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Benway School 
Unit 1  

Content Area: Social Studies 
Unit Title: Power and Change 
Grade Level: 4 
Unit Overview:  In this unit, the students will study the Constitution and the formulation of 
government. 
Recommended Pacing: 12-13 weeks (September-December) 

Student Learning Objectives NJSLS 
Identify how power is gained. 6.1.4.D.5 
Explore the major events that started the actual conflict between the British and 
the colonies.  

D3.3.3-5, D3.3.3-5 

Identify the events leading up to the birth of our nation. (e.g., Revolutionary 
War, Declaration of Independence) 

6.1.4.D.8, 
6.1.4.D.6, 
6.1.4.D.5, 
6.1.4.D.12 

Analyze the significance of the slogan “no taxation without representation” in 
the American colonies. 

D3.3.3-5, D3.3.3-5 

Analyze the importance of rules and order. 6.1.4.D.5,  
6.3.4.A.1, 

D2.Civ.3.3-5, 
D2.Civ.4.3-5, 
D2.Civ.12.3-5, 
D2.Civ.13.3-5 

Determine how our government was established. 6.1.4.D.6, 
6.1.4.D.7, 

D2.Civ.2.3-5, 
D2.Civ.5.3-5 

Describe the responsibilities of the three branches of government. 6.1.4.A.4, 
6.1.4.A.5, 
6.1.4.A.6, 

6.1.4.A.7, 6.1.4.A.8 
D2.Civ.1.3-5 

New Jersey Student Learning Standards Progress Indicator 
Explain how the United States government is organized and how the United 
States Constitution defines and checks the power of government. 

6.1.4.A.4 

Distinguish the roles and responsibilities of the three branches of the national 
government. 

6.1.4.A.5 

Explain how national and state governments share power in the federal system of 
government. 

6.1.4.A.6 

Explain how the United States functions as a representative democracy, and 
describe the roles of elected representatives and how they interact with citizens at 
local, state, and national levels. 

6.1.4.A.7 

 



Compare and contrast how government functions at the community, county, 
state, and national levels, the services provided, and the impact of policy 
decisions made at each level. 

6.1.4.A.8 

Relate key historical documents (i.e., the Declaration of Independence, the 
United States Constitution) to present day government and citizenship. 

6.1.4.D.5 

Describe the civic leadership qualities and historical contributions of George 
Washington, Thomas Jefferson, and Benjamin Franklin toward the development 
of the United States government.  

6.1.4.D.6 

Explain the role Governor William Livingston played in the development of 
New Jersey government. 

6.1.4.D.7 

Determine the significance of New Jersey’s role in the American Revolution. 6.1.4.D.8 
Explain how folklore and the actions of famous historical and fictional characters 
from New Jersey and other regions of the United States contributed to the 
American national heritage. 

6.1.4.D.12 

Determine what makes a good rule or law and apply this understanding to rules 
and laws in your school or community (e.g., bike helmet, recycling). 

6.3.4.A.1 

College, Career, and Civic Life (C3) Framework  
Distinguish the responsibilities and powers of government officials at various 
levels and branches of government and in different times and places.  

D2.Civ.1.3-5 

Explain how a democracy relies on people’s responsible participation, and draws 
implications for how individuals should participate. 

D2.Civ.2.3-5 

Examine the origins and purposes of rules, laws, and key U.S. constitutional 
provisions. 

D2.Civ.3.3-5 

Explain how groups of people make rules to create responsibilities and protect 
freedoms. 

D2.Civ.4.3-5 

Explain the origins, functions, and structures of different systems of government, 
including those created by the U.S. and state constitutions. 

D2.Civ.5.3-5 

Explain how rules and laws change society and how people change rules and 
laws. 

D2.Civ.12.3-5 

Explain how policies are developed to address public problems. D2.Civ.13.3-5 
Identify evidence that draws information from multiple sources in response to 
compelling questions. 

D3.3.3-5 

Use evidence to develop claims in response to compelling questions. D3.3.3-5 
New Jersey Student Learning Standards 

Technology 
(Additional standards should be applied, as needed, to enrich instruction and foster 

student achievement.) 

Indicator 

Select and use the appropriate digital tools and resources to accomplish a variety 
of tasks including solving problems. 

8.1.5.A.1 

Format a document using a word processing application to enhance text and 
include graphics, symbols and/ or pictures. 

8.1.5.A.2 

Use digital tools to research and evaluate the accuracy of, relevance to, and 
appropriateness of using print and non-print electronic information sources to 
complete a variety of tasks. 

8.1.5.E.1 

 



Apply digital tools to collect, organize, and analyze data that support a scientific 
finding. 

8.1.5.F.1 

Explain the functions of a system and subsystems. 8.2.5.C.5 
New Jersey Student Learning Standards 

21st Century Life and Career Skills 
(Additional standards should be applied, as needed, to enrich instruction and foster 

student achievement.) 

Indicator 

Differentiate between financial wants and needs. 9.1.4.B.1 
Identify age-appropriate financial goals. 9.1.4.B.2 
Identify ways to earn and save. 9.1.4.B.5 
Determine various ways to save. 9.1.4.D.1 
Demonstrate an understanding of individual financial obligations and community 
financial obligations. 

9.1.4.F.1 

Explain why knowledge and skills acquired in the elementary grades lay the 
foundation for future academic and career success.  

9.2.4.A.4 

Career Ready Practices Indicator 
Act as a responsible and contributing citizen and employee. CRP1 
Communicate clearly and effectively and with reason. CRP4 
Consider the environmental, social and economic impacts of decisions. CRP5 
Employ valid and reliable research strategies. CRP7 
Use technology to enhance productivity. CRP11 
Work productively in teams while using cultural global competence. CRP12 

Key Vocabulary Words 
Branches of government, constitution, Revolutionary War 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and group projects 
● Participation in simulations, role-play activities, and general classroom assignments 
● Tests and quizzes 
Learning Activities: 
● Whole class and small group discussions 
● Independent and group work 
● Debates 
● Read the 4th grade novel, Toliver’s Secret, and use C3 Framework to discuss the following: 

 Framework: 
o Dimension 1: Developing questions and planning inquiries 

Who held all of the “power” in the colonies?  Why did many of the colonists feel this 
was unfair? 

o Dimension 2: Applying disciplinary concepts and tools (perspectives of people in the 
present shaping their interpretation of the past) 
Knowing about the struggles of the Patriots and the Loyalists in the colonies, which 
side would you choose and why? 

o Dimension 3: Evaluating sources using evidence 
Look at a copy of the primary source, the Declaration of Independence.  Why do you 

 



think it was such an important document at the time?  Why was it important that all of 
the representatives of the colonies signed it?   

o Dimension 4: Communicating conclusions and taking informed action 
As a result of the Revolutionary War, Americans gained their independence from the 
British.  What do you think would have happened if it were the British that were 
victorious in the war? 

● Inquiry:  How did the development of the colonies and the American Revolution contribute to 
American identity?  Was the American Revolution revolutionary?  What were the regulations 
imposed on the colonist under the Townshend Acts?  What is the significance of New Jersey’s 
contribution to America’s story?  Is American identity today still influenced by the American 
Revolution?  What evidence from primary sources exists to support answers to these questions? 
What are the key principles of the Declaration of Independence and of the Constitution of the 
United States and which of these principles are most important today?  How were laws and 
decisions made in the colonies?  

 
Suggested Activities: 
Introduction to the Colonies: Brief introduction to the formation of colonies (see Drive). 
 
Causes of the Revolution: Students will take notes using boxes and bullets (see Causes of the 
Revolutionary War in Drive) or will break into groups, research one cause, and present to the class. 
 
Letter to King George: Pretend that you are a colonist living in Boston in 1774. Write to King George 
III, the King of England, telling him that you are upset about what is happening in the colonies and 
what he should do to make things better.  Be sure to mention at least one of the acts we learned about. 
(see Drive) 
 
Revolutionary War, Colonists Take Action:  After discussing aspects of the Revolutionary War, 
students write a journal entry from the perspective of Paul Revere or William Dawes. (See Drive) 
 
Famous People of the Revolutionary War: Students will take notes using boxes and bullets (see 
Famous People of the Revolutionary War in Drive) or will break into groups, research one important 
figure, and present to the class. 
 
End of the Revolutionary War Journal: Pretend you were a soldier during the last battle of the 
Revolutionary War. Write a journal entry describing what you saw, how you felt, and what the end of 
the war means for the United States.  Be sure to include the name of the battle and what country helped 
the United States win the battle. (see Drive) 
 
Articles of Confederation and the Constitution of the United States:  Use the website 
https://www.ducksters.com/history/us_constitution.php and BrainPop to help students understand how 
our government was formed. 
https://www.brainpop.com/socialstudies/ushistory/articlesofconfederation/  
https://www.brainpop.com/socialstudies/ushistory/usconstitution/  
 
 

 

https://www.ducksters.com/history/us_constitution.php
https://www.brainpop.com/socialstudies/ushistory/articlesofconfederation/
https://www.brainpop.com/socialstudies/ushistory/usconstitution/


Three Branches of Government: Use the website 
https://www.congressforkids.net/Constitution_threebranches.htm 
https://www.brainpop.com/socialstudies/usgovernment/branchesofgovernment/  

Liberty Kids: https://www.youtube.com/watch?v=ZJKaqn2RrQ4  

What makes a good rule or law?  Why do we need them? 

Instructional Materials: 
● Smartboard 
● Laptop cart 
Teacher Resources: 
● Classroom libraries 
● Primary sources: 
http://www.loc.gov/teachers/classroommaterials/primarysourcesets/constitution/  
http://www.loc.gov/rr/program/bib/ourdocs/declarind.html  
● Brian Pop 
● Discovery Education 
● Readworks.org 

o Three Branches of Government 
o Preamble to the Constitution  
o Paul Revere's Ride  

● Liberty Kids 
● Harcourt social studies 
● Scott Foresman social studies 
● C3 Framework  

Modifications & Accommodations: 
*Please note that the following modifications and accommodations vary from unit to unit, and may be 

implemented for any student who would benefit 
Gifted and Talented 

(content, process, product, and learning environment) 
Extension Activities: 
● Conduct research and provide presentation of 

cultural topics  
● Design surveys to generate and analyze data to 

be used in discussion. 
Debate topics of interest/cultural importance. 

● Authentic listening and reading sources that 
provide data and support for speaking and 
writing prompts 

● Exploration of art and/or artists to understand 
society and history 

● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

● Anchor activities 
● Use of higher-level questioning techniques 

English Language Learners 
Modifications: 
● Modified assignments 
● Native language translation (peer, online 

assistive technology, translation device, 
bilingual dictionary) 

● Extended time for assignment completion as 
needed 

● Highlight key vocabulary 
● Use graphic organizers 

 

https://www.congressforkids.net/Constitution_threebranches.htm
https://www.brainpop.com/socialstudies/usgovernment/branchesofgovernment/
https://www.youtube.com/watch?v=ZJKaqn2RrQ4
http://www.loc.gov/teachers/classroommaterials/primarysourcesets/constitution/
http://www.loc.gov/rr/program/bib/ourdocs/declarind.html
https://www.brainpop.com/
http://www.discoveryeducation.com/
https://www.readworks.org/
https://www.readworks.org/article/American-Government---Branches-of-Government-A-Closer-Look/33c29eba-a072-47f4-a783-7b55b90768ea#!articleTab:content/
https://www.readworks.org/article/American-Government---Preamble-to-the-United-States-Constitution/04c2c943-4634-49ae-bd73-c7954e4857f1#!articleTab:content/
https://www.readworks.org/article/Colonization-Revolutionary-War---Paul-Reveres-Ride/cbaf03d0-7da6-48a7-91ef-65eee31e3747#!articleTab:content/
https://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf


● Provide assessments at a higher-level  of 
thinking 

Students with Disabilities 
(appropriate accommodations, instructional 

adaptation, and/or modifications as determined by the 
IEP or 504 team) 

Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, 

and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide copy of class notes 
● Preferential seating to be mutually determined 

by the student and teacher 
● Student may request to use a computer to 

complete assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital 

media, as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student 

work during independent work time 
● Assist student with long and short term 

planning of assignments 
● Encourage student to proofread assignments 

and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive 

technology device 
 
Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to 

be broken up and explained in smaller units, 
with work to be submitted in phases. 

● Provide the student with clearly stated 
(written) expectations and grading criteria for 
assignments. 

Students at Risk of School Failure 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, 

and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide a copy of class notes 
● Preferential seating to be mutually determined 

by the student and teacher 
● Student may request to use a computer to 

complete assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital 

media, as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student 

work during independent work time 
● Assist student with long and short term 

planning of assignments 
● Encourage student to proofread assignments 

and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive 

technology device 

Modifications for Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to 

be broken up and explained in smaller units, 
with work to be submitted in phases. 

● Provide the student with clearly stated 
(written) expectations and grading criteria for 
assignments. 

● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

Modifications for Assessments: 

 



● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

● Gradually remove finger from text tracking 
● Reading aloud to continue developing 

phrasing and fluency 
● Skip difficult words in continuous texts to 

retain comprehension of main idea 
● Access to a variety of literary genres, such as 

fiction, nonfiction with appropriate font size, 
pictures (meaning) 

● Access to high interest texts at appropriate 
independent reading levels 

● Begin using marking the text strategy to locate 
information in text 

● Continue to develop written stories supported 
by teacher prompts (based on student need and 
interest) 

● Continue to develop written stories based on 
information from texts  

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate 

setting as needed 
● Restate, reread, and clarify 

directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for 

accommodations/modifications for 
assessments 

● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate 

setting as needed 
● Restate, reread, and clarify 

directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for 

accommodations/modifications for 
assessments 

 

 
  

 



Benway School 
Unit 2  

Content Area: Social Studies 
Unit Title: The American Dream 
Grade Level: 4 
Unit Overview:  In this unit, students will study values, culture, migration, and movement. 
Recommended Pacing: 12-13 weeks (December-March) 

Student Learning Objectives NJSLS 
Analyze how the concept of the “American dream” has changed and how various 
groups have endeavored to reach this goal over time.  

6.1.4.A.3, 
6.1.4.A.14, 
6.1.4.A.15 

Explore the process of immigrants becoming American citizens (e.g., Ellis 
Island). 

6.1.4.A.13, 
D2.His.6.3-5 

Identify the struggles that immigrants faced. 6.1.4.A.13, 
6.3.4.D.1 

Analyze factors that contributed to cultural diversity in the United States. 6.1.4.D.3, 
6.1.4.D.9, 

D2.His.3.3-5, 
D2.His.4.3-5, 
D2.His.5.3-5 

Determine the factors that resulted in people moving to specific regions. 6.1.4.B.4 
New Jersey Student Learning Standards Progress Indicator 

Determine how “fairness,” “equality,” and the “common good” have influenced 
new laws and policies over time at the local and national levels of United States 
government. 

6.1.4.A.3 

Describe the process by which immigrants become United States citizens. 6.1.4.A.13 
Describe how the world is divided into many nations that have their own 
governments, languages, customs, and laws. 
 

6.1.4.A.14 
 

Explain how and why it is important that people from diverse cultures 
collaborate to find solutions to community, state, national, and global challenges. 

6.1.4.A.15 
 

Describe how landforms, climate and weather, and availability of resources have 
impacted where and how people live and work in different regions of New Jersey 
and the United States. 

6.1.4.B.4 
 

Evaluate the impact of voluntary and involuntary immigration on America’s 
growth as a nation, historically and today. 

6.1.4.D.3 

Explain the impact of trans-Atlantic slavery on New Jersey, the nation, and 
individuals. 

6.1.4.D.9 

Identify actions that are unfair or discriminatory, such as bullying, and propose 
solutions to address such actions. 

6.3.4.D.1 

College, Career, and Civic Life (C3) Framework  
Generate questions about individuals and groups who have shaped significant 
historical changes and continuities. 

D2.His.3.3-5 

 



Explain why individuals and groups during the same historical period differed in 
their perspectives.  

D2.His.4.3-5 

Explain connections among historical contexts and people’s perspectives at the 
time.  

D2.His.5.3-5 

Describe how people’s perspectives shaped the historical sources they created. D2.His.6.3-5 
New Jersey Student Learning Standards 

Technology 
(Additional standards should be applied, as needed, to enrich instruction and foster 

student achievement.) 

Indicator 

Select and use the appropriate digital tools and resources to accomplish a variety 
of tasks including solving problems. 

8.1.5.A.1 

Format a document using a word processing application to enhance text and 
include graphics, symbols and/ or pictures. 

8.1.5.A.2 

Use a graphic organizer to organize information about problem or issue 8.1.5.A.3 
Research technologies that have changed due to society’s changing needs and 
wants. 

8.2.5.B.4 

Compare and discuss how technologies have influenced history in the past 
century. 

8.2.5.B.6 

Explain why human-designed systems, products, and environments need to be 
constantly monitored, maintained, and improved. 

8.2.5.D.4 

New Jersey Student Learning Standards 
21st Century Life and Career Skills 

(Additional standards should be applied, as needed, to enrich instruction and foster 
student achievement.) 

Indicator 

Explain the difference between a career and a job, and identify various jobs in 
the community and the related earnings. 

9.1.4.A.1 

Identify potential sources of income. 9.1.4.A.2 
Differentiate between financial wants and needs. 9.1.4.B.1 
Demonstrate an understanding of individual financial obligations and community 
financial obligations. 

9.1.4.F.1 

Identify reasons why people work, different types of work, and how work can 
help a person achieve personal and professional goals.  

9.2.4.A.1 

Identify various life roles and civic and work-related activities in the school, 
home, and community. 

9.2.4.A.2 

Explain why knowledge and skills acquired in the elementary grades lay the 
foundation for future academic and career success.  

9.2.4.A.4 

Career Ready Practices Indicator 
Act as a responsible and contributing citizen and employee. CRP1 
Communicate clearly and effectively and with reason. CRP4 
Consider the environmental, social and economic impacts of decisions. CRP5 
Employ valid and reliable research strategies. CRP7 
Use technology to enhance productivity. CRP11 
Work productively in teams while using cultural global competence. CRP12 

Key Vocabulary Words 

 



Citizen, diversity, Ellis Island, immigration 
Evidence of Learning 

Additional Suggested Assessments: 
● Individual and group projects 
● Participation in simulations, role-play activities, and general classroom assignments 
● Tests and quizzes 
Learning Activities: 
● Whole class and small group discussions 
● Independent and group work 
● Read through firsthand accounts 
● C3 Framework: 

o Dimension 1: Developing questions and planning inquiries 
In what ways, and for whom, was America an economic land of opportunity?  How 
am I connected to the past? 

● Dimension 2: Applying disciplinary concepts and tools (perspectives of people in the 
present shaping their interpretation of the past) 
Interview someone who immigrated to the United States from another country. 
Ask them why they came, how they got here, and about the struggles they had.  

o Dimension 3: Evaluating sources using evidence 
Use all of the sources presented in this unit to make an informed decision:  If you 
were a young boy/girl living in (choose a country), would you want to immigrate to 
the United States?  Use what you learned to support your reasons and cite your 
sources.  

o Dimension 4: Communicating conclusions and taking informed action 
Present your conclusions to the class. 

Suggested Activities: 
Melting Pot: Give each student in the class a few small sticky notes with their name on each.  Have 
them come up to the world map and find the country their ancestors are from and put their post-its on 
the map.  Discuss how we are all descendants from people of many different nationalities all over the 
globe.  Ask, why is America called a “melting pot”?    
 
Immigration: Teacher will present a Google Slides presentation on the immigration of (choose a 
country) into the USA.  Students will be put in groups to create their own presentations on the 
immigration of people from a particular country (of their choosing).  The presentation should show:  1) 
When the majority of people immigrated into the US,  2) Where they settled (East coast, West coast, 
etc.), 3) What caused you to leave that country?  What were you hoping to find here in America? 4) 
What was your experience on the boat ride over? 5) What happened when you arrived at Ellis Island? 
 6) Estimated number of people from this country now living in the USA.  Presentations should include 
pictures, short paragraphs of paraphrased text and sources cited. Students will display their 
presentations on the Smartboard to their classmates. 
 
Journal: Assume the perspective of an immigrant traveling to Ellis Island through diary entries. 
 
Read Aloud: “The Keeping Quilt”  

 



 
American Dream: The American Dream - Use this website to explain what some people believe the 
American Dream is: 
 http://www.loc.gov/teachers/classroommaterials/lessons/american-dream/students/thedream.html  
Discuss this in class.  How do you think the American Dream has changed from the 1800’s to now? 
 What is their American Dream? 
 
Debate:  Choose a side:  The American Dream is too much about obtaining “material things” - agree or 
disagree. 
Instructional Materials: 
● Smartboard 
● Laptop cart 
Teacher Resources: 
● Classroom libraries 
● Scholastic: Immigration  
● Brian Pop 
● Discovery Education 
● Readworks.org 
● Harcourt social studies 
● Scott Foresman social studies 
● C3 Framework  

Modifications & Accommodations: 
*Please note that the following modifications and accommodations vary from unit to unit, and may be 

implemented for any student who would benefit 
Gifted and Talented 

(content, process, product, and learning environment) 
Extension Activities: 
● Conduct research and provide presentation of 

cultural topics  
● Design surveys to generate and analyze data to 

be used in discussion. 
Debate topics of interest/cultural importance. 

● Authentic listening and reading sources that 
provide data and support for speaking and 
writing prompts 

● Exploration of art and/or artists to understand 
society and history 

● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

● Anchor activities 
● Use of higher-level questioning techniques 
● Provide assessments at a higher-level  of 

thinking 

English Language Learners 
Modifications: 
● Modified assignments 
● Native language translation (peer, online 

assistive technology, translation device, 
bilingual dictionary) 

● Extended time for assignment completion as 
needed 

● Highlight key vocabulary 
● Use graphic organizers 

 

http://www.loc.gov/teachers/classroommaterials/lessons/american-dream/students/thedream.html
http://teacher.scholastic.com/activities/immigration/tour/
https://www.brainpop.com/
http://www.discoveryeducation.com/
https://www.readworks.org/
https://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf


Students with Disabilities 
(appropriate accommodations, instructional 

adaptation, and/or modifications as determined by the 
IEP or 504 team) 

Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, 

and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide copy of class notes 
● Preferential seating to be mutually determined 

by the student and teacher 
● Student may request to use a computer to 

complete assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital 

media, as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student 

work during independent work time 
● Assist student with long and short term 

planning of assignments 
● Encourage student to proofread assignments 

and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive 

technology device 
 
Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to 

be broken up and explained in smaller units, 
with work to be submitted in phases. 

● Provide the student with clearly stated 
(written) expectations and grading criteria for 
assignments. 

● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

● Gradually remove finger from text tracking 

Students at Risk of School Failure 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, 

and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide a copy of class notes 
● Preferential seating to be mutually determined 

by the student and teacher 
● Student may request to use a computer to 

complete assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital 

media, as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student 

work during independent work time 
● Assist student with long and short term 

planning of assignments 
● Encourage student to proofread assignments 

and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive 

technology device 

Modifications for Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to 

be broken up and explained in smaller units, 
with work to be submitted in phases. 

● Provide the student with clearly stated 
(written) expectations and grading criteria for 
assignments. 

● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 

 



● Reading aloud to continue developing 
phrasing and fluency 

● Skip difficult words in continuous texts to 
retain comprehension of main idea 

● Access to a variety of literary genres, such as 
fiction, nonfiction with appropriate font size, 
pictures (meaning) 

● Access to high interest texts at appropriate 
independent reading levels 

● Begin using marking the text strategy to locate 
information in text 

● Continue to develop written stories supported 
by teacher prompts (based on student need and 
interest) 

● Continue to develop written stories based on 
information from texts  

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate 

setting as needed 
● Restate, reread, and clarify 

directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for 

accommodations/modifications for 
assessments 

● Student may take/complete tests in an alternate 
setting as needed 

● Restate, reread, and clarify 
directions/questions 

● Distribute study guide for classroom tests 
● Establish procedures for 

accommodations/modifications for 
assessments 

 

 
 
 
 

  

 



 
Benway School 

Unit 3  
Content Area: Social Studies 
Unit Title: The Global Economy 
Grade Level: 4 
Unit Overview:  In this unit, students will study the global economy, including international trade and 
the global workforce. 
Recommended Pacing: 12-13 weeks (March-June) 

Student Learning Objectives NJSLS 
Examine the relationship between households, businesses, laborers, and 
governments. 

6.1.4.C.6, 
6.1.4.C.7, 6.1.4.C.8 

Analyze how changes in transportation, and information and communication 
technologies have affected U.S. trade, investment, and financial dealings in the 
global economy. 

6.1.4.C.9, 
6.1.4.C.12, 
6.1.4.C.14, 
6.1.4.C.15 

Explain the three functions of money in the economy (medium of exchange: 
buying, measure of value: price comparison, store of value: saving) 

6.1.4.C.10 

Analyze the impact of economic decisions (savings, debt, investment). 6.1.4.C.10, 
6.1.4.C.11, 

D.2.Eco.1.3-5 
Describe how natural, human, and capital resources are used to produce goods 
and to provide services. 

6.1.4.C.13 

Define consumers as buyers and producers as workers and sellers. 6.1.4.C.6 
Explain that people can improve their ability to earn income by gaining new 
knowledge, skills, and experiences. 

6.1.4.C.10, 
6.1.4.C.11 

Describe how to earn and save money in order to purchase a needed or desired 
item. 

6.1.4.C.1 

Describe products and services that are developed, manufactured, or grown in 
New Jersey. 

6.1.4.C.4, 6.1.4.C.5 

Analyze how incentives impact economic activities.  6.1.4.C.3, 
D.2.Eco.2.3-5 

Differentiate between living and non-living natural resources. 6.1.4.C.2 
Explain the nature, characteristics, and distribution of renewable and 
non-renewable resources. 

6.1.4.C.2 

Explore an economic issue impacting children and formulate a group initiative.  6.3.4.C.1 
New Jersey Student Learning Standards Progress Indicator 

Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ 
decisions, including ones made in their communities. 

6.1.4.C.1 

Distinguish between needs and wants and explain how scarcity and choice 
influence decisions made by individuals, communities, and nations. 

6.1.4.C.2 

Explain why incentives vary between and among producers and consumers. 6.1.4.C.3 
Describe how supply and demand influence price and output of products. 6.1.4.C.4 

 



Explain the role of specialization in the production and exchange of goods and 
services. 

6.1.4.C.5 

Describe the role and relationship among households, businesses, laborers, and 
governments within the economic system. 

6.1.4.C.6 

Explain how the availability of private and public goods and services is 
influenced by the global market and government.  

6.1.4.C.7 

Illustrate how production, distribution, and consumption of goods and services 
are interrelated and are affected by the global market and events in the world 
community. 

6.1.4.C.8 

Compare and contrast how the availability of resources affects people across the 
world differently. 

6.1.4.C.9 

Explain the role of money, savings, debt, and investment in individuals’ lives. 6.1.4.C.10 
Recognize the importance of setting long-term goals when making financial 
decisions within the community. 

6.1.4.C.11 

Evaluate the impact of ideas, inventions, and other contributions of prominent 
figures who lived New Jersey. 

6.1.4.C.12 

Examine the qualities of entrepreneurs in a capitalistic society. 6.1.4.C.13 
Compare different regions of New Jersey to determine the role that geography, 
natural resources, climate, transportation, technology, and/or the labor force play 
in economic opportunities. 

6.1.4.C.14 
 

Describe how the development of different transportation systems impacted the 
economies of New Jersey and the United States. 

6.1.4.C.15 

Develop and implement a group initiative that addresses an economic issue 
impacting children. 

6.3.4.C.1 

College, Career, and Civic Life (C3) Framework  
Compare the benefits and costs of individual choices. D.2.Eco.1.3-5 
Identify positive and negative incentives that influence the decisions people 
make. 

D.2.Eco.2.3-5 

New Jersey Student Learning Standards 
Technology 

(Additional standards should be applied, as needed, to enrich instruction and foster 
student achievement.) 

Indicator 

Select and use the appropriate digital tools and resources to accomplish a variety 
of tasks including solving problems. 

8.1.5.A.1 

Format a document using a word processing application to enhance text and 
include graphics, symbols and/ or pictures. 

8.1.5.A.2 

Graph data using a spreadsheet, analyze and produce a report that explains the 
analysis of the data. 

8.1.5.A.4 

Create and use a database to answer basic questions. 8.1.5.A.5 
Export data from a database into a spreadsheet; analyze and produce a report that 
explains the analysis of the data. 

8.1.5.A.6 

Understand the need for and use of copyrights. 8.1.5.D.1 
Compare and contrast how products made in nature differ from products that are 
human made in how they are produced and used. 

8.2.5.A.1 

 



Compare and contrast how technologies have changed over time due to human 
needs and economic, political and/or cultural influences. 

8.2.5.A.4 

New Jersey Student Learning Standards 
21st Century Life and Career Skills 

(Additional standards should be applied, as needed, to enrich instruction and foster 
student achievement.) 

Indicator 

Explain how income affects spending and take-home pay. 9.1.4.A.3 
Explain what a budget is and why it is important. 9.1.4.B.3 
Identify ways to earn and save. 9.1.4.B.5 
Explain why people borrow money and the relationship between credit and debt. 9.1.4.C.1 
Identify common sources of credit (e.g., banks, credit card companies) and types 
of credit (e.g., loans, credit cards, mortgages). 

9.1.4.C.2 

Compare and contrast credit cards and debit cards and the advantages and 
disadvantages of using each. 

9.1.4.C.3 

Determine the relationships among income, expenses, and interest. 9.1.4.C.4 
Determine personal responsibility related to borrowing and lending. 9.1.4.C.5 
Summarize ways to avoid credit problems. 9.1.4.C.6 
Determine various ways to save. 9.1.4.D.1 
Explain what it means to “invest.” 9.1.4.D.2 
Distinguish between saving and investing. 9.1.4.D.3 
Determine factors that influence consumer decisions related to money. 9.1.4.E.1 
Apply comparison shopping skills to purchasing decisions. 9.1.4.E.2 
Demonstrate an understanding of individual financial obligations and community 
financial obligations. 

9.1.4.F.1 

Career Ready Practices Indicator 
Act as a responsible and contributing citizen and employee. CRP1 
Attend to personal health and financial well-being. CRP3 
Communicate clearly and effectively and with reason. CRP4 
Consider the environmental, social and economic impacts of decisions. CRP5 
Demonstrate creativity and innovation. CRP6 
Employ valid and reliable research strategies. CRP7 
Model integrity, ethical leadership and effective management. CRP9 
Plan education and career paths aligned to personal goals. CRP10 
Use technology to enhance productivity. CRP11 
Work productively in teams while using cultural global competence. CRP12 

Key Vocabulary Words 
Businesses, capital resources, consumer,  debt, economy, finance, investment, natural resource, 
renewable/nonrenewable resource, producer, savings, supply and demand 

Evidence of Learning 
Additional Suggested Assessments: 
● Individual and group projects 
● Participation in simulations, role-play activities, and general classroom assignments 
● Tests and quizzes 

 



Learning Activities: 
● Whole class and small group discussions 
● Independent and group work 
● Debates 
● C3 Framework: 

o Dimension 1: Developing questions and planning inquiries 
Students will be asked to come up with an idea for a business.  It must be 
something that they can actually do on their own and make a prototype of.  They 
can work with a partner or on their own to plan the type of business. 

o Dimension 2: Applying disciplinary concepts and tools (perspectives of people in the 
present shaping their interpretation of the past) 
Use the internet to research businesses similar to the business they are developing. 
Survey students in their class and in other classes to see if their business would 
have the support it needs to be successful. 

o Dimension 3: Evaluating sources using evidence 
Use the survey information to decide whether or not the business plan would make 
money. 

o Dimension 4: Communicating conclusions and taking informed action 
Present a business plan to the class and bring in a prototype of what you will be 
selling/providing.  Share with the class if possible or sketch a model and present it 
to the class. 

● Inquiry: How will an increase in the minimum wage affect local jobs for teens? 
 
Economics Overview: Presentations in Drive (Producers and Consumers, Needs vs. Wants, Resources, 
Olympic Decisions, Productivity, Trade, Market Economy, Budget, Incentives) 
 
Money: What is money?  How do we get it?  Explain how in order to purchase an item, one should first 
save money, compare prices, and then buy the item.   
 
Careers:  

● Students will each be given a “job” (teacher, pilot, dentist, etc.).  They must research their job to 
see how much money they will make each month.  Their goal is to purchase a car within 6 
months.  

● What type of car can they buy based on their jobs and how much can they save in this time 
frame?  

● What if you needed to purchase that car before you actually saved the money?  What is debt? 
Explain borrowing via loans, credit cards, and interest.  Use the interest calculator to explain 
how much interest they would pay purchasing a car at 4% interest over 3 years.  

● Have students choose a car and research the price.  Have students calculate how much the car 
would cost if they saved for it and how much it would cost if they took out a 3-year loan using 
the interest calculator.  

 
Media Study:  Students take notes using boxes and bullets during segments of video clips as 
appropriate.  (See Drive) 
 

 



Capital Resources: https://www.kidseconposters.com/capital-resources  
 
Become an Entrepreneur: Students invent a product and create a poster that “sells” that product. (See 
Drive) 
 
Bake Sale: (Optional) 

● Bakers: Start organizing and bring in all receipts for reimbursement.  Accountants keep track of 
these receipts.  

● Create flyers/video trailers (commercials) for their product 
 
Alex’s Lemonade Sale (Optional):  

● Start an Alex’s Lemonade Sale to help raise money for childhood cancer.   
● Come up with a date, decide what items will be needed (lemonade mix, containers, cups, etc.). 
● Get permission from building principal 
● Calculate the costs involved, decide how much money we will ask for students to donate, make 

flyers advertising the sale, come up with a schedule for students to “work” the stand, get parent 
volunteers, etc. 

● The day of the sale set up and break down the stand 
● After the sale, calculate how much money was collected and subtract it from the start-up costs 

to get a profit for Alex’s Lemonade. 
 
Investing in a Business:  
http://secure2.vermonttreasurer.gov/legacywebsite/www.vermonttreasurer.gov/sites/treasurer/files/pdf/literacy/2012%203-4
%20grade%20Isabel.pdf 
 
New York Stock Exchange:  https://www.econedlink.org/resources/nyse-made-easy-lesson-plan/  
Instructional Materials: 
● Smartboard 
● Laptop cart 
Teacher Resources: 
● Classroom libraries 
● Brian Pop 
● Discovery Education 
● Readworks.org 
● Harcourt social studies 
● Scott Foresman social studies 
● Shark Tank: Children Entrepreneurs  
● C3 Framework  

Modifications & Accommodations: 
*Please note that the following modifications and accommodations vary from unit to unit, and may be 

implemented for any student who would benefit 
Gifted and Talented 

(content, process, product, and learning environment) 
Extension Activities: 

English Language Learners 
Modifications: 
● Modified assignments 

 

https://www.kidseconposters.com/capital-resources
http://secure2.vermonttreasurer.gov/legacywebsite/www.vermonttreasurer.gov/sites/treasurer/files/pdf/literacy/2012%203-4%20grade%20Isabel.pdf
http://secure2.vermonttreasurer.gov/legacywebsite/www.vermonttreasurer.gov/sites/treasurer/files/pdf/literacy/2012%203-4%20grade%20Isabel.pdf
https://www.econedlink.org/resources/nyse-made-easy-lesson-plan/
https://www.brainpop.com/
http://www.discoveryeducation.com/
https://www.readworks.org/
http://abcnews.go.com/GMA/video/shark-tank-life-kid-preneurs-edition-28427763
https://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf


● Conduct research and provide presentation of 
cultural topics  

● Design surveys to generate and analyze data to 
be used in discussion. 
Debate topics of interest/cultural importance. 

● Authentic listening and reading sources that 
provide data and support for speaking and 
writing prompts 

● Exploration of art and/or artists to understand 
society and history 

● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

● Anchor activities 
● Use of higher-level questioning techniques 
● Provide assessments at a higher-level  of 

thinking 

● Native language translation (peer, online 
assistive technology, translation device, 
bilingual dictionary) 

● Extended time for assignment completion as 
needed 

● Highlight key vocabulary 
● Use graphic organizers 

Students with Disabilities 
(appropriate accommodations, instructional 

adaptation, and/or modifications as determined by the 
IEP or 504 team) 

Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, 

and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide copy of class notes 
● Preferential seating to be mutually determined 

by the student and teacher 
● Student may request to use a computer to 

complete assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital 

media, as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student 

work during independent work time 
● Assist student with long and short term 

planning of assignments 
● Encourage student to proofread assignments 

and tests 

Students at Risk of School Failure 
Modifications for Classroom: 
● Pair visual prompts with verbal presentations 
● Ask students to restate information, directions, 

and assignments 
● Repetition and practice 
● Model skills/techniques to be mastered 
● Extended time to complete class work 
● Provide a copy of class notes 
● Preferential seating to be mutually determined 

by the student and teacher 
● Student may request to use a computer to 

complete assignments 
● Establish expectations for correct spelling on 

assignments 
● Extra textbooks for home 
● Student may request books on tape/CD/digital 

media, as available and appropriate 
● Assign a peer helper in the class setting 
● Provide oral reminders and check student 

work during independent work time 
● Assist student with long and short term 

planning of assignments 
● Encourage student to proofread assignments 

and tests 
● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 

 



● Provide regular parent/school communication 
● Teachers will check/sign student agenda daily 
● Student requires use of other assistive 

technology device 
 
Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to 

be broken up and explained in smaller units, 
with work to be submitted in phases. 

● Provide the student with clearly stated 
(written) expectations and grading criteria for 
assignments. 

● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

● Gradually remove finger from text tracking 
● Reading aloud to continue developing 

phrasing and fluency 
● Skip difficult words in continuous texts to 

retain comprehension of main idea 
● Access to a variety of literary genres, such as 

fiction, nonfiction with appropriate font size, 
pictures (meaning) 

● Access to high interest texts at appropriate 
independent reading levels 

● Begin using marking the text strategy to locate 
information in text 

● Continue to develop written stories supported 
by teacher prompts (based on student need and 
interest) 

● Continue to develop written stories based on 
information from texts  

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate 

setting as needed 
● Restate, reread, and clarify 

directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for 

accommodations/modifications for 
assessments 

● Student requires use of other assistive 
technology device 

Modifications for Homework and Assignments: 
● Extended time to complete assignments 
● Student requires more complex assignments to 

be broken up and explained in smaller units, 
with work to be submitted in phases. 

● Provide the student with clearly stated 
(written) expectations and grading criteria for 
assignments. 

● Implement RAFT (role, audience, format, 
topic) activities as they pertain to the 
types/modes of communication 

Modifications for Assessments: 
● Extended time on classroom tests and quizzes 
● Student may take/complete tests in an alternate 

setting as needed 
● Restate, reread, and clarify 

directions/questions 
● Distribute study guide for classroom tests 
● Establish procedures for 

accommodations/modifications for 
assessments 

 

 



 
 

 


