
 

 

BENWAY SCHOOL 

Reading Curriculum 

Grade 4 

 

 

 



 

 

 

Benway School 
Content Area: Reading 
Grade Level: 4 

New Jersey Student Learning Standards Progress Indicator 
Refer to details and examples in a text and make relevant connections when explaining what the text says 
explicitly and when drawing inferences from the text. 

RL.4.1 

Determine a theme of a story, drama, or poem from details in the text; summarize the text. RL.4.2 
Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a 
character’s thoughts, words, or actions). 

RL.4.3 

Determine the meaning of words and phrases as they are used in a text, including those that allude to significant 
characters found in literature. 

RL.4.4 

Explain major differences between poems, drama, and prose, and refer to the structural elements of poems (e.g., 
verse, rhythm, meter) and drama (e.g., casts of characters, settings, descriptions, dialogue, stage directions) when 
writing or speaking about a text. 

RL.4.5 

Compare and contrast the point of view from which different stories are narrated, including the difference 
between first- and third-person narrations. 

RL.4.6 

Make connections between specific descriptions and directions in a text and a visual or oral representation of the 
text. 

RL.4.7 

Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) stories in the same genre (e.g., mysteries and adventure stories) on their approaches to similar 
themes and topics. 

RL.4.9 

By the end of the year, read and comprehend literature, including stories, dramas, and poems at grade level 
text-complexity or above, with scaffolding as needed.  

RL.4.10 

Refer to details and examples in a text and make relevant connections when explaining what the text says 
explicitly and when drawing inferences from the text. 

RI.4.1 

 



Determine the main idea of a text and explain how it is supported by key details; summarize the text. RI.4.2 
Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what 
happened and why, based on specific information in the text. 

RI.4.3 

Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a grade 4 
topic or subject area. 

RI.4.4 

Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, 
concepts, or information in a text or part of a text. 

RI.4.5 

Compare and contrast a firsthand and secondhand account of the same event or topic; describe the differences in 
focus and the information provided. 

RI.4.6 

Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, 
animations, or interactive elements on Web pages) and explain how the information contributes to an 
understanding of the text in which it appears. 

RI.4.7 

Explain how an author uses reasons and evidence to support particular points in a text. RI.4.8 
Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) 
information from two texts on the same topic in order to write or speak about the subject knowledgeably. 

RI.4.9 

By the end of year, read and comprehend literary nonfiction at grade level text-complexity or above, with 
scaffolding as needed. 

RI.4.10 

Know and apply grade-level phonics and word analysis skills in decoding and encoding words. 
A. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., 

roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context.  

RF.4.3 

Read with sufficient accuracy and fluency to support comprehension. 
A. Read grade-level text with purpose and understanding. 
B. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression. 
C. Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

 

RF.4.4 

Write opinion pieces on topics or texts, supporting a point of view with reasons and information.  
A. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which 

related ideas are grouped to support the writer’s purpose.  

W.4.1 

 



 

B. Provide reasons that are supported by facts from texts and/or other sources.  
C. Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).  
D. Provide a conclusion related to the opinion presented.  

Conduct short research projects that build knowledge through investigation of different aspects of a topic. W.4.7 
Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly. 

A. Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion.  

B. Follow agreed-upon rules for discussions and carry out assigned roles. 
C. Pose and respond to specific questions to clarify or follow up on information, and make comments that 

contribute to the discussion and link to the remarks of others. 
D. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion. 

SL.4.1 

Paraphrase portions of a text read aloud or information presented in diverse media and formats (e.g.,visually, 
quantitatively, and orally). 

SL.4.2 

Identify the reasons and evidence a speaker provides to support particular points. SL.4.3 
Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts 
and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace. 

SL.4.4 

Add audio recordings and visual displays to presentations when appropriate to enhance the development of main 
ideas or themes. 

SL.4.5 

Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal 
discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and 
situation. 

SL.4.6 

Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 
reading and content, choosing flexibly from a range of strategies. 
A. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or 

phrase. 
B. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., 

telegraph, photograph, autograph). 

L.4.4 

 



 

C. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the 
pronunciation and determine or clarify the precise meaning of key words and phrases. 

Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
A. Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context. 
B. Recognize and explain the meaning of common idioms, adages, and proverbs. 
C. Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with 

similar but not identical meanings (synonyms).  

L.4.5 

Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, 
including those that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and 
that are basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal 
preservation). 

L.4.6 

New Jersey Student Learning Standards 
Technology 

(Additional standards should be applied, as needed, to enrich instruction and foster student achievement.) 

Indicator 

Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving 
problems. 

8.1.5.A.1 

Format a document using a word processing application to enhance text and include graphics, symbols and/ or 
pictures. 

8.1.5.A.2 

Use a graphic organizer to organize information about problem or issue 8.1.5.A.3 
Collaborative to produce a digital story about a significant local event or issue based on first-person interviews. 8.1.5.B.1 
Understand the need for and use of copyrights. 8.1.5.D.1 
Analyze the resource citations in online materials for proper use. 8.1.5.D.2 
Demonstrate an understanding of the need to practice cyber safety, cyber security, and cyber ethics when using 
technologies and social media. 

8.1.5.D.3 

Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and 
non-print electronic information sources to complete a variety of tasks. 

8.1.5.E.1 

New Jersey Student Learning Standards 
21st Century Life and Career Skills 

(Additional standards should be applied, as needed, to enrich instruction and foster student achievement.) 

Indicator 

Describe how valuable items might be damaged or lost and ways to protect them. 9.1.4.G.1 

 



Identify various life roles and civic and work-related activities in the school, home, and community. 9.2.4.A.2 
Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and 
career success.  

9.2.4.A.4 

Career Ready Practices Indicator 
Act as a responsible and contributing citizen and employee. CRP1 
Apply appropriate academic and technical skills. CRP2 
Communicate clearly and effectively and with reason. CRP4 
Demonstrate creativity and innovation. CRP6 
Employ valid and reliable research strategies. CRP7 
Use technology to enhance productivity. CRP11 
Work productively in teams while using cultural global competence. CRP12 
 

  

 



Fourth Grade: Reading Unit 1 
Interpreting Characters: The Heart of the Story  

September-October (6-8 weeks) 
Essential Questions:  

● How do readers continue to grow in their lives as readers, 
which reading with a purpose? 

● How are the characters in our stories like people in real 
life? 

● Can the theories we develop about a book be proven?  
● What leads us to a deeper meaning of the text? 

Enduring Understandings: 
● Readers establish a reading life. 
● Readers think deeply about characters. 
● Readers build interpretations of books. 

1: Students will read 
intensely to grow solid 
ideas that are grounded 
in the text by figuring 
out confusing parts, 
noting important things 
to talk about later, and 
doing the work the 
author asks of them. 

2: Students will choose 
books that are calibrated 
at the upper end of what 
they can read with 
understanding and 
increase their volume. 

3: Students will engage 
in inquiry to explore 
how readers create 
procedures and system 
to find books they want 
to read. 

4: Students will do a 
synthesis retelling by 
retelling only the part of 
the book they’ve just 
read, then summarizing 
the related backstory. 

5: Students will use the 
power of their minds’ 
eye to put themselves 
into the world of their 
books as they read. 

6: Students will utilize 
the learning progressions 
to set goals and assess 
their progress, 
specifically to improve 
envisionment and 
character traits. 

7: Students will read 
characters and develop 
theories about them by 
paying close attention to 
the character’s actions 
and motivations, 
noticing if they fit with 
or change what readers 
know about the 
character. 

8: Students will pay 
special attention to 
details that reveal 
characters’ desire, the 
obstacles they encounter, 
and their struggles to 
overcome them to best 
understand both 
characters and the story. 

9: Students will grow 
significant ideas about a 
character by noticing 
what the author calls to 
their attention and 
asking, “Why?” 

10: Students will 
develop ideas about 
characters that are more 
precise, insightful, and 
sophisticated by 
reaching for exact, 
precise, true language 
that captures those ideas.  

 



11: Students will build 
ideas grounded in 
evidence by recognizing 
that characters are 
complex and may seem 
one way in some 
relationships or settings, 
and another way in a 
different context. 

12: Students will debate 
differing viewpoints on a 
provocative question 
about a book they have 
both read and support 
their sides with evidence 
to persuade the other 
person. 
 
 

13: Students will defend 
and critique ideas by 
quoting specific words, 
sentences, and passages 
from the text that 
provide evidence for 
their ideas. 

14: Students will grow 
their understanding of a 
text by considering more 
than the character when 
trying to interpret or 
make meaning of a 
story. 

15: Students will pay 
attention to parts that 
stick out by thinking 
about how a particular 
part might fit with other 
parts, remembering to 
think across the whole 
book. 
 
 

16: Students will push 
themselves to have 
deeper thoughts and 
build interpretations 
about a story by looking 
across their cumulative 
thinking, finding 
patterns, and making 
connections. 

17: Students will 
develop a central 
interpretation of a book 
by considering big life 
issues that relate to many 
people and stories, 
choosing one that 
pertains to that particular 
book, and figuring out 
what the book is saying 
about that issue. 

18: Students will pay 
attention to recurring 
images, objects, and 
details that help readers 
develop complex 
interpretations and 
stories. 

19: Students will 
celebrate the teaching 
and learning that have 
happened across the unit. 

 
 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

o Celebration: Have the students create their own posters of what Reading Workshop means to them and have them share 
these posters. This could be used as an informal assessment of which students understand the process of Reading 
Workshop. 

● Readers develop routines for Reading Workshop. 
o Readers will sustain reading across a longer period of time by taking writing breaks on Post-its or in a reader’s notebook. 
o Readers will record number of minutes and pages read on a reading log, and then set goals for more reading. 

 



● Readers choose just right books to read, understand and enjoy. 
o In the beginning, readers name their characters and talk about what they know about them. 
o In the beginning, readers predict what they think might happen in the story. 
o In the middle, readers check and revise their predictions based on what is happening. 
o Readers will understand the book they are reading and enjoy the book. 

● Readers learn how to  talk with friends about different texts. 
o Readers will listen closely to a partner’s idea and respond with, "I get it because…," or "This part doesn’t make sense to 

me." 
o Readers will reread with a partner to clear up places that don’t make sense. 

Key Vocabulary Words 
Debate, envisionment, synthesize, theory 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Chart paper 
● Smartboard 
● Laptops 
 
Demonstration Text: 
The Tiger Rising by Kate DiCamillo 

 



 
Suggested Texts 
● The Secret School by Avi 
● Freckle Juice by Judy Blume 
● Otherwise Known as Sheila the Great by Judy Blume 
● Those Shoes by Maribeth Boelts 
● Fly Away Home by Eve Bunting 
● Ramona and Her Father by Beverly Cleary 
● Frindle by Andrew Clements 
● Because of Winn-Dixie by Kate DiCamillo 
● Weslandia by Paul Fleischman 
● My Father’s Dragon by Ruth Stiles Gannett 
● My Side of the Mountain by Jean Craighead George 
● The Liberation of Gabriel King by K. L. Going 
● Jessica by Kevin Henkes 
● Peter’s Chair by Ezra Jack Keats 
● Journey by Patricia MacLachlan 
● Sarah, Plain and Tall by Patricia MacLachlan 
● Skylark by Patricia MacLachlan  
● Wings by Christopher Myers 
● Boys Against Girls by Phyllis Reynolds Naylor 
● King of the Playground by Phyllis Reynolds Naylor 
● Bridge to Terabithia by Katherine Paterson 
● Dunc and Amos series by Gary Paulsen 
● Hatchet by Gary Paulsen 
● The Sandwich Swap by Queen Rania of Jordan Al Abdullah and Kelly DiPucchio 
● Harry Potter series by J.K. Rowling 
● Henry and Mudge series by Cynthia Rylant 

 



● Maniac Magee by Jerry Spinelli 
● Wringer by Jerry Spinelli 
● When You Reach Me by Rebecca Stead 
● Freedom Summer by Deborah Wiles 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● NJSLS breakdown by lesson: See N Drive 

 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg


Fourth Grade: Reading Unit 2 
Reading the Weather, Reading the World: Purposeful Reading of Nonfiction 

October-December (6-8 weeks)  
Essential Questions:  

● How do readers learn about the world through 
non-narrative texts? 

● How do we research responsibly? 
● Does each phase of the research process look the same? 
● How can we study the technique authors use to improve 

our own research? 

Enduring Understandings: 
● Readers learn from texts. 
● Readers notice the way a text is structured to help them 

make sense of what they read. 
● Readers identify main ideas within a section and compare 

them to main ideas across a whole text. 
● Readers gather facts, take notes, and categorize 

information. 
● Readers keep track of the sources of the information they 

are learning. 
● As texts get increasingly complex, we utilize our toolkit of 

strategies. 
● We read multiple texts on a topic to understand the 

broader field of knowledge. 
● Readers compare main ideas across multiple texts and 

explain how they are similar or different. 

1: Students will make a 
commitment to learning 
from texts by making 
connections between 
what they already know 
and care about and the 
text. 
 

2: Students will preview 
texts by surveying the 
parts of the text as well 
as activating prior 
knowledge to anticipate 
how the text might go. 

3: Students will notice 
the structures in a text 
and use those structures 
to help them determine 
the information that is 
most important. 

4: Students will notice 
the challenges posed in 
nonfiction texts and get 
themselves ready to 
tackle them. 

5: Students will read 
hybrid nonfiction texts 
by using authors’ signals 
to determine which 
lenses to read through 
and how the different 
parts of a nonfiction text 
fit together. 

6: Students will look in 
and around new 

7: Students will create 
summaries of their 

8: Students will launch a 
whole-class 

9: Students will read 
multiple texts on a 

10: Students will draw 
on a wealth of strategies 

 



vocabulary words to 
figure out their meaning. 

reading the include the 
main ideas and key 
details of the topics, 
stated in the readers own 
words. 

investigation in research 
teams by organizing and 
planning for the journey 
ahead. 

subtopic differently than 
they read the first by 
asking, “Does this add to 
what I’ve already 
learned?  Changed what 
I learned?” 

as they continue their 
research in teams. 

11: Students will write to 
grow their ideas about 
their research projects. 

12: Students will tackle 
complex, technical 
passages by reading and 
rereading small parts, 
thinking about what 
those parts are teaching, 
and using talk and 
writing to explain ideas. 

13: Students will teach 
each other all about their 
learning. 

14: Students will move 
from studying one 
example of something to 
studying a second 
example, thinking about 
ways the second 
example is similar to and 
different from what they 
already know. 

15: Students will deep 
expertise on a topic is to 
move from studying 
specific topics to 
thinking about patterns 
and relationships across 
the bigger field of 
knowledge. 
 
 

16: Students will 
develop new inquiries 
and read on to 
investigate their 
questions. 

17: Students will 
develop their own 
agenda related to topics, 
and bring these agenda 
with them as they read. 

18: Students will 
become experts by 
evaluating the credibility 
and trustworthiness of 
sources. 

19: Students will think 
about the decisions 
nonfiction writers 
make—the ways those 
authors seem to want 
readers to think or feel 
about a topic. 

20: Students will ponder 
nuances in their reading 
by analyzing published 
texts to consider 
techniques that authors 
use to present and share 
information. 
 

21: Students will 
celebrate by sharing and 
presenting their research 
in final projects. 

  
 

  

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

 



o Celebration: The class can create a chart together that outlines the main ideas that the students found throughout their 
books. This can be a visual to help students identify the many different central ideas that authors place in books. 

● Readers connect their research by writing longer entries and discussing with partners. Then they generate big ideas for each 
category. 

o Students explore research ideas 
▪ Animals -How does the animal use its body to survive?  How is this animal alike or different from other animals? 

Does this animal adapt to its habitat? 
▪ Technology- How does this invention make life easier?  Why was this invented?  What problems does this 

invention cause? 
▪ Places How is this place like where I live?  How is it different? 
▪ Culture How is this culture like mine? How is it different?  What important things do people in this culture do? 

Why? 
▪ Famous People What hardships did this person overcome?  Why is the world different because of this person? 
▪ Events How did this event change the world? 

o Reference materials such as encyclopedias, trade books and internet web sites help students gather information on a 
particular subject (topic) 

● Readers identify main ideas within a section and compare them to main ideas across a whole text.  
o Readers can develop thinking where they can determine the main idea in a section of their book. 
o Readers can think back at what they read to understand the current place they are in their book.  
o Readers can compare what they previously read to what they are reading now in order to understand the text.  
o Readers can discuss their information with a partner demonstrating the understanding of the main ideas that they have read. 

● Readers compare main ideas across multiple texts and explain how they are similar or different. 
o Readers can Identify main ideas within a section and compare them to main ideas across a whole text. 
o Readers can compare main ideas across multiple texts and explain how they are similar and different. 
o Readers can identify main ideas in different texts that they read. 

● Readers gather facts, take notes, and categorize information *The students should be thinking about their reading while they write. 
This is the time for them to explore their writing, not just answer a prompt. 

o Readers can create a t-chart about what has been read (fact/thought).  
o Readers will draw a sketch of something that was read and label it. 

 



o Readers can create a vocabulary page with terms related to the subject matter, and write self-created definitions. 
● Readers organize information in order to demonstrate what they learned to others. 

o Readers can distinguish different topics that they learned information about and keep this information.  
o Readers can keep notes in a reading notebook to organize ideas and information that is learned.  
o Readers can share information in different manners in order to demonstrate knowledge. This can include pictures, oral 

reports, or using visuals. 
● Readers keep track of the sources of the information they are learning. 

o Readers understand that there are different sources that they can get information from.  
o Readers keep notes in their notebooks of new information that they gathered throughout their reading. 
o Readers can share information with their partners so that they can explain what they have learned. 
o Readers write long in their reader’s notebook to develop ideas for conversation. 
o Readers write for five minutes about one Post-it, using words like, "For example," "This is important because…," "This 

makes me think…," "On the other hand," or "That must mean…" to elaborate. 

Key Vocabulary Words 
Central idea, citations, credibility, inquire, quote, subtopic, trustworthiness 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Nonfiction book bins 

 



● Chart paper 
● Smartboard 
● Laptops 
 
Demonstration Texts: 
●  Everything Weather by Kathy Furgang 
● “Phoenix Zoo: The Phoenix Zoo Saves the Arabian Oryx” video from YouTube  
● “A Sport” Transcript from “Droughts 101”  
● The Big Thirst by Charles Fishman 
● “A Summer Scorcher” by Jennifer Marino Walters 
● “In the Grip of Epic Drought” by Alysa Goethe 
● “Fire making with sticks Andrew Newton” video 
● “Drought Rearranges Kingdoms” by Susan Keg 

 
Read-Aloud Texts 
● Hurricane & Tornado by Jack Challoner 
● “Fast-Moving Water” by Kathiann M. Kowalski from Cobblestone (March 2012)  
● “Katrina Strikes” from Cobblestone (March 2012) 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg


Fourth Grade: Reading Unit 3 
Interpretation Book Clubs (Curricular Calendar) 

December-February (6-8 weeks) 
Essential Questions:  

● How do readers use patterns to grow ideas? 
● How can I heighten my skills at interpretation so I see 

themes that thread through a text and that sometimes 
thread across many texts?  

● How can I think about ways in which different authors 
approach the same theme differently? 

● How can I compare and contrast the way a theme is 
handled similarly and differently in different texts? 

Enduring Understandings: 
● Readers look for themes, learning to spot places in a text 

where the theme shines through. 
● Readers infer, develop theories, and revise those theories 

in their books. 
● Readers discuss big ideas and themes based on evidence 

from the text. 
● Readers write entries in reading notebooks to develop 

more ideas about the text. 
● We read closely to see how themes are shaped by authors. 

1: Students will realize 
that stories are about 
ideas—they can advise 
us on how to live—by 
thinking about what the 
story they are reading 
might be teaching 
readers.  
*Model thinking about 
more than one possible 
lesson in a text. 

2: Students will learn 
from books by looking 
for issues—especially 
those that recur or that 
seem particularly 
important to the 
characters—and then 
consider how the main 
character relates to that 
issue—what does he or 
she think about it, feel 
about it, and how does 
he or react to it? 

3: Students will find 
lessons by carefully 
considering key scenes 
in stories—when 
characters experience 
strong emotions and/or 
make critical choices, 
and unpacking those 
scenes—free writing 
about them or talking 
about them with their 
clubs. 

4: Students will revise 
theories as needed by 
letting go of some ideas 
when it turns out that 
they are not particularly 
important to the book, 
and revising and holding 
onto others as they seem 
more important and 
complicated as the story 
goes on. 

5: Students will assess 
and revise their writing 
about reading through 
the Narrative Learning 
Progressions: 
Interpretive Reading 
(Themes section). 

6: Students will design 
reading plans to develop 
their interpretations 
further as they read, such 
as supporting their 

7: Students will follow 
more than one idea as 
they go forward, 
supporting their ideas 
with evidence from the 

8: Students will 
paraphrase passages that 
support their developing 
ideas about the lessons 
their book is teaching. 

9: Students will find 
better and better 
examples to support 
their ideas by asking, 
“Does the connection 

10: Students will keep 
validating their ideas or 
revising them as they 
read, by developing 
more complicated 

 



claims with the most 
convincing evidence. 

text, or revising their 
ideas when the evidence 
isn’t there. 

between that bit of 
evidence and your idea 
seem totally obvious, or 
is it a bit hard to see?” 

theories or replacing 
interpretations that 
turned out to be wrong 
or insignificant. 

11: Students will study 
different perspectives by 
looking at how different 
characters handle, or 
connect to, the same 
theme or issue. 

12: Students will 
compare the treatment of 
a theme in two different 
books by focusing on a 
key scene in each 
dealing with the theme 
and asking, “How did 
the two characters react 
to a similar event? Or, 
how did a similar idea 
come to each of those 
two different 
characters?” 

13: Students will reflect 
on their repertoire of 
strategies by recalling 
other stories and 
thinking and talking 
about how those stories 
compare; readers weigh 
our own lives and 
decisions with those 
characters make, finding 
possible life-lessons that 
books leave us with. 

14: Students will realize 
that books aren’t always 
what they seem: 
Characters who appeared 
trustworthy may not be, 
and so their relationship 
to themes and lessons 
they demonstrate will 
shift. 

15: Students will read 
closely by thinking 
about why an author 
may have chosen the 
precise words, phrases, 
and images used in the 
stories to forward a 
theme or life lesson. 
 
 

16: Students will utilize 
their knowledge of craft 
studies to revisit theories 
and club conversations 
by asking, “What kinds 
of words/images/phrases 
does the author use to 
convey a character or 
theme?  How do the 
words/images/phrases 
one author chooses to 
convey a character or 
theme compare to the 
kinds of 
words/images/phrases 

17: Students will 
understand literature 
more deeply by letting 
objects in the stories 
have symbolic 
importance—connecting 
objects to bigger 
meanings, letting a 
simple thing stand for a 
more complex thing. 

18: Students will 
determine the 
significance of a title 
beyond its obvious, 
literal meaning.  

19: Students will think 
hard and ask themselves 
about details that seem 
to be in the text for no 
clear reason—because 
there will be a reason, 
and readers find it. 
(Examine literary 
devices such as 
foreshadowing in theme 
development and discuss 
unexplained details 
together in clubs by 
asking, “Why is this 
here?”). 

20: Students examine 
repetition in a text by 
asking, “This is here 
more than once, I 
wonder if it’s 
important?”  They 
explore not only objects 
that may be repeated, but 
lines and parallel scenes 
or moments—when 
things are almost the 
same but perhaps 
slightly different. 
 

 



another author uses to 
convey a similar 
character or theme? 
21: Students will analyze 
and compare the 
significance of 
characters’ perspectives 
to the possible meanings 
of a story, specifically 
noting that the choice of 
who tells the story is a 
deliberate one made by 
the author for a good 
reason. 

22: Students will 
celebrate by sharing 
their interpretations 
(online reviews, essays, 
book club conversations, 
letters to authors and 
other readers, book 
reviews, sharing ways 
readers change their own 
lives, etc.) 

   

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 

o Revisit old anchor charts and tools from earlier units, reminding students that they can once again be helpful. 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

o Celebration: Small groups of students can get together and share the life lessons from their characters and also recommend 
books to each other.  

● Readers make sure that they understand what they read. 
● Readers check their understanding by retelling what has happened so far in their minds. 

o Readers visualize the text by sketching what readers picture in their mind to keep track of the setting. 
o Readers discuss what they read by turning and talking with their reading partners and sharing the highlights and confusing 

parts. 
o Readers make inferences by thinking about what the author is trying to say, or imply, leaving small clues for the reader. 
o Readers read books that fit them-- they are interesting and can read them smoothly and accurately. 

● Students will infer, develop theories, and revise those theories in their books. *When coming up with theories about characters, it 
is helpful to give other descriptive words to choose from so the students don’t default to “nice” or “mean” right off the bat.  

o Readers often envision a scene by acting it out and talking to a partner about what this reveals about the story. 

 



o Readers pay attention to a character’s actions, then talk or write about what this reveals about the characters’ feelings or 
motivations. 

o Readers notice what the characters might want or need but can’t have and think, “How might this character resolve this 
issue?” 

o Readers discuss the feelings of the characters when they need something and can’t have it and create a theory about that 
character. 

o Readers talk about what the character does when he or she is in trouble and thinks, “What else does this tell me about this 
character?” 

o Readers look for patterns in how characters solve their problems, and think about what that shows about the character. 
o Readers notice differences among characters and compare them, creating theories about more than one character. 
o Readers jot down a theory about a character and then write long about this in order to develop more ideas about that 

character.  A lot can happen when you put pencil to paper and just write freely! 
o Readers know that characters are complex, they are more than one way, and they can be described in lots of different ways. 

● Readers discuss big ideas and themes based on evidence from the text. * There are so many ways of coming to discover a theme.  A 
strong theme is more than one word but can start with the one word and then the character’s or author’s perspective on that word. 
For example, if the word friendship comes up as a theme, then perhaps the theme is “friendship can be a new family when there is 
loss in a person’s life.” 

o Readers consider theme to be the universal message the author is trying to teach us through the characters and story.  So, 
we think, what did the character learn that we should also learn from this story? 

o Readers realize that sometimes there is more than one theme in a story and consider what the other lessons are that a 
character learns or what other characters have their own lessons.  Readers talk this over with partners. 

o Readers find a theme by thinking, “What is a message that came from the words of a very wise character?”  This is often a 
theme. 

o Readers uncover theme by first thinking back across the book and choosing the most important or pivotal scenes in the 
story.  Then think about these scenes and what they say about the larger issue or problem.  This is often the theme. 

● Readers write entries in reading notebooks to develop more ideas about the text. * In order to keep the writing about the reader, be 
sure to offer choices of when and how the reader will write. 

o Readers write long in their reader’s notebook to develop ideas for conversation. 
o Readers write for five minutes about one Post-it, using words like, "For example," "This is important because…," "This 

 



makes me think…," "On the other hand," or "That must mean…" to elaborate. 
o Readers use the writing to revise a theory or refine a theme, and talk about it with a partner.  
o Readers think about their purpose for writing about their reading-- to remember, to share, to clarify, or to deepen 

thinking--and choose how they jot to match their purpose. 
● Readers compare and contrast symbols across texts with similar themes.  

o What symbolizes loneliness in each book can be vastly different and can reveal layers of nuance in the book’s treatments of 
themes. 

● Readers consider the multiple nuances of a word as well as its meaning based on how it is used in the context of the story. 
o Example: Why did the author choose to describe the character as having “haunted” eyes? 

● Coaching Book Clubs 
o Tracking multiple ideas across a book 
o Connecting ideas across books 

▪ “How do two or three different texts advance the same theme differently?” 

Key Vocabulary Words 
Foreshadowing, repetition, word choice 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

Teacher Note: Assemble book clubs early on.  Emphasize that theories may be revised and there may be multiple themes in a text. 
 
Instructional Materials: 
● Units of Study 

 



● Classroom leveled library 
● Chart paper 
● Smartboard 
● Laptops 
 
Suggested Read Alouds: 
Paired Texts: Love That Dog by Sharon Creech (Level T) and Stray by Cynthia Rylant (Level R) 
 
Suggested Texts: 
Dragon Slayer Academy (Levels N-O) 
Because of Winn Dixie (Level R) 
Tiger Rising (Level T) 
Number the Stars (Level U) 
Fly Away Home (Level P)  
Edward’s Eyes (Level S) 
Those Shoes (Level L) 
Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg


Fourth Grade: Reading Unit 4 
Reading History: The American Revolution 

February-April (6-8 weeks) 
Essential Questions:  

● Why do we study history? 
● Is there a correct way to take notes? 
● How can we truly understand the past if we weren’t there 

to experience the events? 
● How do we effectively advocate for our beliefs? 

Enduring Understandings: 
● Readers use a research notebook to organize their 

information into categories.  
● Readers verify the accuracy of information that they find 

in different sources.  
● Readers connect their research by writing longer entries 

and discussing with partners. Then they generate big ideas 
for each category. 

● Readers prepare for debates. 
● Readers often engage in a second cycle of research. 

1: Students will learn 
about a topic by locating 
accessible resources 
through which they can 
build their own prior 
background knowledge 
and overview of the 
topic, and skim to pay 
attention to recurring 
subtopics. 
 

2: Students will preview 
a text to try and identify 
the text structure, 
because knowing this 
can help them 
understand the important 
parts and organize their 
reading and note-taking. 

3: Students will pay 
attention to people, 
geography, and 
chronology when they 
read history to organize 
their new knowledge. 

4: Students will read a 
chunk of text straight 
through and pause to talk 
it over in their mind 
before they record the 
important parts in their 
notes. 

5: Students will 
synthesize information 
about a key subtopic by 
reading an overview 
text, then reading across 
several sources about 
that one subtopic, and 
thinking about how the 
new information fits 
with what they’ve 
already read.  

6: Students will pay 
careful attention to the 
details that reveal tone 
and point of view. 

7: Students will draw on 
particular strategies to 
read primary source 
documents.  

8: Students will bring 
their topics to life by 
drawing on all they 
know about reading 
fiction to make a scene 
come alive. 

9: Students will teach 
others what they’ve 
learned about a subtopic 
of the American 
Revolution. 

10: Students will pay 
careful attention to 
multiple points of view, 
so that they can try to 
form a more complete 

 



understanding of what 
happened in the past. 

11: Students will study 
historical evidence to 
determine their own 
point of view, and then 
analyze the evidence to 
figure out how to make 
it support their point of 
view. 

12: Students will 
research both sides of an 
issue to present their 
position effectively with 
reasons and evidence 
and rebut the position of 
their opponent. 
 
 

13: Students will 
celebrate their learning 
through a whole-class 
debate as they reenact 
the Second Continental 
Congress. 

14: Students will read 
much easier texts to get 
background knowledge 
on a topic before 
tackling harder texts. 

15: Students will utilize 
strategies for making 
sense of a complex text 
such as previewing the 
text closely, reading a 
section, paraphrasing, 
and noticing whether it 
goes with what they’ve 
read before or introduces 
something new. 

16: Students will 
determine the main idea 
by studying specific 
places where an author 
often reveals important 
information: 
introductions, 
conclusions, and text 
features. 

17: Students will draw 
on prior knowledge of a 
text structure to read 
nonfiction. 

18: Students will learn 
the definitions of new 
words and work to 
understand how they are 
used at a deeper level. 

19: Students will ask 
questions that don’t have 
clear or quick answers, 
and draw on their 
growing body of 
knowledge about the 
topic to consider several 
possible answers to their 
questions. 

20: Students will draw 
upon their knowledge of 
interpretation to asking 
questions about history, 
and figure out the big 
lessons they can learn 
from the past. 
 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 
● Readers connect their research by writing longer entries and discussing with partners. Then they generate big ideas for each 

category. 
o Students explore research ideas 
o Reference materials such as encyclopedias, trade books and internet web sites help students gather information on a 

particular subject (topic) 
● Readers use a research notebook to organize their information into categories.  

 



o Teach students to read in such a way that they can take notes (these notes would be the same kind of notes we would take in 
a lecture, presentation, or workshop). These notes will look like rough outlines: 

▪ title/topic 
● section main idea 

o supporting details 
o  Build on the work of previous sessions by teaching students to paraphrase at the end of a chunk of text, pausing to name 

the gist of what they just read. This “reading for gist” builds the muscles foundational for summarizing. Teach students 
how to summarize what they have read by sorting through the text for key content, jotting it down and deleting or ignoring 
other unnecessary parts of the text. 

● Readers verify the accuracy of information that they find in different sources. 
o The following resource includes many specific teaching points for verification and citing of sources for beginning 

researchers.  http://www.scholastic.com/teachers/top-teaching/2010/11/reliable-sources-and-citations 
● Readers connect their research by writing longer entries and discussing with partners. Then they generate big ideas for each 

category. 
o Teach students to take their natural responses to the text like, “That’s cool,” “That’s interesting,” “That’s weird,” further so 

that they can actually start talking about the text with their partners and eventually growing new ideas together. You want 
to make sure that these are actually responses to and not reiterations of the text. Introduce conversational thought prompts 
that will help students grow conversations with their partners:  

▪ “But I wonder…” 
▪ “I used to think that… but now I am realizing…” 
▪ “This is giving me the idea that…” 
▪ “This makes me realize…” 
▪ “This connects with…” 
▪ “On the other hand…” 
▪ “This is similar to…” 
▪ This is different from… 

Key Vocabulary Words 
 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 

 

http://www.scholastic.com/teachers/top-teaching/2010/11/reliable-sources-and-citations


● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Chart paper 
● Smartboard 
● Laptops 
 
Demonstration Texts: 
●  The Revolutionary War by Josh Gregory 
● Liberty! How the Revolutionary War Began by Lucille Recht Penner 
● Short Nonfiction for American History: The American Revolution and Constitution by Anne Goudvis and Stephanie Harvey 
● George vs. George by Rosalyn Schanzer 
● Patrick Henry’s speech, “Give Me Liberty or Give Me Death!” video 
● Samuel Adams’ speech, from Liberty’s Kids, Episode #1 video 
●  “No More Kings” video  
● King George: What Was His Problem? by Steve Sheinkin 
● The Split History of the American Revolution by Michael Burgan 
● “Paul Revere’s Ride” by Henry Wadsworth Longfellow The American Revolutionaries by Milton Meltzer 

 
Read-Aloud and Shared Texts 
● Liberty! How the Revolutionary War Began by Lucille Recht Penner 

 



Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● Internet Research at the Elementary Level 
● Additional TC Information 
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg
http://www.edutopia.org/blog/elementary-research-mary-beth-hertz
http://schools.nyc.gov/NR/rdonlyres/C03E352F-F0EE-4152-8CBE-76F1D62864F5/0/NYCDOEG5Literacy_TCRWP_Final.pdf


Fourth Grade: Reading Unit 5 
Historical Fiction Clubs 
April-June (6-8 weeks) 

Essential Questions:  
● How do readers think across texts and genres? 
● What can we gain by talking about books? 
● Can fiction reading help us understand true events? 
● How can nonfiction help us to become better fiction 

readers?  

Enduring Understandings: 
● Readers tackle and interpret complex texts. 
● We can better understand the past by reading historical 

fiction. 
● Readers pause to research the true events presented in a 

text. 

1: Students will pay 
attention to the start of a 
book to analyze the 
setting—when the story 
takes place, where, and 
what this place feels 
like. 
 

2: Students will keep 
track of story elements 
as they read, continually 
building their 
understanding of what’s 
going on. 

3: Students will keep 
track of the ways 
characters’ timelines fit 
with the historical 
timelines, deepening 
understanding of both 
characters and historical 
events. 

4: Students will deepen 
their understanding of 
characters and 
perspective, by stepping 
into characters’ shoes 

5: Students will read 
complex texts alertly, 
poised to interpret as 
they read, by 
recognizing when a 
passage is significant, 
thinking about how that 
passage connects to 
other parts of the text, 
and figuring out what it 
is really saying. 

6: Students will write 
about big ideas from the 
book, and support their 
ideas with small 
moments, small details, 
and small objects found 
in the text. 

7: Students will read 
with their interpretations 
in mind in order to 
continue to grow and 
shape them. 

8: Students will remain 
open to new ideas, both 
as they read and in 
conversation with other 
readers, and utilize these 
ideas to make their 
interpretations more 
powerful. 

9: Students will broaden 
or deepen their 
interpretation of a text 
by attending to the 
perspectives of minor 
characters. 

10: Students will draft 
and revise their ideas as 
they build interpretations 
by comparing them to 
the qualities of a strong 
interpretation. 

11: Students will deepen 
their sense of an 
unfamiliar era by 

12: Students will make 
their reading into a 
project, particularly by 

13: Students will learn 
facts and information 
from historical narratives 

14: Students will come 
to know people’s 
perspectives, but not 

15: Students will deepen 
their thinking by 

 



studying 
images—photographs 
and illustrations from the 
time period. 

researching on the run as 
they read. 
 
 

by organizing their 
thinking and their notes 
to gather and sort these 
facts. 

make assumptions or 
overgeneralize. 

investigating power 
dynamics in their stories. 
 
 

16: Students will look 
for similar themes across 
different books to 
deepen their 
understanding. 

17: Students will create 
their own celebrations 
by being inspired, 
educated, and influenced 
by texts. 

   
 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 
● Readers understand the elements of different literature genres 

o Readers can identify the different elements that are present in the different literature genres.  
o Readers can explore different genres and understand that authors place similar themes in the different types of literature.  
o Readers use different strategies to navigate the different genres. 

● Readers form big ideas about characters, author’s craft, and themes in one text. 
o Readers can understand characters feelings and actions in order to relate everything to the main theme. 
o Readers can identify the author’s craft while reading and how it is relevant to the theme. 
o Readers can connect the characters to the main theme in a text. 

● Readers compare themes across more than one text. 
o Readers can identify that authors use similar themes across texts.  
o Readers can compare the various themes that are found in different text and how they are related to each other.  
o Readers can identify patterns of events as well as similar topics across different texts. 

● Readers use different types of writing and conversations to compare texts that they have read. 
o Readers can use post-its to jot down notes in their text so that this can assist them with their writing.  
o Readers can write think about their writing and use their reading notebook in order to make charts, diagrams, etc.. 

comparing the texts that they have read.  
o Readers can discuss the texts with their partners and share information that they have.  
o Readers can prepare for conversations by thinking about what evidence they can use in their discussions. 

 



▪ Have the students use sentences such as, “I used to think…..but now I realize…. 
Key Vocabulary Words 

Craft, genre, historical fiction 
Evidence of Learning 

Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Chart paper 
● Smartboard 
● Laptops 
 
Demonstration Texts: 
● Rose Blanche by Christophe Gallaz 
● The Tiger Rising by Kate DiCamillo 
● Number the Stars by Lois Lowry 

Suggested Texts 
● Bud, Not Buddy by Christopher Paul Curtis  
● The House of Sixty Fathers by Meindert DeJong 
● “Things” by Eloise Greenfield Letters from Rifka by Karen Hesse 

 



● Out of the Dust by Karen Hesse  
● Sweet Clara and the Freedom Quilt by Deborah Hopkinson 
● Autumn Street by Lois Lowry 
● Sarah, Plain and Tall by Patricia MacLachlan  
● Skylark by Patricia MacLachlan  
● The Patchwork Path: A Quilt Map to Freedom by Bettye Stroud 
● Roll of Thunder, Hear My Cry by Mildred D. Taylor 
● Nettie’s Trip South by Ann Turner 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg


Fourth Grade: Additional Unit 
Understanding Point of View and Character Roles Through Social Issues Book Clubs 

Essential Questions:  
● How do characters interact and respond to social issues in 

the books we read? 
● How can better understanding social issues help us 

become better citizens? 

Enduring Understandings: 
● Readers have conversations in book clubs to help them 

think deeply about characters. 
● Readers discuss how the point of view of a scene, chapter, 

or text influences the way they interpret what is going on. 
● Readers notice the types of conflicts characters face in 

their books and what is causing them. 
● Readers grow ideas about how the conflict is influencing 

different characters. 
● Readers compare and contrast the ways conflicts affect 

characters across books. 

1: Students will read 
critically for social 
issues to help them 
understand texts--and 
life.  

2: Students will bring 
what they are thinking to 
conversations with other 
readers (e.g., I think this 
is fair/unfair because… 
This matters because…) 

3: Students will not only 
identify issues as they 
read, but also ask, “What 
does this book teach me 
about this issue?  Do I 
agree or disagree with 
what this book is 
teaching me?” 

4:  Students will study 
characters’ wants to 
determine a pattern of 
longing that gives more 
insights into issues the 
character might be 
facing.  

5: Students will examine 
characters’ reactions to 
the issues they face and 
ask themselves if they 
agree or disagree with 
the characters’ reactions. 

6: Students will think 
more deeply about social 
issues by paying 
attention to crucial 
scenes, marking those 
pages, and considering 
how the issue is shown 
in those parts. 

7: Students will identify 
multiple issues in any 
one book. 

8: Students will look 
outside of their chapter 
books and into 
nonfiction resources to 
deepen their 
understanding of the 
issues in books they are 
reading.  

9: Students will look at 
their own lives, and the 
groups they belong to, 
and then bring that sense 
of who they are to the 
books they are reading.  

10: Students will 
determine who has the 
power in a book (Which 
groups?  Which groups 
do not have the power? 
What does this tell us 
about what the author 
might be trying to teach 
us about the issues that 
live in this book?” 

 



11: Students will 
challenge the texts they 
are reading by asking, 
“Am I okay with how 
this group is being 
represented?  Does this 
fit with what I have seen 
in the world?  What 
causes people to act this 
way?  What would 
happen if the character’s 
group was “flipped?” 
Would that change the 
person’s choices or 
reactions?” 

12: Students will read 
nonfiction texts, noticing 
the different reading 
experiences they have by 
carrying who they are as 
people and what they are 
aware of when it comes 
to certain issues to see 
what they can learn 
about a particular topic.  
 
 

13:  Students will 
consider multiple 
sources of nonfiction on 
the same topic to get an 
even deeper 
understanding of the 
topic.  

14: Students will keep 
asking questions and 
thinking about their 
characters, even after 
finishing a book by 
thinking, “Could we 
have done anything to 
change life for this 
character?  What 
constraints might we 
need to have changes to 
make a difference?” 

15:  Students will choose 
a non-club book and 
read it with the lens of 
some of the issues 
they’ve been studying 
and talking about in their 
clubs in order to notice 
that social issues hide 
inside everything they 
read (or watch on TV or 
listen to in music). 
 
 

16: Students will 
propose solutions to the 
issues they discussed in 
their groups by 
researching and taking 
action. 

17: Students will write 
about their new or 
changing observations of 
the world, sometimes 
writing descriptively and 
sometimes writing 
reflectively about their 
ideas for social change. 
They then let the writing 
they’ve done influence 
their reading--making 
them see the reading 
through their own 
thoughts and reflections.  

18: Students will begin 
to gather books and 
other materials that will 
help them learn and 
think more deeply about 
what interests them and 
read those texts with a 
running list of other 
possible reading 
materials they might 
want to collect in 
preparation for the 
summer months. 

19: Students will utilize 
their knowledge to effect 
change by finding 
information and 
examples that will help 
them make their action 
plans come to fruition. 

 
 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading 

 



● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 
● Readers have conversations in book clubs to help them think deeply about characters. 

o When trying to identify the issue in our own books, we might talk with our book clubs, asking questions such as:  
▪ “Which issues seem important in this story?”  
▪ “What are the characters’ reactions to these issues?”  
▪ “How do the characters deal with these issues?”  
▪ “What perspective does each character have on this issue?”  
▪ “If the perspective is different, what explains the difference? 

● Readers discuss how the point of view of a scene, chapter, or text influences the way they interpret what is going on. 
o Book clubs talk about social issues by looking at crucial scenes in their books where the issue is glaringly obvious, and 

examining them.  These scenes are often the parts that bother us, feel unfair, or impossible.  
o Teach readers that it is important to merge their thinking about not only the social issue(s) that happen to be present in these 

crucial scenes, but how the issue is affecting the story and characters. We can ask: 
▪ How is the issue affecting my character? 
▪ How is my character affecting the issue? 

● Readers notice the types of conflicts characters face in their books and what is causing them. 
o Teach readers that social issue book club members ask themselves and each other tough questions:  

▪ Are we okay with how this group is being represented?  
▪ Does this f it with what we have seen in the world?  
▪ Is there something the author seems to want us to know about being a member of that group?  
▪ Does this f it with our lives?  
▪ What kind of community is this?  
▪ What causes people to act this way?  
▪ What would happen if the character’s group was “f lipped,” that is, if a girl character was a boy or a poor character 

rich? 
▪ Would that change their choices or reactions?  
▪ What does this say about what we believe? 

● Readers grow ideas about how the conflict is influencing different characters. 
o The issues characters face have multiple perspectives and multiple causes, some of which are not what they seem. We often 

write to help think through our ideas and concerns about the issues.  Some words that help us dig deeper in those issues are: 

 



▪ “This makes me think . . .”  
▪ “On the other hand . . .”  
▪ “This connects with . . .”  
▪ “I used to think . . . but now I think . . .”  
▪ “Some people think . . . but I think. . . .” 

● Readers compare and contrast the ways conflicts affect characters across books 
o Readers know they can take away big ideas from the multiple texts they are reading. One way we do this is by asking 

ourselves, “What are these texts mostly about?” Then we ask, “The big new thing this teaches me is…? Also, “The big new 
thing this teaches me (about the social issue) is…?” We do this to grow ideas and reflect on what we have learned. 

Key Vocabulary Words 
Social issues: Bias, bullying, conflict, fitting in, gender, homelessness, joblessness, peer pressure, point of view, poverty, racism 

Evidence of Learning 
 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Running Records  
● Writing about reading 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

Instructional Materials: 
● Units of Study 
● Classroom leveled library 
● Chart paper 
● Smartboard 
● Laptops 
 
Demonstration Texts: 

 



● The One and Only Ivan (exclusion, displacement, stereotypes, endangered animals, family structures, etc.) 

Suggested Texts 
● Crenshaw by Katherine Applegate (homelessness, friendship, families) 
● Nonfiction Sources: Timeforkids.com, Dogonews.com, Kids.nationalgeographic.com, Sciencenewsforkids.org, Indykids.net, 

Scholastic News, Highlights 

Teacher Resources: 
Important Note: The meaning of “social issues” is an issue that affects many people, not just one character.  Common examples of 
issues are:  fitting in, peer pressure, poverty, bullying, racism, bias, homelessness, joblessness, gender, etc.  Students learn that by 
watching characters deal with these issues, we can learn from them.  This unit encourages readers to shift from reading for plot 
toward reading for ideas.  This unit should take advantage of the books you have on hand:  students can read in any genre—you may 
notice social issues that arise in poetry, articles, short text, picture books, and novels.  They may also read biographies, historical 
accounts, or any expository text that fits with the issue.  In other words, students are seeing an issue from many different angles, not 
just the one character they meet in one book. 

● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● TC Benchmark Reading Levels  

 

Modifications & Accommodations: 
*Please note that the following modifications and accommodations vary from unit to unit, and may be implemented for any student 

who would benefit 
Gifted and Talented 

(content, process, product, and learning environment) 
Extension Activities: 
● Conduct research and provide presentation of cultural topics  
● Design surveys to generate and analyze data to be used in discussion. 

Debate topics of interest/cultural importance. 

English Language Learners 
Modifications: 
● Modified assignments 
● Native language translation (peer, online assistive 

technology, translation device, bilingual dictionary) 

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B404rJALRaGwU01YYjI4UGNpYTg


● Authentic listening and reading sources that provide data and support 
for speaking and writing prompts 

● Exploration of art and/or artists to understand society and history 
● Implement RAFT (role, audience, format, topic) activities as they 

pertain to the types/modes of communication 
● Anchor activities 
● Use of higher-level questioning techniques 
● Provide assessments at a higher-level  of thinking 

● Extended time for assignment completion as needed 
● Highlight key vocabulary 
● Use graphic organizers 

Students with Disabilities 
(appropriate accommodations, instructional adaptation, and/or modifications 

as determined by the IEP or 504 team) 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide copy of class notes 
● Preferential seating to be mutually determined by the student and 

teacher 
● Student may request to use a computer to complete assignments 
● Establish expectations for correct spelling on assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital media, as available 

and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student work during independent 

work time 

Students at Risk of School Failure 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, and 

assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide a copy of class notes 
● Preferential seating to be mutually determined by the 

student and teacher 
● Student may request to use a computer to complete 

assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital media, 

as available and appropriate 
● Assign a peer helper in the class setting 

 



● Assist student with long and short term planning of assignments 
● Encourage student to proofread assignments and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive technology device 

 
Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to be broken up and 

explained in smaller units, with work to be submitted in phases. 
● Provide the student with clearly stated (written) expectations and 

grading criteria for assignments. 
● Implement RAFT (role, audience, format, topic) activities as they 

pertain to the types/modes of communication 
● Gradually remove finger from text tracking 
● Reading aloud to continue developing phrasing and fluency 
● Skip difficult words in continuous texts to retain comprehension of 

main idea 
● Access to a variety of literary genres, such as fiction, nonfiction with 

appropriate font size, pictures (meaning) 
● Access to high interest texts at appropriate independent reading 

levels 
● Begin using marking the text strategy to locate information in text 
● Continue to develop written stories supported by teacher prompts 

(based on student need and interest) 
● Continue to develop written stories based on information from texts  

Modifications for Assessments: 

● Provide oral reminders and check student work during 
independent work time 

● Assist student with long and short term planning of 
assignments 

● Encourage student to proofread assignments and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive technology 

device 

Modifications for Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to be 

broken up and explained in smaller units, with work to 
be submitted in phases. 

● Provide the student with clearly stated (written) 
expectations and grading criteria for assignments. 

● Implement RAFT (role, audience, format, topic) 
activities as they pertain to the types/modes of 
communication 

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate setting 

as needed 
● Restate, reread, and clarify directions/questions 
● Distribute study guide for classroom tests 

 



● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate setting as needed 
● Restate, reread, and clarify directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for accommodations/modifications for 

assessments 

● Establish procedures for 
accommodations/modifications for assessments 

 

 

 


