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Content Area: Writing 
Grade Level: 4 

New Jersey Student Learning Standards Progress Indicator 
Refer to details and examples in a text and make relevant connections when explaining what the text says 
explicitly and when drawing inferences from the text. 

RL.4.1 

Refer to details and examples in a text and make relevant connections when explaining what the text says 
explicitly and when drawing inferences from the text. 

RI.4.1 

Write opinion pieces on topics or texts, supporting a point of view with reasons and information.  
A. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which 

related ideas are grouped to support the writer’s purpose.  
B. Provide reasons that are supported by facts from texts and/or other sources.  
C. Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).  
D. Provide a conclusion related to the opinion presented.  

W.4.1 

Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
A. Introduce a topic clearly and group related information in paragraphs and sections; include formatting 

(e.g., headings), illustrations, and multimedia when useful to aiding comprehension.  
B. Develop the topic with facts, definitions, concrete details, text evidence , or other information and 

examples related to the topic.  
C. Link ideas within paragraphs and sections of information using words and phrases (e.g., another, for 

example, also, because).  
D. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
E. Provide a conclusion related to the information or explanation presented.  

W.4.2 

Write narratives to develop real or imagined experiences or events using narrative technique, descriptive details, 
and clear event sequences.  

A. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an 
event sequence that unfolds naturally. 

W.4.3 

 



B. Use dialogue and description to develop experiences and events or show the responses of characters to 
situations. 

C. Use a variety of transitional words and phrases to manage the sequence of events. 
D. Use concrete words and phrases and sensory details to convey experiences and events precisely. 
E. Provide a conclusion that follows from the narrated experiences or events. 

Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, 
and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 

W.4.4 

With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing. 

W.4.5 

With some guidance and support from adults, use technology, including the Internet, to produce and publish 
writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills 
to type a minimum of one page in a single sitting. 

W.4.6 

Conduct short research projects that build knowledge through investigation of different aspects of a topic. W.4.7 
Recall relevant information from experiences or gather relevant information from print and digital sources; take 
notes and categorize information, and provide a list of sources. 

W.4.8 

Draw evidence from literary or informational texts to support analysis, reflection, and research.  
A. Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or 

event in a story or drama, drawing on specific details in the text [e.g., a character’s thoughts, 
words, or actions].”). 

B. Apply grade 4 Reading standards to informational texts (e.g., “Explain how an author uses 
reasons and evidence to support particular points in a text”). 

W.4.9 

Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and 
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 

W.4.10 

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly. 

A. Explicitly draw on previously read text or material and other information known about the topic to 
explore ideas under discussion.  

SL.4.1 

 



B. Follow agreed-upon rules for discussions and carry out assigned roles. 
C. Pose and respond to specific questions to clarify or follow up on information, and make comments 

that contribute to the discussion and link to the remarks of others. 
D. Review the key ideas expressed and explain their own ideas and understanding in light of the 

discussion. 
Paraphrase portions of a text read aloud or information presented in diverse media and formats (e.g.,visually, 
quantitatively, and orally). 

SL.4.2 

Identify the reasons and evidence a speaker provides to support particular points. SL.4.3 
Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts 
and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace. 

SL.4.4 

Add audio recordings and visual displays to presentations when appropriate to enhance the development of main 
ideas or themes. 

SL.4.5 

Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal 
discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and 
situation. 

SL.4.6 

Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
A. Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why). 
B. Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb tenses. 
C. Use modal auxiliaries (e.g., can, may, must) to convey various conditions. 
D. Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather 

than a red small bag). 
E. Form and use prepositional phrases. 
F. Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons. 
G. Correctly use frequently confused words (e.g., to, too, two; there, their). 

L.4.1 

Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing. 

A. Use correct capitalization. 
B. Use commas and quotation marks to mark direct speech and quotations from a text. 
C. Use a comma before a coordinating conjunction in a compound sentence. 

L.4.2 

 



 

 

D. Spell grade-appropriate words correctly, consulting references as needed. 

Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
A. Choose words and phrases to convey ideas precisely. 
B. Choose punctuation for effect. 
C. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations 

where informal discourse is appropriate (e.g., small-group discussion). 

L.4.3 

Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 
reading and content, choosing flexibly from a range of strategies. 

A. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or 
phrase. 

B. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word 
(e.g., telegraph, photograph, autograph). 

C. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find 
the pronunciation and determine or clarify the precise meaning of key words and phrases. 

L.4.4 

Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
A. Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context. 
B. Recognize and explain the meaning of common idioms, adages, and proverbs. 
C. Demonstrate understanding of words by relating them to their opposites (antonyms) and to words 

with similar but not identical meanings (synonyms).  

L.4.5 

Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, 
including those that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and 
that are basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal 
preservation). 

L.4.6 

New Jersey Student Learning Standards 
Technology 

(Additional standards should be applied, as needed, to enrich instruction and foster student achievement.) 

Indicator 

Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving 
problems. 

8.1.5.A.1 

 



Format a document using a word processing application to enhance text and include graphics, symbols and/ or 
pictures. 

8.1.5.A.2 

Use a graphic organizer to organize information about problem or issue 8.1.5.A.3 
Collaborative to produce a digital story about a significant local event or issue based on first-person interviews. 8.1.5.B.1 
Understand the need for and use of copyrights. 8.1.5.D.1 
Analyze the resource citations in online materials for proper use. 8.1.5.D.2 
Demonstrate an understanding of the need to practice cyber safety, cyber security, and cyber ethics when using 
technologies and social media. 

8.1.5.D.3 

Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and 
non-print electronic information sources to complete a variety of tasks. 

8.1.5.E.1 

New Jersey Student Learning Standards 
21st Century Life and Career Skills 

(Additional standards should be applied, as needed, to enrich instruction and foster student achievement.) 

Indicator 

Describe how valuable items might be damaged or lost and ways to protect them. 9.1.4.G.1 
Identify various life roles and civic and work-related activities in the school, home, and community. 9.2.4.A.2 
Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and 
career success.  

9.2.4.A.4 

Career Ready Practices Indicator 
Act as a responsible and contributing citizen and employee. CRP1 
Apply appropriate academic and technical skills. CRP2 
Communicate clearly and effectively and with reason. CRP4 
Demonstrate creativity and innovation. CRP6 
Employ valid and reliable research strategies. CRP7 
Use technology to enhance productivity. CRP11 
Work productively in teams while using cultural global competence. CRP12 
 

 

  

 



Fourth Grade: Writing Unit 1 
The Arc of Story 

September-October (6-8 weeks) 
Essential Questions:  

● How can we make our small moments come alive? 
● How can we utilize our writing toolkit with increased 

independence? 
● How are reading and writing connected? 

Enduring Understandings: 
● Demonstrate classroom expectations and routines by 

exhibiting on task behavior during Writing Workshop. 
● Writers observe qualities in writing from mentor text. 
● Writers develop stories and characters that feel real. 
● Authors keep their audience in mind as they write. 

1: Students will generate 
ideas for stories from 
small moments in their 
lives. 
 

2: Students will generate 
ideas by imagining the 
books they wish existed 
in the world and by 
thinking about issues in 
their lives. 

3: Students will choose a 
seed idea and the begin 
developing characters by 
creating their external 
and internal traits. 

4: Students will develop 
characters by telling 
about their characters’ 
motivations and 
struggles and also by 
creating scenes that 
show these things. 

5: Students will sketch 
out possible plotlines for 
stories, often in story 
arcs that represent 
traditional story 
structure. 

6: Students will begin 
writing scenes by putting 
the character into action 
or by laying the 
character’s exact words 
and then unfolding the 
moment step-by-step. 

7: Students will create 
their beset drafts by 
experiencing the world 
through their character’s 
skin, letting the story 
unfold as it happens to 
them. 

8: Students will review 
various strategies for 
effective leads by 
rereading literature, 
letting it teach 
techniques for writing. 

9: Students will “stay in 
scene,” making sure the 
action and dialogue are 
grounded in the setting. 

10: Students will craft 
endings that their stories 
deserve by making sure 
they mesh with and 
serve the purpose of 
their stories. 

11: Students will revise 
by rereading with lenses 
that vary according to 
what they value for their 
work. 

12: Students will create 
their own intimate work 
spaces inside their 
writing notebooks and 
their homes. 

13: Students will study 
mentor authors to notice 
what other writers do 
that really works, such 
as use actions and 
revealing details to show 

14: Students will edit 
several times for several 
reasons, making edits as 
they go. 

15: Students will see 
their work “published” 
in book form and 
experience the thrill of 
receiving “reviews” on 
their contribution to the 

 



rather than tell about or 
explain the character. 

class short story 
anthology. 

16: Students will apply 
all they’ve learned about 
writing fiction stories to 
new projects. 

17: Students will apply 
their planning and 
drafting skills to new 
projects. 

18: Students will study 
the work they do as 
readers of fiction and 
incorporate those skills 
into their revisions. 

19: Students will learn 
from visual artists and 
help readers visualize 
from different angles to 
make a variety of points. 

20: Students will utilize 
punctuation to make 
sentences easier to 
understand, as well as to 
have an effect on how 
their readers engage with 
the text. 

21: Students will reflect 
on the work they have 
done, celebrating their 
accomplishments and 
making new goals for 
future projects. 

    

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

o Celebration: Create a class book with student stories. 

Personal Narrative 
● Writers will set up and organize writer’s notebook 

o Writers will set up and organize their notebooks. Review organization and expectations.  
● Writers will learn how to write with independence, rigor, and stamina during Writing Workshop. 

o Set up writing partnerships and explain expectations.  
o Emphasize the importance of stamina while writing.  

▪ Students star the line on the page they hope to reach when writing long.  Students work to reach this goal and 
increase as appropriate. 

● Writers will identify qualities of a personal narrative. 

 



 
o Display and discuss the characteristics of a personal narrative (anchor chart).  
o Review rubric and expectations.  
o Writers will review and practice using the “I” voice. 
o Writers will listen to mentor text examples of personal narratives. Discuss and reflect on how writers tell their stories. 

● Writers will learn how to choose a small moment to develop a personal narrative. 
o Writers will set up a “small moments’ section in notebooks.  

▪ List people and places that are important. List small moments connected to each person and place.  
▪ List strong emotions and small moments connected to each. 
▪ Listen to mentor texts and discuss small moments. Practice finding small moments in independent reading and 

everyday life. Students will begin collecting small moments on Post-its and place them in notebooks. 
o Model how to use a small moment to develop a personal narrative. Remind students to choose a small moment with strong 

emotion attached to it. 

   
● Writers will learn the importance of having a strong hook/lead and practice writing one. 

o Writers will listen to mentor texts and identify story beginnings.  
▪ Discuss the importance of grabbing a reader’s attention right away.  

o Writers will practice writing different types of hook/leads in notebooks.  
● Writers will learn how to include action, thinking, and dialogue in their personal narratives. 

o Model examples of each in stories using mentor texts.  
o Explain how writers alternate between the three in their stories.  
o Work with writing partners to highlight each in drafts. 

● Writers will learn how to end a story. 

 



o Model and discuss examples in mentor texts.  
o Display anchor chart of different types of endings. 
o Writers will practice writing different endings. 
o Writers will share their work with writing partners.  

● Writers will revise and edit their writing. 
o Model how to revise a piece of writing on chart paper. 
o Remind students to use transitions to enhance writing. 
o Review peer editing procedures.  
o Reinforce correct spelling, capitalization, punctuation, and grammar.  

Realistic Fiction: 
● Writers can create realistic stories by using what they know to be true and developing fictional characters 

around these facts. 
o Students will develop at least two characters with their own set of traits. 

● Writers create realistic fictional stories that contain a problem that the characters face. 
o Students will develop the characters and how they react to a certain problem that arises in their 

story.  
o Students will put themselves in the “shoes” of each character to write how they would act given 

their circumstances. 
o Students will include settings and other elements to make it realistic to the reader. 

● Writers create realistic fictional stories that contain rising action and a clear turning point where 
their characters resolve their problem(s). 

o Students will stretch out their problems to show rising tension in their stories. 
o Students will show how the characters reacted in order to resolve their problems.  
o Students will display a clear turning point in their story when the problem is resolved. 

 
 

 

 



Key Vocabulary Words 
Failed solution, paragraph, problem, realistic, setting, show-not-tell, solution  

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 
● Writing notebooks (10-15 pictures for decorating) 
● Writing rubrics (see N Drive) 
● Chart paper 
● Smartboard 
● Laptops 
 
Mentor Texts: 
● Fireflies! by Julie Brinkloe 
● Pecan Pie Baby by Jacqueline Woodson 
● A Birthday Basket for Tia by Pat Mora 
● Amazing Grace by Mary Hoffman 
● The Wednesday Surprise by Eve Bunting 
● Whistle for Willie by Ezra Jack Keats 
 
Suggested Texts: 
Fiction Books and Stories 
● Fig Pudding by Ralph Fletcher  

 



● Joey Pigza Swallowed the Key by Jack Gantos 
● “Let’s Get a Pup!” Said Kate by Bob Graham 
● Pippi Goes on Board by Astrid Lindgren 
● Cassie Binegar by Patricia MacLachlan 
● Junebug by Alice Mead 
● Too Many Tamales by Gary Soto 
● “Eleven” from The House on Mango Street by Sandra Cisneros 
● “The Marble Champ” from Baseball and Other Stories by Gary Soto 

Practice Storytelling: Fairy Tales  
● The Three Billy Goats Gruff (Online resources Session 2)  

 
Children’s magazines  
● Highlights 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● Small Moments 
● Paragraph Writing 
● Show Not Tell 
● Write a Hook 
● How to Write a Hook 
● Using Transition Words 
● https://educationtothecore.com/  
● NJSLS breakdown by lesson: See N Drive 

 

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://www.youtube.com/watch?v=_fR72_lFhRo
https://www.youtube.com/watch?v=yhOJZwLG8C4
https://www.brainpop.com/english/writing/shownottell/
http://www.bing.com/videos/search?q=writing+a+hook%2flead+video&view=detail&mid=2C9D6D9EE090522B1D942C9D6D9EE090522B1D94&FORM=VIRE
http://www.bing.com/videos/search?q=4th+Grade+Writing+a+Hook&&view=detail&mid=24CE66DAED61BF26F60724CE66DAED61BF26F607&FORM=VRDGAR
http://www.bing.com/videos/search?q=using+transitions+grade+4+video&view=detail&mid=B915D7C05D3954737489B915D7C05D3954737489&FORM=VIRE
https://educationtothecore.com/


  

 



Fourth Grade: Writing Unit 2 
Boxes and Bullets: Personal and Persuasive Essays 

October-December (6-8 weeks) 
Essential Questions:  

● How do authors gain credibility?  
● Is any piece of evidence good enough to support our 

ideas? 

Enduring Understandings: 
● People write to learn. 
● Authors try out multiple drafts or portions of their piece to 

determine which is most powerful. 
● Writers turn their personal essays into persuasive opinions. 
● Writers have the ability to help their community by taking 

an active part in solving problems. 

1: Students will use an 
essay frame to help 
structure their writing. 
 

2: Students will utilize 
several strategies for 
growing insightful ideas 
including using 
important people, places, 
and objects as 
inspiration. 

3: Students will write to 
learn, by freewriting to 
grow new ideas. 

4: Students will extend 
their initial thinking by 
having conversations 
with themselves as they 
write and using 
elaboration prompts to 
grow their ideas. 

5: Students will mine 
their entries and their 
lives for insights, 
developing these into 
more fully formed ideas 
and thesis statements. 

6: Students will support 
their thesis by 
developing different 
types of reasons. 

7: Students will focus on 
both form and content, 
gathering a variety of 
evidence to support their 
opinions as they write 
within the frame of an 
essay. 

8: Students will draw on 
narrative writing and use 
mini-stories to support 
the ideas they want to 
advance. 

9: Students will gather a 
lot of different material 
to write their essays, 
including lists, and 
decide which material 
should go in their essays. 

10: Students will 
organize for drafting by 
checking that their 
evidence is supportive 
and varied. 

11: Students will create 
cohesion with logically 
sequenced information, 
transition words, and 
repeated phrases. 

12: Students will solve 
their own problems, 
taking ownership of the 
writing process by 
developing their own 
systems. 

13: Students will try out 
multiple leads and 
conclusions before 
deciding which work 
best for their essays. 

14: Students will 
self-assess their writing 
according to a checklist 
and create a brand-new, 
revised draft. 

15: Students will correct 
any run-on sentences or 
sentence fragments. 
 
 

 



 
 

16: Students will turn 
their personal essays into 
persuasive opinions by 
generating ideas for 
persuasive essay writing. 

17: Students will transfer 
all they know about one 
genre of writing to 
another genre by asking 
“What is similar about 
personal essay writing 
and persuasive essay 
writing?” 

18: Students will draw 
on evidence from a 
variety of sources to be 
more convincing and 
persuade their audience 
of their opinion. 

19: Students will link 
their evidence to their 
reasons and thesis 
statement so that there 
are no gaps in their logic 
or reasoning. 

20: Students will get 
their essays ready for the 
world by carefully 
checking their spelling, 
punctuation, and other 
conventions.  
 

21: Students will think 
carefully about how and 
where to publish their 
pieces, making sure their 
opinions will be hear by 
their chosen audience. 

    

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 
● Writers understand that they have strong opinions and may need to persuade someone to see their side of the issue. 

o Writers can use their skills to persuade someone to see their side of the issue, bring awareness to it, or make them believe in 
something.  

▪ Writers state their opinions, but then back them up with facts that they know to be true.  
● Writers support their theory using evidence from the texts. 

● Writers understand that when writing a persuasive essay, they should come up with at least 3 reasons to support their opinion. 
o Writers come up with evidence to support their opinion by quoting or paraphrasing text. 
o Prior to writing, writers build a plan to organize their thoughts to include 3 reasons, each in a detailed paragraph. 
o Write three detailed paragraphs using a topic sentence for each and transition words to flow from 1 paragraph to the next. 

● Writers will understand that a strong persuasive essay must contain an introduction paragraph that includes the main idea of their 
writing. 

o Create a plan for their introduction paragraph.  (Hook, claim, supports/reasons) 

 



o Essays stay on topic 
● Writers include a conclusion paragraph, which restates their main idea and summarizes what was already written. 

o Conclusion paragraphs must restate the claim and reasons. 
o Conclusion paragraph leave the reader thinking 
o Conclusion paragraphs tie the whole essay together. 

● Revising and Editing 
o Students proofread their essays for clarity. 
o Students proofread their essays for word choice and sentence structure. 
o Students use a variety of transitional words to help the essay flow well from one paragraph to another. 
o Students recognize spelling, grammar and punctuation errors. 

 



 
Key Vocabulary Words 

Transitions: Certainly, for this reason, foremost, therefore, surely, undisputable 
Evidence of Learning 

Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 
● Writing notebooks  
● Writing rubrics (see N Drive) 
● Chart paper 
● Smartboard 
● Laptops 

 



 
Exemplars: 
● Student exemplar essay, “A True Friend” (Online resources Session 1)  
● Student exemplar freewriting by Jonah (Online resources Session 3)  
● Student exemplar freewriting, “Civilization” by Miles (Online resources Session 3)  
● Student exemplar notebook entry by Alejandro (Online resources Session 5) 
● Student exemplar essay, “Parents Fighting” by Andy (Online resources Session 7)  
● Teacher exemplar essay, “My Father is My Most Important Teacher” (original version) (Online resources Session 11) 
● Exemplar essay, “No Uniforms!” (Online resources Session 17) 
● Teacher exemplar essay, “My Father is My Most Important Teacher” (revised version) (Online resources Session 19) 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● https://educationtothecore.com/  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://educationtothecore.com/


Fourth Grade: Writing Unit 3 
The Literary Essay: Writing About Fiction 

December-February (6-8 weeks) 
Essential Questions:  

● Can two different stories actually say the same thing? 
Enduring Understandings: 

● Writers generate theses that are supported by the whole 
text. 

1: Students will spark 
ideas by reading with 
alertness to detail and 
write to develop those 
ideas. 
 

2: Students will study 
characters. 

3: Students will 
elaborate on their 
ideas—using single 
prompts. 

4: Students will select 
ideas to craft into theses 
that they will question 
and revise, making sure 
they are supported by the 
whole text. 

5: Students will select 
mini-stories as evidence 
to support their ideas. 

6: Students will utilize 
direct quotes to support 
their claims about a text, 
choosing only those that 
best support their ideas. 

7: Students will utilize 
lists in addition to stories 
and quotes as evidence 
to support their claims. 

8: Students will create 
drafts out of collections 
of evidence and study 
published literary essays 
to find structures for 
their own literary essays. 

9: Students will seek out 
patterns in their books or 
short stories, using those 
patterns to develop ideas 
about the story’s theme 
or message. 

10: Students will 
examine all sides of a 
text to form complex 
ideas, adding depth to 
their writing. 

11: Students will 
flash-draft essays, 
getting their thoughts 
down quickly on paper 
so they can revise later. 

12: Students will give 
readers the larger 
context for their claim in 
their introduction and 
leave them with 
something to think about 
in their conclusion. 

13: Students will find 
evidence to support their 
claims by studying the 
choices authors make in 
their texts. 

14: Students will check 
their writing for many 
things, including making 
sure they have written in 
the present tense and that 
all their pronoun 
references are correct. 

15: Students will notice 
the similarities and 
differences between 
texts and categorize their 
observations into 
patterns or ideas, in 
preparation to write a 
compare-and-contrast 
essay. 

16: Students will write 
compare-and- contrast 
essays by looking at 
similar themes across 

17: Students will draw 
on all they know about 
essay writing to tackle 
new projects. 

18: Students will 
elaborate on each of 
their distinct, individual 
supporting ideas, 

19: Students will get 
their writing ready for 
readers by editing and 

20: Students will 
celebrate their literary 
essays. 
 

 



texts, or similar 
characters, and naming 
how the texts approach 
the themes differently or 
how the characters are 
similar and different. 

ensuring they have 
developed their essay 
with enough evidence 
for their claim. 

polishing, particularly 
for comma usage. 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 
● Differentiating Claims: 

o Students will realize that they can form opinions about characters and themes in a story they are reading.  
● Citing Evidence: 

o Students will learn how to cite evidence from text in order to prove their opinions. 
o Students will write facts about the characters or themes in their reading notebooks in order to organize their thoughts. 

● Writers can write claims about characters & themes and use facts from the story to substantiate their opinions. 
o Writers will develop a strong claim in their writing based on an opinion.  
o Writers will create an introductory paragraph that includes their claim and an intro to how they will prove this. 
o Writers will provide at least three supports from the text to prove their opinion and develop these into paragraphs. 
o Writers will create a summary paragraph that restates what they were proving in previous paragraphs. 

  
Key Vocabulary Words 

 



Citations, comparative, develop 
Evidence of Learning 

Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 
● Writing notebooks  
● Writing rubrics (see N Drive) 
● Chart paper 
● Smartboard 
● Laptops 
 
Mentor Texts: 
● Fox by Margaret Wild and Ron Brooks  

 
Exemplars 
● Student exemplar “Eleven” by Jill (Online resources Session 5) 
● Student exemplar Fox by Katherine (Online resources Session 8) 

 
Suggested Texts 
Fiction books, anthologies, and short stories  
● Fireflies! by Julie Brinkloe 

 



● Because of Winn-Dixie by Kate DiCamillo 
● The Hundred Dresses by Eleanor Estes 
● Crow Call by Lois Lowry 
● Number the Stars by Lois Lowry 
● Journey by Patricia MacLachlan 
● Thank You, Mr. Falker by Patricia Polacco 
● Flyte by Angie Sage 
● Charlotte’s Web by E.B. White 
● The Other Side by Jacqueline Woodson 
● Going, Going, Gone! with the Pain & the Great One by Judy Blume 
● The Stories Julian Tells by Ann Cameron 
● Woman Hollering Creek And Other Stories by Sandra Cisneros 
● Birthday Surprises: Ten Great Stories to Unwrap by Johanna Hurwitz  
● Hey World, Here I Am! by Jean Little  
● Every Living Thing by Cynthia Rylant 
● Baseball in April and Other Stories by Gary Soto 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● https://educationtothecore.com/  
● NJSLS breakdown by lesson: See N Drive 

 

Fourth Grade: Writing Unit 4 
Bringing History to Life (Information) 

February-April (6-8 weeks) 
Essential Questions:  

●  Why is note-taking important? 
Enduring Understandings: 

● Authors build ideas in informational writing. 

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://educationtothecore.com/


● How can we make information writing, and history, come 
alive? 

● How can text features add more to our writing? 
● What role does perspective play in our historical accounts? 

● Authors utilize their knowledge of other genres to advance 
their writing. 

1: Students will imagine 
the text they are going to 
make by thinking about 
the parts and the whole 
and then coming up with 
a plan for their writing 
project. 

2: Students will make a 
plan for the structure of 
their writing and utilize 
it to organize research 
and note-taking. 

3: Students will take 
strategies they’ve 
learned in the past and 
apply them to new 
situations, working with 
more independence and 
skill each time.  

4: Students will do some 
actual teaching about 
their topic. 

5: Students will improve 
their writing by adding 
details to help readers 
picture what happened 
long ago. 

6: Students will consider 
the three most important 
elements in any story: 
character, setting, and 
conflict, when writing 
about a time in history.  

7: Students will consider 
all they know about 
essay writing: the 
structure, thesis, and 
supports, and conduct 
research to find facts to 
develop and support 
their idea. 

8: Students will step 
back from their writing 
to reflect on how they 
are doing, asking 
themselves, “What have 
I accomplished as a 
writer and what do I still 
need to work on?” 

9: Students will come up 
with a research plan 
when tackling a new 
piece of information 
writing. 

10: Students will 
understand what they are 
writing well enough 
when note-taking, so that 
they are able to explain 
their notes to someone 
else. 

11: Students will draw 
on all they know as 
information writers to 
draft new information 
books. 

12: Students will 
organize information, 
specifically by crafting 
introductions that let 
readers in on their 
organizational plan. 

13: Students will 
consider the most 
important information 
and ideas that they’re 
trying to convey in a 
chapter or section, and 
utilize text features to 
highlight that 
information. 

14: Students will add 
quotations to their 
writing to accentuate a 
central idea. 

15: Students will draw 
on what they know about 
other genres, including 
narrative, essay, and 
how-to writing, to craft 
chapters for their 
information books in the 
style and form of those 
genres. 

16: Students will 
remember and address 

17: Students will reflect 
on how much they’ve 
grown as writers so they 

18: Students will 
develop their own ideas 
about the information 

19: Students will convey 
larger ideas about 
people, a nation, and a 

20: Students will work to 
become short-term 
experts on a topic by 

 



more than one side of a 
story. 

can set new goals for 
upcoming work. 

that they find as they 
research. 

time by asking 
themselves, “What life 
lessons might this be 
teaching?” and write 
about them. 

developing  and 
exploring research 
questions.  
 

21: Students will utilize 
their research and 
knowledge to create 
possible answers to 
questions for which 
people can’t find 
ready-made answers. 

22: Students will edit 
their writing to make 
sure it is ready for their 
readers. 

23: Students will share 
their writing with an 
audience, by teaching all 
they have learned about 
their topic. 

  

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

o Celebration: Create individual books with students’ work and place in a class basket. 
● Writers will study text features and their purposes. 

o Identify and discuss text features of nonfiction using a variety of nonfiction texts, magazines, and articles. Display a 
nonfiction text features anchor chart. Give students time to search through mentor texts to find text features and identify 
their purpose. Have students record these features and their purposes in their writing notebooks. 

o Provide time for students to work on their own developing visual text features. Students will then meet with partners to 
share and discuss work. 

o Remind students that it is better to have fewer visuals that are specific and detailed than too many. 
● Writers will begin generating ideas. 

o Begin by modeling how to generate possible topics. Begin listing topics that you (the teacher) know a lot about. Suggest 
possible topics the students may know about.  Provide time for students to work independently in their writing notebooks. 
Have students list topics they know a lot about. Then have students share with partners before sharing with the whole class. 

● Writers will develop subtopics and information to support subtopics. 
o Teacher models how to form subtopics using a topic already identified.  

 



o Introduce boxes and bullets structure and model for students. Then, students will practice this skill in their own writing 
notebooks. Tell students to generate three subtopics related to the main topic. Each subtopic gets written in a box. Then 
students will come up with details that support, explain, or relate to the subtopic. Each subtopic will have at least three 
details. These details will be written with bullets under each subtopic (box). 

o Remind students to use transitions. 
o Make sure that subtopics are specific and can be supported with details and/or examples. 

● Writers will write an introduction that grabs the reader’s attention and interest. 
o Writers will work in the drafting process while constructing introductions.  Review introductions in mentor texts.  
o Explain that an introduction is used to explain what the nonfiction writing is about. It is also important for the introduction 

to grab/hook the reader’s attention, so that he/she will want to continue reading the piece. 
o Model how to write a few different types of introductions that are outlined in the anchor chart.  
o Once the first sentence (hook/lead) is written, students should construct a sentence or two that states what the paper is 

about. This may include mentioning the subtopics.  
o Finally, the last sentence of an introduction paragraph should give an overview of the topic. 
o Allow students time to meet and share with partners. 
o Remind students to use transitions. 

● Writers will write a conclusion that sums up the important ideas about the topic. 
o Review conclusions in nonfiction mentor texts.  
o Explain that the purpose of a conclusion is to help the reader remember what is most important about the topic. 

▪ The following are strategies that can help writers create conclusion paragraphs: 
● Ask yourself, what did I want the reader to learn? 
●  Sum up the most important information. 
● Share your thoughts about the topic. 
● End by asking the reader a question that relates to the topic. (Question/recommendation/call to action) 

o Allow students time to meet and share with partners. 
o Remind students to use transitions. 

● Writers will revise and edit their writing. 

 



o Model how to revise a piece of writing on chart paper. Explain that when we revise, we make changes in our writing to 
make it better.  

o Provide students with a copy of the revising checklist. 
o Remind students to use transitions to enhance writing. 
o Review peer editing procedures. 
o Reinforce correct spelling, capitalization, punctuation, and grammar. 

 
Key Vocabulary Words 

Statistic, subheading/subtopic 
Evidence of Learning 

Additional Suggested Assessments: 

 



● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 
● Writing notebooks  
● Writing rubrics (see N Drive) 
● Chart paper 
● Smartboard 
● Laptops 
 
Mentor Texts: 
● The Revolutionary War by Josh Gregory 
● A Drop of Water by Walker Wick 
● Abe Lincoln’s Hat by Martha Brenner and Donald Cook 
● Henry’s Freedom Box by Ellen Levine 
● How Big is It? by Ben Hillman 
● The Honey Makers by Gail Gibbons 
 
Exemplars 
● Student exemplar historical information book, The Continental Army and the Battles of Lexington and Concord by Naomi (Online 

resources Session 1)  
● Teacher exemplar (Online resources Session 12, Share) 

 
Suggested Texts 

 



Books about the American Revolution  
● The Eve of the Revolution by Barbara Burt 
● What’s the Big Idea, Ben Franklin? by Jean Fritz 
● Can’t You Make Them Behave, King George? by Jean Fritz 
● The American Revolutionaries: A History in Their Own Words 1750-1800 by Milton Meltzer 
● Liberty! How the Revolutionary War Began by Lucille Recht Penner 

Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● Informational Writing for Kids: Writing an Introduction 
● Informational Writing: Making a Plan 
● Informational Writing for Kids: Brainstorming and Choosing a Topic 
● Informational Writing for Kids: What is it? 
● Learnzillion: Write and Introduction 
● Informational Writing Video 
● https://educationtothecore.com/  
● NJSLS breakdown by lesson: See N Drive 

 

  

 

https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://www.youtube.com/watch?v=i6BTfNQiXXI
https://www.youtube.com/watch?v=ehzBzAo3h44
https://www.youtube.com/watch?v=-mWY8F9pITE
https://www.youtube.com/watch?v=DN4d76QP_MA
https://learnzillion.com/lesson_plans/8814-write-an-introduction-for-an-informational-text
https://www.youtube.com/watch?v=53L-5zE7Ibw
https://educationtothecore.com/


Fourth Grade: Writing Unit 5 
Historical Fiction: Tackling Complex Texts (If…Then…) 

April-June (6-8 weeks) 
Essential Questions:  

● How can I utilize my content area knowledge to grow as a 
writer? 

Enduring Understandings: 
● Writers apply their knowledge of a certain time period to 

write historical fiction. 
● Authors create historically accurate plotlines and 

believable characters. 
● Authors bring out meaning in their writing.  

1: Students will generate 
ideas for stories through 
research by asking, 
“What might have 
occurred within that 
particular time and that 
place that might make a 
great story?” 
(transportation, clothes, 
meals, setting) 
*Generate 3-5 seed 
ideas and try one out in 
the notebook. 

2: Students will generate 
ideas by thinking of 
one’s own desires and 
problems and 
considering how they 
might have played out 
during the time period 
which their story will be 
set.  
*Generate 3-5 seed 
ideas and try one out in 
the notebook. 

3: Students will generate 
ideas by considering 
historical contexts: 
examining timelines and 
facts for possible 
conflicts, characters, and 
plots. 
*Generate 3-5 seed 
ideas and try one out in 
the notebook. 

4: Students will test 
story ideas and 
characters for historical 
accuracy and consider 
other possibilities by 
asking, “Does this make 
sense for the time 
period?  What is a 
different way it could 
go?” (time appropriate 
names, dress, speech, 
and interests)  

5: Students will select a 
seed idea and create a 
cohesive, focused plot 
by sketching a 
micro-sequence of 
events across four pages 
of a booklet and 
storytelling that moment. 
(Create a few, each 
representing one 
possible way the story 
could unfold) 

6: Students will develop 
believable, interesting 
characters by thinking 
about outside traits and 
inside traits that might 
go together. “What do I 
know about this period 
that could affect how she 
feels on the inside about 

7: Students will draft and 
revise by setting the 
scene, choosing details 
that tell the reader when 
and where the story 
takes place. 
Mid-workshop Teaching 
Point: “Am I telling a 
story that could have 

8: Students will 
story-tell, especially 
during the heart of the 
story so that readers 
know to slow down and 
pay attention. (Action, 
dialogue, inner thought, 
feelings) 

9: Students will generate 
realistic endings by 
asking, “Does the 
character learn a lesson? 
Change in some way?” 

10: Students will revise 
and edit as they write 
and once they finish 
their piece. (Is the heart 
of the story as powerful 
as it might be?  Do all 
parts bring out the 
intended meaning?  Are 
the story events as clear 

 



the events in my story 
idea?” 

happened during the 
time period, or am I just 
reporting on the time 
period?” (Story telling 
vs. summarizing) 

to the reader as they are 
to the writer? 

11: Students will edit for 
conventions, including 
punctuation, verb tense, 
preposition use, and 
order of adjectives. 

12: Students will select a 
second seed and 
rehearse, paying greater 
attention to narrative 
craft and bringing out a 
particular meaning. 

13: Students will collect 
facts about the details of 
daily life, social issues, 
technology, and 
important places, taking 
note of anything that 
sparks additional 
development of their 
second story idea. 

14: Students will 
consider the setting, not 
only to orient the 
readers, but also to 
convey the feelings 
surrounding a major 
historical event. 

15: Students will utilize 
dialogue to convey 
something about the 
period in which their 
characters live, and 
include dialects 
particular to the time 
period.  (e.g., characters 
speak in code to cover a 
secret operation, formal 
speech patterns when 
someone with less power 
is speaking to someone 
with greater authority). 

16: Students will 
develop expert 
vocabulary and weave 
these words into their 
writing. 

17: Students will revise 
for believability, 
especially when a main 
character faces a crisis, 
choice, or problem.  

18: Students will 
integrate setting by 
including not only the 
physical location, but 
also the time period, the 
mood, and all the 
historical details, big and 
small. 

19: Students will 
continue researching 
alongside their writing, 
aiming to ensure 
historical accuracy. 

20: Students will craft 
satisfying endings, 
knowing that stories can 
end without having to 
resolve the historical 
struggle. (Crafting 
lessons and reflections) 

21: Students will edit a 
story for publication 
(e.g., examining 
punctuation, syntax, 
spelling patterns, verb 

22: Students will 
celebrate by dressing up 
as characters from their 
stories, talking and 

   

 



tense, editing checklists. 
Select the best strategy 
for your class and 
consider small group 
conferences) 

behaving as their 
characters would. 

Additional Teaching Points: Can be taught in Mini-lessons, Conferences, Strategy Groups, Shared Reading, Interactive Read Aloud, 
Shared/Interactive Writing, Word Study, and/or Vocabulary Lessons 
● Immersion Week Activities: Pre-assessment, goal setting, read aloud mentor texts, shared reading, shared/interactive writing 

o Gather historical artifacts such as photographs and showcase them along with stories in museum exhibits. 
● Ensure focus on historical facts does not come at the expense of story-writing skills. 
● Often the character’s wants/struggles are linked to the larger events happening around him or her: a war, a movement, a push for 

new rights for a particular group of people, etc. 
● FAR Week Activities: Post-assessment, quick publish, celebration, reflection, reteach/extend 

Key Vocabulary Words 
Hearth, historical fiction, homestead, pinafore, sequence, timeline  

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and small group conferences/conferring notes 
● Classroom participation 
● Individual and group activities 
● Formal and informal assessments 
● Performance-based assessments 
● Writing notebooks with student work 
● Self-assessment: Student Checklist (see N Drive) 

Instructional Materials: 
● Units of Study 
● Writing notebooks  
● Book baskets on historical time periods (shorter texts) 
● Folders of articles and photographs from a time period 

 



● Writing rubrics (see N Drive) 
● Chart paper 
● Smartboard 
● Laptops 
 
Suggested Texts: 
● Freedom Summer by Deborah Wiles 
● Pink and Say by Patricia Polacco 
● Goin’ Someplace Special by Patricia McKissack 
● The Other Side by Jacqueline Woodson 
● Freedom on the Menu: The Greensboro Sit-Ins by Carole Boston Weatherford 
● The Pat Boy and His Violin by Gavin Curtis 
● Schoolhouse Rock! The American Revolution  
● The Babe and I by David Adler 
● Number the Stars by Lois Lowry 
● Roll of Thunder, Hear My Cry by Mildred D. Taylor 

Important Note: Students will write stories about time periods they have knowledge of (see Social Studies curriculum.  At the start of 
the unit, review realistic fiction writing skills e.g., [The character] wants…but…so…  Additionally, try to gently steer students away 
from creating adult characters—such as a general in a war.  Historical fiction offers enough challenges that trying to write from the 
perspective of an adult living in an earlier time period often distracts from the important writing skills this unit is designed to develop. 
Summarizing facts, rather than storytelling is a frequent tendency of writers who are new to this genre.  
 
Teacher Resources: 
● Heinemann Online Resources Login 
● Google Drive of Literacy Resources 
● Catching Up on Conventions by Francois and Zonana 
● The Power of Grammar by Enhrenworth and Vinton 
● Small Moments 
● Paragraph Writing 

 

https://www.youtube.com/watch?v=D727LW8GENQ
https://www.heinemann.com/extracreditclub/home.aspx
https://drive.google.com/drive/folders/0Bz80SKMzxVBwY2QyWjRvZGFPbHc
https://www.youtube.com/watch?v=_fR72_lFhRo
https://www.youtube.com/watch?v=yhOJZwLG8C4


● Show Not Tell 
● Write a Hook 
● How to Write a Hook 
● Using Transition Words 
● https://educationtothecore.com/  
● NJSLS breakdown by lesson: See N Drive 

 

Modifications & Accommodations: 
*Please note that the following modifications and accommodations vary from unit to unit, and may be implemented for any student 

who would benefit 
Gifted and Talented 

(content, process, product, and learning environment) 
Extension Activities: 
● Conduct research and provide presentation of cultural topics  
● Design surveys to generate and analyze data to be used in discussion. 

Debate topics of interest/cultural importance. 
● Authentic listening and reading sources that provide data and support 

for speaking and writing prompts 
● Exploration of art and/or artists to understand society and history 
● Implement RAFT (role, audience, format, topic) activities as they 

pertain to the types/modes of communication 
● Anchor activities 
● Use of higher-level questioning techniques 
● Provide assessments at a higher-level  of thinking 

English Language Learners 
Modifications: 
● Modified assignments 
● Native language translation (peer, online assistive 

technology, translation device, bilingual dictionary) 
● Extended time for assignment completion as needed 
● Highlight key vocabulary 
● Use graphic organizers 

Students with Disabilities 
(appropriate accommodations, instructional adaptation, and/or modifications 

as determined by the IEP or 504 team) 
Modifications for Classroom: 

Students at Risk of School Failure 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 

 

https://www.brainpop.com/english/writing/shownottell/
http://www.bing.com/videos/search?q=writing+a+hook%2flead+video&view=detail&mid=2C9D6D9EE090522B1D942C9D6D9EE090522B1D94&FORM=VIRE
http://www.bing.com/videos/search?q=4th+Grade+Writing+a+Hook&&view=detail&mid=24CE66DAED61BF26F60724CE66DAED61BF26F607&FORM=VRDGAR
http://www.bing.com/videos/search?q=using+transitions+grade+4+video&view=detail&mid=B915D7C05D3954737489B915D7C05D3954737489&FORM=VIRE
https://educationtothecore.com/


● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide copy of class notes 
● Preferential seating to be mutually determined by the student and 

teacher 
● Student may request to use a computer to complete assignments 
● Establish expectations for correct spelling on assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital media, as available 

and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student work during independent 

work time 
● Assist student with long and short term planning of assignments 
● Encourage student to proofread assignments and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive technology device 

 
Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to be broken up and 

explained in smaller units, with work to be submitted in phases. 

● Ask students to restate information, directions, and 
assignments 

● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide a copy of class notes 
● Preferential seating to be mutually determined by the 

student and teacher 
● Student may request to use a computer to complete 

assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital media, 

as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student work during 

independent work time 
● Assist student with long and short term planning of 

assignments 
● Encourage student to proofread assignments and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive technology 

device 

Modifications for Homework and Assignments: 

 



● Provide the student with clearly stated (written) expectations and 
grading criteria for assignments. 

● Implement RAFT (role, audience, format, topic) activities as they 
pertain to the types/modes of communication 

● Gradually remove finger from text tracking 
● Reading aloud to continue developing phrasing and fluency 
● Skip difficult words in continuous texts to retain comprehension of 

main idea 
● Access to a variety of literary genres, such as fiction, nonfiction with 

appropriate font size, pictures (meaning) 
● Access to high interest texts at appropriate independent reading 

levels 
● Begin using marking the text strategy to locate information in text 
● Continue to develop written stories supported by teacher prompts 

(based on student need and interest) 
● Continue to develop written stories based on information from texts  

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate setting as needed 
● Restate, reread, and clarify directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for accommodations/modifications for 

assessments 

● Extended time to complete assignments 
● Student requires more complex assignments to be 

broken up and explained in smaller units, with work to 
be submitted in phases. 

● Provide the student with clearly stated (written) 
expectations and grading criteria for assignments. 

● Implement RAFT (role, audience, format, topic) 
activities as they pertain to the types/modes of 
communication 

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate setting 

as needed 
● Restate, reread, and clarify directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for 

accommodations/modifications for assessments 

 

 

 


