Kalman  
● Lewis and Clark: Explorers of the American West by Steven Kroll 
● Daily Life in a Covered Wagon by Paul Erickson 
● Lewis and Clark by George Sullivan  
● John Sutter and the California Gold Rush by Matt Doedon  
● Lewis and Clark; Opening the American West by Ellen Rodger 
● Who Settled the West (Life in the Old West) by Bobbie Kalman  
● Westward Expansion (The Story of America) by Greg Roza 

Teacher Resources: 
● Anchor Chart: Launching  Research Project 

o Gather sources on the topic to preview 

 



o Generate a list of subtopics that frequently appear 
o Choose an accessible book to read for an overview 
o Pause at the end of the chunks to recall the text in a structured way 
o Record only the important things 
o Reread for clarity 
o Read more texts on the same topic and synthesize notes on them. 

● Anchor Chart: To Synthesize Across Subtopics, Researchers: 
o Identify a subtopic to study further, reminding themselves what they already know about it 
o Read a section of a text to learn about the subtopic and ask how it connects to what they already know. 
o Read another section of text and ask, “How does this connect to what I already know? Why is this part important?” 

● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● ReadWorks.org  
● Newsela.com  
● Raz-Kids.com  
● Zing!  
● Strategies for Reading Different Text Structures Document 
 

Fifth Grade: Reading Unit 5 
Fantasy Book Clubs: The Magic of Themes and Symbols 

April-June (6-8 weeks) 
Essential Questions:  

● How can we make sense of the world we are reading 
about? 

● How does fantasy reading relate to studying other genres? 

Enduring Understandings: 
● Authors incorporate symbolism as a way to help up make 

interpretations. 
● Reading strategies can be utilized across genres. 

1: Students research the 
setting of a story by 

2: Students learn 
alongside the main 

3: Students tackle more 
complicated books, they 

4: Students explore what 
they can learn about 

5: Students set goals and 
deepen their analysis. 

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg
https://www.readworks.org/
https://newsela.com/
https://www.raz-kids.com/main/Search/?searchTerms=login
http://schoolwide.com/zing
https://drive.google.com/open?id=0B0SpWiQM2dphR3pKLWNkdnUweXc


investigating clues about 
the time period and 
important magical 
elements, using covers, 
blurbs, and details from 
the beginning of the 
story. 

character, and are alert 
to clues that characters 
are in the midst of 
important learning 
experiences. 

use charts, timelines, and 
other graphic organizers 
to help track and analyze 
multiple problems and 
plotlines. 
 

characters if they study 
them over time, delving 
deeply into their 
formation, motivations, 
and actions. 

6: Students think 
metaphorically and 
discover how these 
conflicts develop into 
themes. 

7: Students mine fantasy 
stories to discover 
themes and lessons that 
might apply to their own 
lives. 

8: Students analyze a 
story deeply by 
investigating both the 
external and internal 
questions of major 
characters. 

9: Students consider 
similar themes that 
appear in fantasy texts as 
well as human history. 

10: Students self-assess 
using the learning 
progressions. 

11: Students refer to 
nonfiction texts to more 
fully understand the 
world about which they 
are reading. 

12: Students use 
vocabulary strategies to 
decipher unfamiliar 
words in their texts. 
 
 
 

13: Students realize that, 
just as in life, characters 
in fantasy books are not 
all good or all bad. They 
are in fact, just like we 
are, rather complex. 
 
 

14: Students figure out if 
repeated or highlighted 
images, objects, 
characters, or settings 
are a symbol of 
something else, and how 
this symbol might 
connect to a possible 
theme for the story. 

15: Students gain new 
insights into the real 
world by understanding 
and interpreting the 
metaphors and allegories 
that exist in fantasy. 
 
 

16: Students pay 
attention to how cultures 
are portrayed in stories 
and consider how 
characters, settings, and 
plotlines may vary 
across fantasy stories 
from different cultures. 

17: Students utilize what 
they know about 
archetypes to help make 
predictions, inferences, 
and interpretations about 
stories.   

18: Students analyze a 
story by using critical 
lenses, such as being 
alert to stereotypes and 
gender norms (or rules). 
 

19: Students apply their 
fantasy reading skills, 
such as interpretation 
and cross-text study, to 
help improve their skills 
in other reading genres. 

 
 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 

 



● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

Key Vocabulary Words 
Allegories, archetypes, metaphor 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Chart paper 
● Smartboard 
● Laptops 
Demonstration Texts: 
● The Thief of Always by Clive Barker  
● The Paper Bag Princess by Robert Munsch  
● The Story of Ruby Bridges by Robert Coles 
● I Am Rosa Parks by Rosa Parks and Jim Haskins 
● Mufaro’s Beautiful Daughters by John Steptoe  
● “Jabberwocky” by Lewis Carroll 

 
Read-Aloud Texts 

 



● The Thief of Always by Clive Barker  
● The Paper Bag Princess by Robert Munsch 
● Mufaro’s Beautiful Daughters by John Steptoe 

 
Suggested Texts:  
Levels T–U  
● Animorphs by K. A. Applegate 
● Gregor the Overlander by Suzanne Collins  
● Books of Ember by Jeanne DuPrau 
● Warriors by Erin Hunter 
● The Chronicles of Narnia by C. S. Lewis 
● Percy Jackson and the Olympians by Rick Riordan 
● Deltora Quest by Emily Rodda  
● Rowan of Rin by Emily Rodda  
● Harry Potter by J. K Rowling 
● The Edge Chronicles by Paul Stewart  

 
Levels M–S  
● The Secrets of Droon by Tony Abbott 
● The Spiderwick Chronicles by Tony DiTerlizzi and Holly Black  
● Books of Ember by Jeanne DuPrau 
● Warriors by Erin Hunter 
● The Dragon Slayers’ Academy by Kate McMullan 
● Deltora Quest by Emily Rodda 
● The Edge Chronicles by Paul Stewart  

Levels V–Z  

 



● Artemis Fowl by Eoin Colfer  
● Gregor the Overlander by Suzanne Collins  
● Redwall by Brian Jacques  
● The Chronicles of Narnia by C. S. Lewis 
● The Golden Compass by Phillip Pullman 
● Percy Jackson and the Olympians by Rick Riordan 
● Rowan of Rin by Emily Rodda 
● Harry Potter by J. K Rowling 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● NJSLS breakdown by lesson: See N Drive 

 

Modifications & Accommodations: 
*Please note that the following modifications and accommodations vary from unit to unit, and may be implemented for any student 

who would benefit 
Gifted and Talented 

(content, process, product, and learning environment) 
Extension Activities: 
● Conduct research and provide presentation of cultural topics  
● Design surveys to generate and analyze data to be used in discussion. 

Debate topics of interest/cultural importance. 
● Authentic listening and reading sources that provide data and support 

for speaking and writing prompts 
● Exploration of art and/or artists to understand society and history 

English Language Learners 
Modifications: 
● Modified assignments 
● Native language translation (peer, online assistive 

technology, translation device, bilingual dictionary) 
● Extended time for assignment completion as needed 
● Highlight key vocabulary 
● Use graphic organizers 

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg


● Implement RAFT (role, audience, format, topic) activities as they 
pertain to the types/modes of communication 

● Anchor activities 
● Use of higher-level questioning techniques 
● Provide assessments at a higher-level  of thinking 

Students with Disabilities 
(appropriate accommodations, instructional adaptation, and/or modifications 

as determined by the IEP or 504 team) 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide copy of class notes 
● Preferential seating to be mutually determined by the student and 

teacher 
● Student may request to use a computer to complete assignments 
● Establish expectations for correct spelling on assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital media, as available 

and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student work during independent 

work time 
● Assist student with long and short term planning of assignments 
● Encourage student to proofread assignments and tests 
● Provide regular parent/school communication 

Students at Risk of School Failure 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, and 

assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide a copy of class notes 
● Preferential seating to be mutually determined by the 

student and teacher 
● Student may request to use a computer to complete 

assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital media, 

as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student work during 

independent work time 

 



● Teachers will check/sign student agenda daily 
● Student requires use of other assistive technology device 

 
Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to be broken up and 

explained in smaller units, with work to be submitted in phases. 
● Provide the student with clearly stated (written) expectations and 

grading criteria for assignments. 
● Implement RAFT (role, audience, format, topic) activities as they 

pertain to the types/modes of communication 
● Gradually remove finger from text tracking 
● Reading aloud to continue developing phrasing and fluency 
● Skip difficult words in continuous texts to retain comprehension of 

main idea 
● Access to a variety of literary genres, such as fiction, nonfiction with 

appropriate font size, pictures (meaning) 
● Access to high interest texts at appropriate independent reading 

levels 
● Begin using marking the text strategy to locate information in text 
● Continue to develop written stories supported by teacher prompts 

(based on student need and interest) 
● Continue to develop written stories based on information from texts  

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate setting as needed 
● Restate, reread, and clarify directions/questions 

● Assist student with long and short term planning of 
assignments 

● Encourage student to proofread assignments and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive technology 

device 

Modifications for Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to be 

broken up and explained in smaller units, with work to 
be submitted in phases. 

● Provide the student with clearly stated (written) 
expectations and grading criteria for assignments. 

● Implement RAFT (role, audience, format, topic) 
activities as they pertain to the types/modes of 
communication 

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate setting 

as needed 
● Restate, reread, and clarify directions/questions 
● Distribute study guide for classroom tests 

 



● Distribute study guide for classroom tests 
● Establish procedures for accommodations/modifications for 

assessments 

● Establish procedures for 
accommodations/modifications for assessments 

 
 

 


