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Content Area: Writing 
Grade Level: 5 

New Jersey Student Learning Standards Progress Indicator 
Quote accurately from a text, and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text. 

RL.5.1 

Quote accurately from a text and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text. 

RI.5.1 

Write opinion pieces on topics or texts, supporting a point of view with reasons and information.  
A. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which 

ideas are logically grouped to support the writer’s purpose.  
B. Provide logically ordered reasons that are supported by facts and details from text(s), quote directly 

from text when appropriate.  
C. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically).  
D. Provide a conclusion related to the opinion presented.  

W.5.1 

Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
A. Introduce a topic clearly to provide a focus and group related information logically; include text 

features such as headings, illustrations, and multimedia when useful to aiding comprehension.  
B.  Develop the topic with facts, definitions, concrete details, quotations, or other information and 

examples related to the topic.  
C. Link ideas within paragraphs and sections of information using words, phrases, and clauses (e.g., in 

contrast, especially).  
D. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
E. Provide a conclusion related to the information of explanation presented.  

W.5.2 

 



Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, 
and clear event sequences.  

A. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an 
event sequence that unfolds naturally. 

B. Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and 
events or show the responses of characters to situations. 

C. Use a variety of transitional words, phrases, and clauses to manage the sequence of events. 
D. Use concrete words and phrases and sensory details to convey experiences and events precisely. 
E. Provide a conclusion that follows from the narrated experiences or events. 

W.5.3 

Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, 
and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 

W.5.4 

With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. 

W.5.5 

With some guidance and support from adults and peers, use technology, including the Internet, to produce and 
publish writing as well as to interact and collaborate with others; demonstrate sufficient command of 
keyboarding skills to type a minimum of two pages in a single sitting. 

W.5.6 

Conduct short research projects that use several sources to build knowledge through investigation of different 
perspectives of a topic. 

W.5.7 

Recall relevant information from experiences or gather relevant information from print and digital sources; 
summarize or paraphrase information in notes and finished work, and provide a list of sources. 

W.5.8 

Draw evidence from literary or informational texts to support analysis, reflection, and research.  
A. Apply grade 5 Reading standards to literature (e.g., “Compare and contrast two or more characters, 

settings, or events in a story or a drama, drawing on specific details in the text [e.g., how characters 
interact]”). 

B. Apply grade 5 Reading standards to informational texts (e.g., “Explain how an author uses reasons 
and evidence to support particular points in a text, identifying which reasons and evidence support 
which point[s]”). 

W.5.9 

 



Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and 
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 

W.5.10 

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 

A. Explicitly draw on previously read text or material and other information known about the topic to 
explore ideas under discussion.  

B. Follow agreed-upon rules for discussions and carry out assigned roles. 
C. Pose and respond to specific questions by making comments that contribute to the discussion and 

elaborate on the remarks of others. 
Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the 
discussions. 

SL.5.1 

Summarize a written text read aloud or information presented in diverse media and formats (e.g., visually, 
quantitatively, and orally). 

SL.5.2 

Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence. SL.5.3 
Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and 
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace. 

SL.5.4 

Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to 
enhance the development of main ideas or themes. 

SL.5.5 

Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. SL.5.6 

Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.  
A. Explain the function of conjunctions, prepositions, and interjections in general and their function in 

particular sentences. 
B. Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb tenses. 
C. Use verb tense to convey various times, sequences, states, and conditions. 
D. Recognize and correct inappropriate shifts in verb tense. 
E. Use correlative conjunctions (e.g., either/or, neither/nor). 

L.5.1 

Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing.  

A. Use punctuation to separate items in a series. 

L.5.2 

 



 

 

B. Use a comma to separate an introductory element from the rest of the sentence. 
C. Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from the 

rest of the sentence (e.g., It’s true, isn’t it?), and to indicate direct address (e.g., Is that you, Steve?). 
D. Use underlining, quotation marks, or italics to indicate titles of works. 
E. Spell grade-appropriate words correctly, consulting references as needed. 

Use knowledge of language and its conventions when writing, speaking, reading, or listening.  
A. Expand, combine, and reduce sentences for meaning, reader/listener interest, and style. 
B. Compare and contrast the varieties of English (e.g., dialects, registers) used in stories, dramas, or poems. 

L.5.3 

Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 
reading and content, choosing flexibly from a range of strategies.  

A. Use context (e.g., cause/effect relationships and comparisons in text) as a clue to the meaning of a 
word or phrase. 

B. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word 
(e.g., photograph, photosynthesis). 

Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the 
pronunciation and determine or clarify the precise meaning of key words and phrases. 

L.5.4 

Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
A. Interpret figurative language, including similes and metaphors, in context. 
B. Recognize and explain the meaning of common idioms, adages, and proverbs. 

Use the relationship between particular words (e.g., synonyms, antonyms, homographs) to better understand 
each of the words. 

L.5.5 

Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, 
including those that signal contrast, addition, and other logical relationships (e.g., however, although, 
nevertheless, similarly, moreover, in addition). 

L.5.6 

New Jersey Student Learning Standards 
Technology 

(Additional standards should be applied, as needed, to enrich instruction and foster student achievement.) 

Indicator 

Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving 
problems. 

8.1.5.A.1 

 



Format a document using a word processing application to enhance text and include graphics, symbols and/ or 
pictures. 

8.1.5.A.2 

Use a graphic organizer to organize information about problem or issue 8.1.5.A.3 
Collaborative to produce a digital story about a significant local event or issue based on first-person interviews. 8.1.5.B.1 
Understand the need for and use of copyrights. 8.1.5.D.1 
Analyze the resource citations in online materials for proper use. 8.1.5.D.2 
Demonstrate an understanding of the need to practice cyber safety, cyber security, and cyber ethics when using 
technologies and social media. 

8.1.5.D.3 

Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and 
non-print electronic information sources to complete a variety of tasks. 

8.1.5.E.1 

New Jersey Student Learning Standards 
21st Century Life and Career Skills 

(Additional standards should be applied, as needed, to enrich instruction and foster student achievement.) 

Indicator 

Relate how career choices, education choices, skills, entrepreneurship, and economic conditions affect income. 9.1.8.A.2 
Relate earning power to quality of life across cultures. 9.1.8.A.4 
Evaluate the relationship of cultural traditions and historical influences on financial practice. 9.1.8.B.6 
Compare and contrast product facts versus advertising claims. 9.1.8.E.3 
Recognize the techniques and effects of deceptive advertising. 9.1.8.E.8 
Evaluate how traditional and nontraditional careers have evolved regionally, nationally, and globally. 9.2.8.B.4 

Career Ready Practices Indicator 
Act as a responsible and contributing citizen and employee. CRP1 
Apply appropriate academic and technical skills. CRP2 
Communicate clearly and effectively and with reason. CRP4 
Demonstrate creativity and innovation. CRP6 
Employ valid and reliable research strategies. CRP7 
Use technology to enhance productivity. CRP11 
Work productively in teams while using cultural global competence. CRP12 
 

  

 



Fifth Grade: Writing Unit 1 
Narrative Craft 

September-October (6-8 weeks) 
Essential Questions:  

●  How can we write gripping stories? 
Enduring Understandings: 

● Writers move through the writing process by rehearsing, 
drafting, revising, and editing. 

● Writers learn from mentor texts. 
● Writers emphasize the theme, or big meaning, throughout 

the story. 

1: Students will generate 
ideas for personal 
narratives by thinking of 
turning-point moments. 
 

2: Students will generate 
story ideas by thinking 
of places that matter to 
them and the episodes 
that occurred in those 
places by 
re-experiencing the 
episode before writing it 
and reliving it so that 
readers will be able to 
experience it too. 

3: Students will allow 
another author’s words 
to spark ideas of their 
own. 

4: Students will help 
readers better experience 
their story by writing 
from inside the skin of 
the character—which in 
a personal narrative is 
oneself, at another time, 
in another place. 

5: Students will pause to 
take stock, using a 
checklist to assess their 
own growth and set new 
goals. 

6: Students will draft by 
writing fast and furious, 
working to capture the 
experience on the page. 

7: Students will engage 
in large-scale or 
whole-new-draft 
revisions by asking, 
“What’s my story really 
about?” 

8: Students will revise 
by bringing out the story 
structure. 

9: Students will utilize 
writing techniques to 
elaborate on the parts 
that show the true 
meaning of their stories. 

10: Students will utilize 
scenes from the past or 
future to bring out the 
internal story and add 
power to their narratives. 

11: Students will revise 
by resolving problems, 
learning lessons, and 
making changes to end 
their stories in a way that 

12: Students will draw 
on all they know about 
editing, including using 
checklists and charts, to 

13: Students will 
emulate narrative writing 
they admire to make 
their story more 
powerful. 

14: Students will utilize 
their writer’s notebook 
as a place to try new 
things and work hard at 

15: Students will think 
carefully about how to 
structure their stories by 
stretching out the 

 



ties back to the big 
meaning. 

put the final touches on 
their writing. 

the writing goals they’ve 
set for themselves. 

problem, telling it 
bit-by-bit. 

16: Students will think 
about which actions or 
images happened before 
they felt or thought 
something, and then 
write those exact actions 
or images on the page to 
evoke the same emotions 
or thoughts in readers. 

17: Students will make 
sure every character has 
a role that connects 
to—and furthers—the 
larger meaning of their 
story. 

18: Students will make 
their writing more exact 
by learning about 
punctuation—commas in 
particular—from writing 
they admire. 

19: Students will edit for 
mechanics. (Tailor this 
lesson to the needs of the 
class, using mentor texts 
as your guide). 

20: Students will share 
their writing with an 
audience, as writers 
strive to do. 
 

21: Students will take 
and apply everything 
they have learned in one 
genre to other writing 
tasks and genres. 

    

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend. 

● Celebration:  
o Create a personal narrative class anthology to be placed in the classroom library. 
o Conduct a “museum share” by placing narratives on desks with post-its. Students circulate among the desks, read the 

narratives, and write positive comments on the post-its. 
● Writers will view their writer’s notebooks as tools for their writing lives and applying different strategies 

o Writers prepare for their first unit of study by showing what they can do as writers. They write about their ideas in their 
writer’s notebooks. Review the care, use, and set up of the writer’s notebook 

▪ Have students decorate writer’s notebook with meaningful pictures. 
o Illustrate/instruct students to personalize their notebooks.  
o Assess student writing through observations. 

 



● Writers will approach their writing with independence and rigor as they follow Writing Workshop routines, procedures, and 
expectations. 

o Writers follow Writing Workshop routines and procedures. Explain/review the workshop structures: whole class 
lesson/mini-lesson, independent writing time, partner work, whole class share. 

o Emphasize the importance of building a writing community: “How can we make this the best possible year for us as 
writers? How can we support each other as writers?” 

o Writers work with writing partners. Explain/review how writing partners work together to help each other with their 
writing. Prompt students to jot and share what they need from a writing partner. 

● Writers write with stamina. 
o Emphasize the importance of writing with stamina. Set timer for growing increments of time across days. Instruct students 

to write for extended period of time (45 minutes) without instruction/assistance. 
● Writers generate story ideas by thinking of a person, place, or thing that matters to them. 

o Model how to list small moments, select one of the moments, envision it, and story tell it in the writer’s notebooks. 
Remind/encourage students to select moments that evoke intense feelings. 

● Writers generate story ideas by thinking about a strong emotion they have had and when they felt that way. 
o Encourage students to ponder different strong emotions they have felt often (i.e., hope, worry, sadness, pressure, euphoria) 

and think: “When, specifically, did I feel that emotion?” 
o Model how to choose one of these moments and write about it in detail on a notebook page using the five senses. 

● Writers “zoom in” on a single episode and “make a mind movie” as they write their stories. 
o Writers reread the entries in their writer’s notebooks to select an entry to develop into a seed idea. Instruct students to write 

their seed ideas on post-its and display on a class chart. 
o Explain to students that “zooming in” enables the writer to relive an episode with enough detail so that the reader can 

experience the event. Explain/remind students that “making mind movies” helps the reader to picture exactly what is 
happening. 

● Writers will select and nurture seed ideas inside their writer’s notebooks as they plan for drafting outside their writer’s notebooks. 
o Writers rehearse for drafting by creating alternate timelines. Review how to create a story timeline: 

▪ Tell one’s story a few times with a writing partner. 

 



▪ Jot down key words for each part of the story above a dot on the timeline. 
▪ Retell the story using the timeline to make sure it matches what you said.  
▪ Model how to create different timelines after telling one’s story in different ways. Model how to reflect on a 

timeline and ask: “Which dot is not necessary?” “Which dot needs to be expanded?” 
● Writers rehearse for writing by creating several different leads. 

o List/demonstrate how writers use different ways to start a story: dialogue, action, or setting. Instruct students to try several 
possible leads for their stories. 

o Writers rehearse by asking: “What is it that I really want my reader to know?” Highlight the difference between asking, 
“How do I start my story?” vs. “What is it I really want my reader to know?”  

o Writers draft by closing their notebooks and writing long and hard about their seed idea. Conduct a drafting session in one 
sitting. Remind students to story tell, rather than summarize. 

● Writers make a special point to tell the external and internal story of what they noticed, remembered, and thought. 
o Model how/encourage students to distinguish between the external story (i.e., what happened) vs. the internal (i.e., 

inferences about the character’s thoughts/feelings) story. Remind students to include dialogue in story to understand 
character’s feelings. 

● Students will write with volume and stamina as they move through the writing process, and will work to revise one piece of 
personal narrative writing in significant ways. 

o Writers revise by rereading to find the “heart” of their stories and stretching that part out. Define the heart of the story: the 
part that holds the most importance. Model how to stretch a story part by slowing down the action/progressing in smaller 
steps through the sequence of events. Illustrate how the heart of the story is the longest part of the piece.  

o Writers reread their drafts to edit for punctuation, paragraphing, and spelling. Reinforce ending punctuation and 
capitalizing the first letter in a sentence, and names of people, places, and titles. Reinforce paragraph formation with 
indentations. Reinforce correct spellings of spelling words and high frequency words.  

o Writers rehearse for writing second drafts of their seed ideas. Review rehearsing strategies and prompt students to plan 
independently. Writers write second drafts of their seed ideas. 

● Writers revise by studying and using ideas from mentor texts. 

 



o Model/review how to study mentor texts to gather ideas/inform one’s writing by asking: “What has this author done that 
has affected me?”  

o Writers revise by alternating between writing an action, a thought, and dialogue  
o Writers revise by adding and inserting new information. Model/review how to add flaps with new leads/endings, and 

insertion marks with additional details. 
o Model/review how to refine parts of the text by rewriting them.  
o Writers edit their drafts for punctuation, paragraphing, and spelling. Reinforce ending punctuation and capitalizing the first 

letter in a sentence, and names of people, places, and titles. Reinforce paragraph formation with indentations. Reinforce 
correct spellings of spelling words and high frequency words. 

 

 

 



Key Vocabulary Words 
Mechanics, turning point  

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 
● Writing notebooks 
● Writing rubrics (see N Drive) 
● Chart paper 
● Smartboard 
● Laptops 
 
Mentor Text: 
● “Eleven” and “Papa Who Wakes Up Tired in the Dark” by Sandra Cisneros 

 
Exemplars: 
● Student exemplar “Goosebumps” (Online resources Session 5)  
● FIG. 9-1 Student exemplar by Cameron (Online resources Session 9) 

 
Suggested Texts 
Personal Narratives  

 



● Homesick by Jean Fritz 
● Childtimes by Eloise Greenfield 
● Little by Little by Jean Little 

 
Collections of Short Narratives  
● The House on Mango Street by Sandra Cisneros 
● Woman Hollering Creek And Other Stories by Sandra Cisneros 
● Hey World, Here I Am by Jean Little  

 
Analyze for Story Arcs  
● Peter’s Chair by Ezra Jack Keats 
● The Little Engine That Could by Watty Piper  

 
Characters Travel Through Time and Space  
● The Lion, the Witch and the Wardrobe by C. S. Lewis  

 
Ending Stories  
● Charlotte’s Web by E. B. White  

 
Study Punctuation in Picture Books  
● Come On, Rain! by Karen Hesse 
● Night in the Country by Cynthia Rylant 

 
Additional Suggested Texts: 
● The Artist Who Painted A Blue Horse by Eric Carle (fiction author study) 
● Miss Rumphius by Barabara Cooney 

 



● The Keeping Quilt by Patricia Polacco 
● When I was Young in the Mountains by Cynthia Rylant 
Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● https://educationtothecore.com/  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://educationtothecore.com/


Fifth Grade: Writing Unit 2 
Literary Essay (new book) 

October-December (6-8 weeks) 
Essential Questions:  

●  How does a writer apply grade-level conventions to 
ensure readability? 

Enduring Understandings: 
● Writers accurately use direct quotes and examples from 

novels to support their claims.  
● Writers make claims across novels to prove a common 

theme.  
1: Students will explore 
the characteristics of 
essays to help them 
transfer previous 
learning to the work of 
the unit—writing literary 
essays. 

2: Students will generate 
ideas for a literary essay 
by reading with extra 
alertness, seeing more in 
the details of the text. 

3: Students will craft 
several possible thesis 
statements to see which 
one fits what they are 
really trying to say about 
a text. 

4: Students will support 
their claim by crafting 
mini-stories that are 
angled to highlight the 
writer’s point and that 
balance storytelling as 
well as summarizing. 

5: Students will get 
ready to flash-draft by 
utilizing checklists to 
rehearse the essay in the 
air with the key qualities 
in mind. 

6: Students will study 
small, specific details or 
the parts that feel odd or 
important to grow big 
ideas and interpretations. 

7: Students will generate 
ideas by closely studying 
the times when 
characters face trouble, 
knowing that often the 
character or the reader 
learns from those 
experiences. 

8: Students will develop 
strong thesis statements 
by checking their initial 
theses against the text, 
rereading parts of the 
text to test whether that 
draft of a thesis actually 
holds true. 

9: Students will select 
quotes from a text to 
support their ideas, 
choosing the best quotes 
and writing around the 
quotes to show how 
cited material supports 
an essayist’s ideas. 

10: Students will analyze 
author’s craft, writing 
about the ways an 
author’s goals and 
techniques might support 
students’ claims. 

11: Students will make 
their essays more 
powerful by crafting 
introductions that get 
readers to care about and 
understand their claim, 
and by developing 
strong conclusions that 
connect back to the 

12: Students will get 
their writing ready for 
publication by editing, 
specifically by paying 
careful attention to 
grammar and convention 
rules to make their 
essays clear and 
effective. 

13: Students will share 
their literary essays with 
a wider audience, either 
online or local, as a way 
to celebrate their new 
sophisticated analytical 
writing skills. 

14: Students will transfer 
the tools and strategies 
they’ve developed for 
writing literary essays to 
help them write a host of 
different kinds of 
opinion pieces. 

15: Students will prepare 
for any opinion writing 
situation they encounter 
by transferring what they 
know about writing 
literary essays to a new 
situation. 
 
 

 



introduction and what 
the essay is about. 

 
 

16: Students will sort 
and rank their supports 
and evidence to best 
convince an audience of 
their claim. 

17: Students will draft a 
new piece of writing in 
the strongest possible 
way by drawing on all 
they know about opinion 
writing. 

18: Students will pause 
to consider progress, 
using a checklist to 
assess their own growth 
and set goals. Then, they 
work purposefully to 
accomplish those goals. 

19: Students will take 
their expert knowledge 
to a broader audience 
and share what they’ve 
learned with others by 
hosting small groups for 
interested participants. 

 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend. 

o Celebration:  
▪ Fish Bowl (http://www.gottoteach.com/2014/08/the-fish-bowl-cooperative-learning.html#_a5y_p=2181267) 
▪ Create a literary essay writing guide for next year’s fifth grade students. 

● Writers state a belief about a text, and support that claim by citing examples and or evidence from a text. 
o Writers consider all the texts they might have a strong opinion about so that they can begin to develop a claim.  
o Writers research and record evidence from the text so that they can make sure readers understand their claim.  
o Writers consider their audience and what they want them to believe so that they can decide how to write their essay. 

● Writers formulate claims based on themes. 
o Writers extend their thinking by examining the bigger message the author is trying to send. 

● Writers explain the link between their claim and proof/evidence. 
o Writers consider the most important examples and details so that their readers can clearly understand their message. 
o Writers acknowledge other claims so that they can explain why their claim is better. 
o Writers begin with a clear description of what is being argued so that their audience understands the author’s claim. 
o Writers include strong reasons for their claim so that readers can be convinced and believe the same thing. 
o Writers gather evidence that supports their reasons. 

▪ Writers cite quotes with accuracy to support their opinion(s) of text (s). 
● Writers accurately use direct quotes and examples from novels to support their claims.  

o Writers present evidence through direct quotes or paraphrasing. 

 

http://www.gottoteach.com/2014/08/the-fish-bowl-cooperative-learning.html#_a5y_p=2181267


o Writers use key words and transitions to connect evidence in their body paragraphs. 
o Writers use key words and phrases to explain and connect evidence. 
o Writers understand how to use a comma in essays when citing a direct quote. 

● Writers end a literary essay with a concluding statement that reinforces their opinion. 
o Writers include a strong conclusion to their response that calls the reader to action. 
o Writers revise their endings to make their writing stronger. 
o Writers share their work with others so that they get new ideas for revising and editing to make their responses stronger. 
o Writers edit their writing so that they can publish their best essay 

● Writers extend their thinking by writing comparative literary essays. 
o Writers compare and contrast themes across different novels.  

▪ Writers test their theories by looking for examples in texts that serve as evidence. 
▪ Writers read and re-read to identify connections in texts that may or may not confirm their theories. They change 

their theories based on the evidence, 
▪ Writers identify reasons and examples to explain and support their claim. They evaluate these examples to 

determine which will best support or explain their claim. 
Key Vocabulary Words 

Analyze  
Evidence of Learning 

Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 
● Writing notebooks  
● Writing rubrics (see N Drive) 

 



● Chart paper 
● Smartboard 
● Laptops 
 
Mentor Texts: 
● Little Red Riding Hood edited by Watty Piper (Online resources Session 4)  
● “Paynee Football Club” video (Online resources Session 3)  
● “Eleven” by Sandra Cisneros  
● “Shells” from Every Living Thing by Cynthia Rylant  

 
Suggested Texts and Resources: 
● Home of the Brave by Katherine Applegate  
● One Green Apple by Eve Bunting  
● The Stranded Whale by Jane Yolen  
● Marshfield Dreams by Ralph Fletcher, including “Attack,” “Last Kiss,” “A Pox Upon Us All,” “Scuttlebutt,” and “Tea Rock 

Lane” 
● Scholastic Article: When I Was Puerto Rican: A girl gets an audition that could change her life  
● Everything will be Okay by James Howe 
● Peter’s Chair by Ezra Jack Keats 
● Slower than the Rest by Cynthia Rylant 
● All Ball by Mary Pope Osborne 
● Growing Up from Baseball in April by Gary Soto 
● Shells by Cynthia Rylant 
● The Bobsledder’s Jacket from Chicken Soup for the Kid’s Soul 
● Because of Winn Dixie by Kate Dicamillo 
● Fly Away Home by Eve Bunting 
● Things by Eloise Greenfield 
● The Other Side by Jacqueline Woodson 

 

http://teacher.scholastic.com/writeit/cavalcade/pdf/sept2003/p15-21_nonfiction_puertorico.pdf


● Slower Than The Rest by Cynthia Rylant 
● Four Feet, Two Sandals by Karen Lynn Williams and Khadra Mohammed 
● The Wednesday Surprise by Eve Bunting 
● A Chair for My Mother by Vera Williams 
● Chrysanthemum by Kevin Henkes 
● The Paper Bag Princess by Robert Munsch 
● La Mariposa by Francisco Jimenez 
● Uncle Peter’s Amazing Chinese Wedding by Lenore Look 
● Spaghetti by Cynthia Rylant 
● The Marble Champ by Gary Soto 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● https://educationtothecore.com/  
● Read Works  
● NewsELA  
● Raz-Kids  
● Schoolwide: Zing!  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://educationtothecore.com/
https://www.readworks.org/
https://newsela.com/
https://www.raz-kids.com/
https://www.schoolwide.com/zing


Fifth Grade: Writing Unit 3 
The Research-Based Argument Essay 

January-February (6-8 weeks) 
Essential Questions:  

● How can we build powerful arguments? 
● How can our writing advocate for and make a change in 

the world? 

Enduring Understandings: 
● Authors suspend judgment and investigate both sides of an 

issue. 
● Writers establish and support positions. 
● Authors write for real-life purposes and audiences. 
● Writers use a formal tone and essay structure to argue their 

claim. 
● Writers strengthen their claims with rebuttals.  

1: Students will begin 
researching a topic by 
investigating and 
collecting information 
about both sides of the 
issue. 

2: Students will utilize 
what they know about 
structuring an essay to 
help them quickly write 
a full, rough draft of 
their argument. 

3: Students will conduct 
research and provide 
evidence that supports 
their claims. 
 

4: Students will conduct 
an inquiry into what 
makes a quote powerful 
and add relevant quotes 
to make their arguments 
more potent. 

5: Students will write a 
new draft that 
incorporates additional 
evidence and thinking. 
 

6: Students will analyze 
their evidence and 
explain their thinking, so 
that their own voice is 
powerful throughout 
their writing. 

7: Students will carefully 
consider a variety of 
formats and choose the 
one that will effectively 
convey their message. 

8: Students will think 
about how to capture the 
information they need, 
setting up systems to 
collect their knowledge 
and research, thus setting 
themselves up to write a 
lot. 

9: Students will bring all 
they know about reading 
critically into writing 
critically. 

10: Students will plan 
for and rehearse the 
entirety of a draft, and 
then choose a tricky 
place to focus on as they 
work. 

11: Students will 
strengthen their claims 
by including evidence 
supporting the opposing 

12: Students will 
evaluate evidence to 
ensure that their own 
arguments are solid. 
 

13: Students will think 
carefully about their 
audience and then tailor 
their arguments to 
particularly appeal to 

14: Students will present 
their arguments in 
panels, noting that 
argument writers aim to 
share their arguments in 

15: Students will utilize 
argument skills in a 
variety of ways, in a 
variety of contexts. 

 



viewpoint and then 
offering a rebuttal. 

 that audience, 
conducting an inquiry 
into how this might be 
done. 

real-life situations in 
order to sway audience 
opinion and enact 
positive change. 

16: Students will stand 
up for what they believe 
in, drawing on all they 
have learned to build a 
strong case. 

17: Students will find 
some of the most 
persuasive evidence in 
everyday life. 

18: Students will stop, 
take stock of their 
progress, and use a 
variety of tools to help 
them set goals and move 
forward. 

19: Students will 
strengthen their 
arguments by using all 
they have learned about 
other types of writing. 

20: Students will 
strengthen their claims 
by making sure their 
evidence doesn’t depend 
on flawed reasoning. 

21: Students will edit, 
particularly utilizing 
strategies to make 
decisions about 
nonfiction paragraphs. 

Day 22: Students will 
share and discuss their 
writing, and make plans 
for how and where it 
will live in the world. 

   

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend. 

o Celebration: Create an argument essay class anthology to be placed in the classroom library.  
o Conduct a “museum share” by placing argument essays on desks with post-its. Students circulate among the desks, read the 

essays, and write positive comments on the post-its. 
● Writers will work toward to write compelling ideas in their writer’s notebooks. 

o Administer an on-demand opinion writing assessment. Say to your students, “Think of an idea or topic about which you 
have a strong feeling. Write your opinion and give reasons that tell why you feel this way. Use everything you know about 
essay writing, letter writing, speeches, and reviews.) 

● Writers write essays about topics that really and truly matter to them. 
o Model/instruct students to sift through their writer’s notebooks to discover what big ideas hide in their stories. 1) Ask, 

“What bigger idea might this be about?” 2) Circle words and write quick notes about the ideas. 

 



o Remind students that writers/essayists find topic ideas by living wide-awake lives by giving attention to the topics that 
others might walk past: “This makes me think...” “I’m realizing that...” 

● Writers will select an idea, write a claim, and build the structure for an essay. 
o Writers push themselves to fully flesh out an idea in an essay. Emphasize the use of thought prompts: “The thought I have 

about this is...” “In other words...” “That is...” “This makes me realize...” 
o Encourage partners to work together: Partner 1 writes “in the air” while Partner 2 provides thought prompts to push their 

thinking. 
o Writers reread their entries to choose the most important one. 

Instruct students to choose a topic idea, or claim: 
▪ Reread your notebook entries. 
▪ Choose the one that is most important to you. 
▪ Write it again and again in different ways, until it truly expresses what you are trying to say. 

● Writers will select an idea, write it as a claim, and build the structure for an essay. 
o Explain that writers plan the sections of their essays by deciding how they will support the main idea: “What are the 

reasons for my claim?” Utilize boxes and bullets to organize claim and reasons. 
● Writers will gather and select the most compelling and appropriate materials for an essay to construct and draft. 

o Writers collect mini-stories that are angled so they highlight and support ideas in their essay. Say: “To get myself writing a 
story that relates to my claim, I take one of my topic sentences, one bullet, and I ask myself: What true story can I think of 
related to this? Let me list several.” 

o Explain that writers of essays collect not only their own stories, but also stories of others, as long as these stories illustrate 
the main idea. Emphasize the use of thought prompts to unpack: “This shows...” “This made me realize...” “This made me 
think...” that can be linked to the claim. 

o Study examples for crafting techniques: (Ex: Martin Luther King’s „I Have a Dream‟ speech: “Now is the time to make the 
real promises of democracy; now is the time to rise from the dark...; now is the time...”)  

o Illustrate the types of information writers can collect to support their claim by showing how to observe, interview, and 
gather statistics on a topic. 

● Writers revise for clarity and honesty. 

 



o Remind students that as they are working to improve the quality of their essay writing, they need to revise for clarity and 
honesty: “Does this say the exact and precise truth of what I want to say about...?” “How can I say this more clearly?” 
“How can I angle this to better support my ideas?” 

● Writers write a cohesive draft by selecting a system for arranging data, using transitional words, and repeating key words. 
o Provide examples of systems for arranging data: lists, quotes, story, statistics, etc. 
o Chart/review transition words. 
o Illustrate the craft of repeating key words to stress importance. 
o Instruct students to follow drafting guidelines: Make sure...  

▪ Your claim has a clear focus. 
▪ You have at least three supporting ideas to enhance your claim. 
▪ The facts you use really support the idea you are writing about. 
▪ You have transitional words in your supporting statements. 

● Writers will build, revise, and edit their essays for structure, elaboration, and conventions. 
o Chart and discuss how to use quotes, anecdotes, provocative questions, and surprising statements. 

▪ Ways to Start an Essay:  

● Tell a story about one person needing the information this essay will convey. What (that person) and others 
need to know is... 

● Many people (don’t know, don’t think, don’t realize), but I’ve (come to know, think it’s important) 
● Have you ever (wondered, wanted to know)...? I have found... 
● Raise a question that people ask...and show that this essay will answer it. 
● Provide a quote supporting your claim. 
● Instruct students to read and reread their work, each time focusing on a particular convention (Ex: spelling, 

sentence fragments/run-ons.) 
● Writers prepare to argue their points. 

o Explain that writing a persuasive essay takes bravery because you are trying to persuade people about things with which 
others may not agree. Model how persuasive essayists reflect and collect ideas in one’s notebook: “How could the world 

 



change for the better?” “Is there anything that people do that I think is wrong or unfair?” “Some people think...but I 
think...” 

o Explain that writers think carefully about both the reasons they think they are right as well as the reasons other people may 
disagree with them. Fishbowl how partners engage in debates with opposite stances to practice standing up for one’s own 
beliefs. 

o Illustrate how writers can make their arguments very difficult to speak against when they use undeniable truths to support 
them. 

● Writers create essay conclusions that link back to their claim. 
o Explain that essay writers use the conclusion to link back to their claim. Use the following structure in your conclusions: 

▪ The first sentence links back to the evidence. 
▪ The middle sentences elaborate by reflecting back or looking ahead. 
▪ The last sentence leaves the reader with a memorable thought. 

● Ways to End an Essay: 
o As I look back on these experiences, I realize 
o I learned that 
o Now I know that 
o I know one thing for sure 
o From now on 
o I will always 
o I finally understand why 
o Therefore 
o In conclusion 
o As a result 

● Writers revise: 
o Describe two ways to check for gaps in one’s argument: 

▪ Writing partners read each other’s writing and search for places they can disagree. 
▪ Pretend to be your own reader by picking up the text as if you have never seen it before. 

o Encourage students to notice: 

 



▪ Sections that are convincing and those that make us react. 
▪ Where the draft loses energy, and where it makes the reader feel skeptical. 
▪ Look for parts to rewrite or take away parts that aren’t powerful and add pieces we feel are missing. 

 
Key Vocabulary Words 

Proposal, rebuttal, suspending judgment, thorough  
Evidence of Learning 

Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 

 



● Writing notebooks  
● Writing rubrics (see N Drive) 
● Chart paper 
● Smartboard 
● Laptops 
● Scholastic News Debates 
 
Mentor Texts: 
● Article: “Nutrition in Disguise” (Online resources Starter Set) 
● Article: “Chocolate Milk: More Harmful than Healthful” (Online resources Starter Set) 

 
Exemplars: 
● Student exemplar letter by Jack (Online resources Session 3)  
● Student exemplar essay “The Secrets of the Dairy Industry” by Cecilia (Online resources Session 3)  
● Student exemplar letter by Clair (Online resources Session 5)  
● Student exemplar essay by Jack (Online resources Session 6)  
● Student exemplar letter by Kennedy (Online resources Session 7)  
● Student exemplar notes by Nick (Online resources Session 8)  
● Student exemplar essay “Why Chocolate Milk Should Stay” by Jack (Online resources Session 10 and 11) 
● Student exemplar essay “The Secrets of the Dairy Industry” by Cecilia (Online resources Session 19) 
● A Day’s Work by Eve Bunting 
● Every Living Thing by Cynthia Rylant 
● Should There Be Zoos? By Tony Stead 
● Animals Nobody Loves by Seyomour Simon 
● The Best Town in the World by Byrd Baylor 
● Can I Keep Him? by Steven Kellogg 
● I Want a Pet by Lauren Child 
● The Salamander Room by Anne Mazer 
● When Winter Comes by Nancy Van Laan 

 



Additional Texts: 
● Starter Resource Set: Chocolate Milk (Online resources)  
● Text Set Bibliographies (Online resources)  
● Emily Post on Etiquette (Online resources Session 7)  
● A House of Cards Collapsing (Online resources Session 12)  
● Scenes from the movie, The Great Debaters (Online resources Session 22) 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● Achieve the Core: Student Writing Samples  
● https://educationtothecore.com/  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://achievethecore.org/category/330/student-writing-samples?filter_cat=503&sort=dlc
https://educationtothecore.com/


Fifth Grade: Writing Unit 4 
The Lens of History: Information 

February-April (6-8 weeks) 
Essential Questions:  

● How can we make history come alive? 
● How does perspective influence historical accounts? 
● How has history shaped society today? 

Enduring Understandings: 
● Authors write focused research reports that teach and 

engage readers. 
● Writers strategically structure their writing. 
● Writers apply their knowledge of the content areas to help 

them compose pieces. 
● Research various sources, including primary source 

documents, to inform their writing. 

1: Students will organize 
their information that 
they know about their 
topic, which helps them 
to write about their 
topic. 
 

2: Students will recall all 
they know about the 
kind of writing they are 
about to do. 

3: Students will entertain 
questions and reflect by 
thinking, talking, and 
jotting about patterns, 
surprises, and points of 
comparison or contrast 
in order to shift between 
reading to collect and 
record information and 
writing to grow ideas. 

4: Students will keep the 
qualities of good writing 
and the qualities of good 
history in mind as they 
write and revise, 
specifically the impact 
that geography has on 
the ways events unfold 
by using a map. 

5: Students will think 
about the information 
they are learning and 
come up with new ideas 
by asking questions and 
then figuring out 
answers to those 
questions. 
 

6: Students will keep the 
qualities of good writing 
and good history in mind 
and as they write and 
revise by considering the 
relationship between 
events in history. 

7: Students will take 
stock of all the 
information they have 
collected so far and 
make a plan to do quick 
research to fill in any 
gaps. 

8: Students will look 
over their research and 
use this to come up with 
an image of what they 
hope to write by 
sketching an outline and 
then writing fast off of 
their outlines. 

9: Students will 
celebrate the 
accomplishments 
they’ve made so far as 
historians and 
researchers and then set 
new goals for future 
work. 

10: Students will 
determine a way to write 
in a way that draws 
readers in and angle their 
research appropriately.  

 



11: Students will study 
and make sense of 
primary source 
documents. 

12: Students will 
organize their research 
by categorizing facts and 
analysis they’ve 
collected, so they’re 
prepared to use their 
organized information to 
flash-draft a report. 

13: Students will think 
and rethink the structure 
of their writing to make 
it the best it can be by 
studying the work of 
mentor authors for 
possibilities. 

14: Students will 
understand that every 
single story, every fact, 
has multiple points of 
view from which it can 
be seen by asking 
themselves, “What are 
some other ways to see 
this?”  

15: Students will rely on 
patterning in words, 
structures, and meaning 
to make writing 
accessible and easier for 
readers to take in. 

16: Students will include 
text features to support a 
reader’s navigation 
through the text. 

17: Students will craft 
introductions that both 
explain the structure of 
their writing and lure 
readers in. 

18: Students will study 
mentor texts for 
strategies and techniques 
they can try in their own 
writing, and teach them 
that writers also study 
mentor texts for revision 
ideas. 

19: Students will utilize 
punctuation to pack facts 
and information into 
sentences that they have 
already written. 

20: Students will share 
their writing with an 
audience and teach their 
audience all they have 
learned about their topic. 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

Feature Articles: 
● Writers discover elements of feature articles (immersion).  

o Writers spend time noticing, reading, and thinking about feature articles.  
o Writers read and enjoy feature articles so that they can begin to think about it as writer and how to go about the work of 

writing one. 
o To think like a writer, I ask myself, “What things stand out to me? What features stand out? What craft do I notice? These 

are the kinds of questions to ask as you begin writing in this genre.  
▪ Prior to teaching, have copies of several feature articles with varying topics to peak students’ interests. 
▪ Anchor Chart-Characteristics of Feature Articles 

● Writers select a topic and plan for a feature article in a content area study. 

 



o Writers create a list of topics they know a lot about. 
o Writers sometimes write about topics of study as way to learn more about a topic and to teach others about this topic.  
o Writers plan their work by thinking about the parts of their feature article. 
o Writers narrow the focus of their topic by choosing an angle (one aspect of the topic). 

● Writers gather evidence through careful research to provide interesting and relevant information to their readers. 
o Writes organize their work in a way that keeps their work focused.  
o Writers research their topic to provide interest and relevant information to their reader. 
o Writers stop when they find interesting information and tell others what they learned. Writers are then able to write this 

new information in their own words in their notebooks.  
o Writers include expert testimony or quotes in their feature articles in a way that is interesting and that will help teach 

readers about their topic. 
● Writers create a clear and organized feature article that speaks directly to their reader. 

o Writers create a strong lead that adds voice to a writing piece and encourages readers to continue reading. 
o Writers consider what kinds of details make sense in their writing piece. One way writers do this is by looking at feature 

articles and naming the kinds of details writers use.  
o Writers notice effective leads that interest readers and make them want to read more by looking for places in the text where 

the author speaks directly to the reader. 
o Writers add detail in their feature articles by using parentheses to explain, define, or comment. 
o Writers end their article with a conclusion that leaves the readers satisfied and interesting in finding out more on the topic. 
o Writers organize the sections of their article in a logical way. 

Key Vocabulary Words 
Expert testimony, historical account, statistics 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 

 



● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 
● Writing notebooks  
● Writing rubrics (see N Drive) 
● Chart paper 
● Smartboard 
● Laptops 
 
Mentor Text: 
● Who Settled the West? (Life in the Old West) by Bobbie Kalman 

 
Exemplars: 
● Student exemplar report by Kayleigh (Online resources Sessions 2 and 20) 
● Student exemplar: Ashley’s cut-and-paste revision (Online resources Session 3) 

 
Additional Texts 
● Westward Expansion Map (Online resources Session 4) 
● Westward Expansion Master Timeline (Online resources Session 6)  
● Suggested Texts to Read Aloud (Online resources Session 10)  
● Transcontinental Railroad video link (Online resources Session 10)  
● William Swain Letter (Online resources Session 11)  
● Online Sources for Gathering Primary Document Resources (Online resources Session 11) 
● Pony Express Rider photograph (Online resources Session 14)  
● Transcontinental Railroad / Golden Spike photograph (Online resources Session 14) 

 

 



Suggested Texts: 
Information Books  
● Daily Life in a Covered Wagon by Paul Erickson 
● Westward Expansion (The Story of America) by Greg Roza 

 
Information Books – Narrative Structure  
● They’re Off! The Story of the Pony Express by Cheryl Harness 
● Amazing Impossible Erie Canal by Cheryl Harness  

 
 Information Book – Ideas on Formats  
● Castle by David Macaulay  

 
Information Books – Text Features  
● They’re Off! The Story of the Pony Express by Cheryl Harness 
● Life of a Miner (Life in the Old West) by Bobbie Kalman 

 
Texts to Read Aloud 
● They’re Off: The Story of the Pony Express by Cheryl Harness 
● Amazing Impossible Erie Canal by Cheryl Harness 
● If You Traveled West in a Covered Wagon by Ellen Levine  
● Saga of the Sioux by Dwight Jon Zimmerman 
● Wagon Trains and Settlers by Ellen Todras 
● The Life of a Miner (Life in the Old West) by Bobbie Kalman  
● Lewis and Clark: Explorers of the American West by Steven Kroll 
● Daily Life in a Covered Wagon by Paul Erickson 
● Lewis and Clark by George Sullivan  
● John Sutter and the California Gold Rush by Matt Doedon  

 



● Lewis and Clark; Opening the American West by Ellen Rodger 
● Who Settled the West (Life in the Old West) by Bobbie Kalman  
● Westward Expansion (The Story of America) by Greg Roza 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● https://educationtothecore.com/  
● NJSLS breakdown by lesson: See N Drive 

 

 

 

Fifth Grade: Writing Unit 5 
Shaping Texts: From Essay and Narrative to Memoir 

April-June (6-8 weeks) 
Essential Questions:  

● What is a memoir? 
● Why is a person’s memoir, worth sharing to other people? 
● How do we use our experiences/ memories to express a 

certain purpose in our writing? 

Enduring Understandings: 
● Writers generate ideas about their lives and find depth in 

the moments they choose. 
● Writers structure, draft, and revise a memoir. 

1: Students will study 
the qualities of memoir 
by noticing not only the 
specific elements, but 
the ways in which the 
genre draws heavily on 
what they already know 

2: Students will uncover 
issues or themes that 
surface again and again 
in their writing by 
rereading their 
notebooks, looking for 
connections, and asking, 

3: Students will shift 
between abstract ideas 
and concrete specifics, 
between themes and 
stories, and between big 
meanings and small 
moments. 

4: Students will write 
with depth by letting 
literature influence their 
own writing. 

5: Students will review 
strategies for selecting a 
seed idea and draw on 
and improvise to devise 
a process that works for 
them. 
 

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://educationtothecore.com/


about writing personal 
essays, persuasive 
essays, and personal 
narratives. 

“What’s this really 
about?” 

6: Students will dive 
deep into their topics by 
studying how other 
authors write with depth. 

7: Students will study 
published texts to get 
ideas for ways to 
structure their own texts. 

8: Students will inspire 
themselves to write 
better than ever as a way 
to support drafting. 

9: Students will confer 
with themselves as they 
revise by asking 
themselves questions, 
planning their goals, and 
choosing their paths to 
those goals. 

10: Students will carry 
meaning in their 
narratives. 

11: Students will edit as 
they write, drawing on 
all they’ve learned in 
previous units and 
writing in a way that 
allows their voice to 
come through.  

12: Students will study 
themselves as they 
would characters in a 
book, uncovering ideas 
and theories that can 
lead to new memoir 
ideas. 

13: Students will draft 
their second memoirs in 
one sitting, conjuring an 
image of how the piece 
will be structured and 
then writing quickly to 
capture their ideas. 

14: Students will find or 
create a structure that 
allows them to say what 
they want to say when 
they write about ideas, 
just as when they write 
about events. 

15: Students will 
understand that the best 
details are the truest. 

16: Students will reread 
their writing intently to 
learn from it how they 
need to revise. 

17: Students will take a 
tiny detail from their 
lives and let that one 
detail represent the 
whole big message of 
their writing. 

18: Students will listen 
to their writing carefully, 
then choose words, 
structures, and 
punctuation that help 
them convey the content, 
mood, tone, and feelings 
of the piece. 

19: Students will read 
aloud their memoir to 
the friends and family.  

 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 
● Writers will study the qualities of a memoir. 

 



o Writers think, “What do I want to say, and how can I best say it? 
o Reread a familiar memoir with the class. Notice the way it combines story and reflection, narrative, essay. 
o During workshop, have students read memoirs and think about the different pieces that fit together to make a memoir. Jot 

ideas on post-it notes. 
▪ What We Notice About Memoir 

● The writer has an idea to share and might begin by explaining this idea to the reader (the way an essayist 
would explain a claim). 

● The writer might use a personal narrative to show how his or her idea is true. 
● Some memoirs might look like stories, with patches of idea-based writing around a big story. Other memoirs 

look more like essays, with a lot of ideas and just a few, small stories.  

Key Vocabulary Words 
Autobiography, connotation, conventions denotation, flashback/flash-forward, figurative language: simile, metaphor, hyperbole, 
imagery, onomatopoeia, personification, memoir, sensory details, symbolism, tone, voice 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Memoir Student Checklist (see Online Resources) 

Instructional Materials: 
● Units of Study 
● Writing notebooks  
● Chart paper 
● Smartboard 
● Laptops 

 



 
Mentor Text: 
● When I Was Your Age: Original Stories About Growing Up, Vol. 1 by Amy Ehrlich 

 
Exemplars: 
● Exemplar memoir/essay “Quietly Struggling” by Kelly Boland Hohne (Online resources Sessions 1, 7, and 14) 

 
Student exemplars: 
● Max’s entry about pressure (Online resources Session 6) 
● Max’s entry about his grandma (Online resources Session 6) 
● FIG. 6-3 Emily’s entry about childhood (Online resources Session 6)  
● Adam’s draft essay about his brother (Online resources Session 8)  
● FIG. 10-1 Tyler’s draft about riding a roller coaster (Online resources Session 10) 
● FIG. 14-6 Claudia’s draft about a visit to the nurse’s office (Online resources Session 14)  
● Excerpt from Miles’s memoir, “A Family Portrait” (Online resources Session 15) 

 
Suggested Texts 
Alternate Mentor Texts for Young Memoir Writers: 
● Been to Yesterdays: Poems of a Life by Lee Hopkins 
● What You Know First by Patricia MacLachlan 
● The Relatives Came by Cynthia Rylant 
● “Statue,” “Last Kiss,” and “Eating the World” from Marshfield Dreams: When I Was a Kid by Ralph Fletcher 
● “Everything Will Be Okay” by James Howe and other stories from When I Was Your Age: Original Stories about Growing Up 

edited by Amy Erlich 
● “Mr. Entwhistle,” from Little by Little by Jean Little 
● “Alone” from From the Notebooks of Melanin Sun by Jacqueline Woodson 

 



Memoirs that Incorporate Storytelling and Exposition 
● “Last Kiss,” from Marshfield Dreams: When I Was a Kid by Ralph Fletcher 
● “Mr. Entwhistle,” from Little by Little by Jean Little 
● “Everything Will Be Okay” by James Howe from When I Was Your Age: Original Stories about Growing Up edited by Amy 

Erlich  
● “Eleven,” from Woman Hollering Creek And Other Stories by Sandra Cisneros 

Powerful Fiction That Has Memoir-Like Qualities  
● Journey by Patricia MacLachlan 
● The Monument by Gary Paulsen 

 
Memoir and Structure 
● The Invention of Solitude by Paul Auster 
● The House on Mango Street by Sandra Cisneros  
● “Quietly Struggling” by Kelly Boland Hohne (Online resources Sessions 1, 7, and 14) 

 
Memoir: Internal and External Story Lines  
● “Mama Sewing,” from Childtimes: A Three-Generation Memoir by Eloise Greenfield 
● Memoir: Powerful Metaphors What You Know First by Patricia MacLachlan 

 
Additional Texts: 
● El Deafo by Cece Bell 
● Brown Girl Dreaming by Jacqueline Woodson 
● Through My Eyes by Ruby Bridges 
● When I was Nine by James Stevenson 
● Thank you, Mr. Falker by Patricia Polacco 
● I Am Malala by Malala Yousafzai 

 



● Sisters by Raina Telgemeier 
● Smile by Raina Telgemeier 
● Knots in My Yo-Yo String by Jerry Spinelli 
Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● https://educationtothecore.com/  
● Scholastic: Memoir  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://educationtothecore.com/
http://teacher.scholastic.com/writeit/criticspicks/memoir/ARynn-HotCombs.htm


Modifications & Accommodations: 
*Please note that the following modifications and accommodations vary from unit to unit, and may be implemented for any student 

who would benefit 
Gifted and Talented 

(content, process, product, and learning environment) 
Extension Activities: 
● Conduct research and provide presentation of cultural topics  
● Design surveys to generate and analyze data to be used in discussion. 

Debate topics of interest/cultural importance. 
● Authentic listening and reading sources that provide data and support 

for speaking and writing prompts 
● Exploration of art and/or artists to understand society and history 
● Implement RAFT (role, audience, format, topic) activities as they 

pertain to the types/modes of communication 
● Anchor activities 
● Use of higher-level questioning techniques 
● Provide assessments at a higher-level  of thinking 

English Language Learners 
Modifications: 
● Modified assignments 
● Native language translation (peer, online assistive 

technology, translation device, bilingual dictionary) 
● Extended time for assignment completion as needed 
● Highlight key vocabulary 
● Use graphic organizers 

Students with Disabilities 
(appropriate accommodations, instructional adaptation, and/or modifications 

as determined by the IEP or 504 team) 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide copy of class notes 

Students at Risk of School Failure 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, and 

assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide a copy of class notes 
● Preferential seating to be mutually determined by the 

student and teacher 

 



● Preferential seating to be mutually determined by the student and 
teacher 

● Student may request to use a computer to complete assignments 
● Establish expectations for correct spelling on assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital media, as available 

and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student work during independent 

work time 
● Assist student with long and short term planning of assignments 
● Encourage student to proofread assignments and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive technology device 

 
Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to be broken up and 

explained in smaller units, with work to be submitted in phases. 
● Provide the student with clearly stated (written) expectations and 

grading criteria for assignments. 
● Implement RAFT (role, audience, format, topic) activities as they 

pertain to the types/modes of communication 
● Gradually remove finger from text tracking 
● Reading aloud to continue developing phrasing and fluency 
● Skip difficult words in continuous texts to retain comprehension of 

main idea 

● Student may request to use a computer to complete 
assignments 

● Establish expectations for correct spelling on 
assignments 

● Extra textbooks for home 
● Student may request books on tape/CD/digital media, 

as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student work during 

independent work time 
● Assist student with long and short term planning of 

assignments 
● Encourage student to proofread assignments and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive technology 

device 

Modifications for Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to be 

broken up and explained in smaller units, with work to 
be submitted in phases. 

● Provide the student with clearly stated (written) 
expectations and grading criteria for assignments. 

 



● Access to a variety of literary genres, such as fiction, nonfiction with 
appropriate font size, pictures (meaning) 

● Access to high interest texts at appropriate independent reading 
levels 

● Begin using marking the text strategy to locate information in text 
● Continue to develop written stories supported by teacher prompts 

(based on student need and interest) 
● Continue to develop written stories based on information from texts  

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate setting as needed 
● Restate, reread, and clarify directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for accommodations/modifications for 

assessments 

● Implement RAFT (role, audience, format, topic) 
activities as they pertain to the types/modes of 
communication 

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate setting 

as needed 
● Restate, reread, and clarify directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for 

accommodations/modifications for assessments 

 

 

 


